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AN EXPERIMENTAL, COLLEGE-LEVEL, ELEMENTARY FRENCH COURSE
WAS ORGANIZED, IMPLEMENTED, AND EVALUATED. THE COURSE WAS
APPROXIMATELY EQUIVALENT TO TWO ELEMENTARY AND TWO
INTERMEDIATE SEQUENCES IN THE CONVENTIONAL PATTERN, ALLOWING:
15 CREDIT HOURS FOR AN AVERAGE WORKING PERIOD OF THREE
ACADEMIC SEMESTERS. THE EMPHASIS OF THE COURSE WAS ON
INTENSIVE LINGUISTIC EXPOSURE AND SELF-INSTRUCTION.
SELF~PACING GAVE THE MORE GIFTED PARTICIPANTS THE OPPORTUNITY
TO COMPLETE THE COURSE IN TWO SEMESTERS AND GAVE THE SLOWER
STUDENTS FOUR SEMESTERS OR MORE, REDUCING THE PROBABILITY OF
THEIR RECEIVING FAILING GRADES. STUDENTS TAKING THE COURSE
PARTICIPATED EACH WEEK IN (1) ONE PERIOD OF GRAMMATICAL
ANNALYSIS IN GROUPS OF UP TO 60 STUDENTS, (2) TWO DISPLAY
SESSIONS EMPHASIZING STUDENT-TEACHER AND STUDENT-STUDENT
INTERACTION IN GROUPS OF 2 TO 4 STUDENTS, AND (3) A MINIMUM
OF 9 PERIODS OF INDIVIDUAL WORK IN A LANGUAGE LABORATORY
ENVIRONMENT. OVER A 3 1/2-YEAR PERIOD, THE RESULTS OF THE
EXPERIMENTAL COURSE WERE COMPARED TO THOSE OF CONVENTIONAL
INSTRUCTION SESSIONS. OBSERVED DIFFERENCES APPEARED TO BE™
CAUSED BY DISCREPANCIES IN COURSE CONTENT AND EMPHASIS RATHER
THAN COURSE ORGANIZATION. RELATED REPORTS ARE ED 010 464
THROUGH ED 010 466. (JH)

LS



.t ]

LEN

orrt .

.(yo Pl

)

AV

-

Pl“cf]- ‘

I111111171y .

]

e

U. S. DEPARTMENT OF HEALTH, EDUCATION AND WELFARE
Office of Education

This document has oen recroduced exactly as rdgeived from the

P2730n Or organ.zation originating it. Poinis of view or opinions

stated do not necessarily represent official Qffice 1
of
position or palicy. kqucation

Indiana University / Bloomington

The Implementation and

" Evaluation of a Multiple-Credis
JﬂzﬁfQjEnutwvzctiozuzl'JZIlemnmnztaufy JF%%amalf Course

-




o B e T e i S s e e R e B B s s <
[
é Tac Inplexcsnigtion and Evalueicion of a Multipie-c'red;;t. (.
{ Self~Instructional Elementary French Course —=— |- 'li:,0-
\ . f
.
;, USOE Contracts: 9498, 4=14-009, 514002
: Project Directors = Albert Valdmun
: Assistant Directors: William A, Henning
¢ Marien M. Walter
Progremmer: Plerre Cintas
Administrative Assistant: Judith M, Swadener
Preparation of Materials: Robert Salazar, Forelgn Service Inestitute
, René Picard, Lycée Francois ler,
L Fontainebleau, France ‘
Marie-Antoinette Charbonneaux. American
University
Monlque Cossard, Foreign Service Instituke
Roxanna Nagosky, Stephens College
3 Instructors: Jean Cogagrande
Jeanne DilLisio
Weber Donaldson
Vivian Hall
Sammie Jo Mullen §

Roxanne Nagosky
Kathleen 0*Malley
Judith Rayburn '

Consultants:  Simon Belasco, Pennsylvania State University
Wallace Eo Lanbert, McGill University

_ This is a preliminary report of "The Tmplementabtlion and Evaluation
, of a Multiple=Credit Self-Instructional Elementary ¥rench Course" con=

ducted under terms of USCE Research Contracts 9498, U=14-009, and
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1. Foreign Languaze Teaching in the New Key

1ol Developxgent of the New Key

Through the impact of structural linguistics the nction that language 1is
primarily a structured systean of rerception and articulatory hebits has been
gaining wider acceptance among foreign langusge (FL) teachers in the course of
the past two decadess As a consequence the objectives of FL instruction are
shifting toward emphasis on the audio=lingual skills, 1.e,, listening comprehension
ani spesking, particularly in the initial stages of instfuct:lon. Audio=lingual
oriented FL teaching methods ere the heiré of the "Army Method "evolved in the
early nineteen forties,

| When the Armed Forces became aware of the need to train thousands of
Amer:l.caﬁs to understand and speak--not read=--such "exotic" languazes as Burmese »
Mm, Malay, Serbo-Croatian, eice; the FL teaching profession, after two
decades of grammar-~translation method had neither the training, experience, nor
inclination to assume the burden, Fortunately, since the early thirties a
suall grm'zp cf gcholars had been evolving out of traditional comparative philology
and in contact with cultural anthropology, a new acedemic discipline, linguistics,
the study of langusge as an end in itself, and had epplied some of the new thgor:lel
of language design to the description of American Indian Jlanguages, languagec vhere
written texts Aid not exist, and which could be described only by the analysis of
the sounds the speakers emitteds Also, largely through the foresight of Mortimer
Graves, its Executive Secretary, and with the collaboration of the Linguistic
Soctety of Americs, the ACLS (American Council of Learned Socicties) launched,
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with Rockefeller Foundatioa support » the lntensive Language Program directed by
Jo Milton Cowan. A group of linguists was gathered to prepare descriptions and

‘ Pedagoglcal materials for languages not generally taught in American universities
and to design intensive language courses. L |

‘ In 1943 the Intensive Language Program was adopted as the prototype for the
language and area courses" of the Army Specializcd Trainirg Program (ASTP), and
in two years more than 15,00C servicemen iearned 27 different langueges in 55
colleges and universities, Despite the wide public accleim which these various
linguist inspired programs met, the walls of academe were on the whole imperviocus
to their effect, and while bitter recriminations and condescending rejoinders
were exchanged between traditional language teachers and the new upstarts, only
at Cornell University did tne new method gain a foothold » and then only after
the importation of & high-powered team of linguists and a complete administrative
reorgauiiat:lon of the FL teaching curriculum, Unfettered by the heavy burden
of the philological and literavy tradition, Government agencies not only adopted
the Army Lenguage Method but refined and developed it further so that, today,
the Amy lLangusge School (Defense Ianguage Insiitute, West Coast Branch) and the
Foreign Service Institute of the Department of State (FSI) offer the most sophis=
ticated language instruction in the greatest number of languagzes to be found in
this country, It does not come as a surprise » therefore, that when Sputnik

® panicked the fareign language profession into rehauling the establishment, it wes
towaxd these strongholds of intensive FL ingtruction that innovators turned,

» It wvas mainly through two collaborative projects that audio=lingual oriented
FL instruction based on the theoreti:al yremises and 1llustrating the techniques
of the Army Method made 2 significant impact on the secondary school and college
levelss As o result of the Conference on Criteria for & College Textbook in
Beginning Spanish sponsored by the Modern ILengusge Association (MEA) end held in

- the spring of 1956, a small growp of linguists and languege teachers rroduced
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Modern Spanich, an eiementary Spanish textbook patterned on the FSI' Basic Spanish
Courses Two ycars later, pursuant %o a researci: contract between the U.,S. Office
of Education and the Glastonbury s Connecticut Public Schools, under terms of
the Nationol Defense Education Act (NDEA), the A~I~M (Avdio=Lingual Meterials)
series was launched to coincide with the first NDEA Tltle VI Secondary Sehool
Teachers! Forelgn Lengusge Institutes. Both Modern Spapish and the A=i=M differed
from traditiopal elementaz; langu2g2 texts not only with regard to the learning
principles and teaching technigues implicit in the material they contalned but
also by the fact that the authors sought to control the pedagogical conditions
under vhich these materials were used by evelling out classxroon procedp%'eso
A=L~M French 1is not a textbook bui a teaching "package” with student workbook
end discs, a complete set of tapes recorded by native speakers, and a teacher!s
guide which leaves little room for regression to traditional techniques. ![h:m ’
A-I~M materials enteil on ‘the rart of the classroom teachers that use them
adhesion to the principal tenets of the "iew Key?, as the adapted Army Method
came to be known,
1.2 Definition of the New Key

What is FL teaching in the New Key? This question 1s best answered by
reviewing rapidly the fundemental principles about language learning held by
the linguists associated with the Intensive Language Program and its immed:.ate
heira, |

1) Primacy of gound, During World War II linguists were called upon to
design and implement couxsss whose main obJective was to train students to
communlcate effectively with natives of countries to which their duty might call
thems Common sense dictated focusing entirely on spoken speech patterns. Also
from their experience with pre=literate languages, Jt was obvious to Linguists
that sound was primar; and writing only a secondary derivate. Western man with
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his deeply ingreined orthograpbic hebits is wont o forget or refusc to accept
this difference and to deal with linguistic data in terms of e string of letter:s
é separated by spaces, yet the construction of sonnc‘i‘ a.uﬂio-l:l.m oriented
materials depends on a clear grasp of the reletionship between speech snd

® writing. Then one asks the average educated Americen 1:yman to give the rule
for the formation of the regular noun plural of English, l.es, to relate gat
and gats, doz and dong, horse and horses, the anewer is invariably s confidents
"one adds =g or -sg.” But this type of formulation is not particulzsly useful
to a foreigner who is interested first and foremost in Sspegkinz accwrately, He
must know (1) how meny different suffixes there are and how each sounds, and
(2) since several are involved » the basls of selection among the variants, A
linguist might state the rule as follows: to form the regular piural of a noun
one adds /Ez/ if the noun ends with the consonants /s 285 %%/, for example,
rope/roses, shurch/churchess one sdds [s/ 4f the noun ends with e volceless
congonant, with the excluelon of thcse mentioned rreviously, for example,
cat/cats, 1ip/lips; finally one adds /z/ elsewhere, for example, radio/radiop,

dog/dogs, bird/birds, bsefverss note that there 1s no isomorphism between the
written and the spoken languasge rulese From a different point of view, reference

to the written language to explain the spoken lanéuage is dangerous for the
‘ former does not have machinery to represent many of the phonic features wich
» keep words and phrases apart., In English, for instance, there are differences
in stress levels: as many American presidential hopefuls have discoverzd to
’ their chagrin not every whfte hoflze 1s the Walte Huge,

2) Intensivenesge Since linguists viswed language as a complex aggregate
of various sets of sensory and motor habits » they concluded that nothing short

of relentless repetition leads to audio=Llingual fluencys Even netive speakers
of a language are quite wneble to deseribe these hebits, most of which lie beyond
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their threshold of awarenzss eud little profitc is derived from the memorization
or explication of rules. Th2 principal activity of the foreign language classe

6 room is constant imitation and repetition of a native model » ndm-meme As
Ieonard Bloomfield, the lecding theoreticlan cf Americen war=time applied

é linguistics yut it: "Ianguage learning is over-learning. Anything else is of
no use,"2

3) Authenticity of Modele Linguists carried over into the classrcom the
anthropologist®s concept of the "informant," the netive speaker as sole authority

and uvltimate source of the languagee Only a native speaker and gny native speaker
could manifest the structure of the language at a1l levels and his constant
Presence in the classroom~=live or recorded=~was required, This reliance on in=
formants resulted in a healthy reaction -against normative statements and adhesion
to formael styles of speech and to inclusion of more info*rma; prornunciation,
forms and constructions in teaching materialse Nonethelevs;s where dialect and
style variations were extonsive==ss in Irench and Spanish==linguists based
materials on standard dialects with, frequently, considereble amcunt of dialect
and style mixture, |
k) Jnductive Graymars Unlike the Direct Method enthusiast linguists did
not throw out the baby with the bath water and geappeyr, was very much=~perhaps
too much=~in evidence in FL courses they directed and teaching materials +hose
® preparation they supervisede Bub for them grammar was neither the memorizetion
of rules (in French, the past participle conjugated with ayoixr agrees in number
» and genéer with a preceding dirvect object), nor the recitation of paradigms
(Tetin, gmo, gmas, amate « +), nor were they concerned with linguistic etiquette
(thou shalt not say I fesl badly)s Gramar was essentially a descrintive state=
ment of the constitution of sentences and the occurrence of forms. Genersally,

1t was presented inductively through ppttern dpills followed by sometimes quite
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technical etatements of the grammatical features manifested in the drills, but
it wes asserted that only after mes*ery of a yattern 1s acquired will accompanying
Y ' explanation be fully usefule The use of gramatical. rules as "predictors" or
Jinguigtic behavior was expressly banneds "they (rules) are the description of
® the student's own performance, Rules ought to be summaries of behaviore. They
function only secondarily as Ypredictors?." 3
5) Hoxds in Contexte Most educated laymen harbor the simplistic notion
that languages are made of words with a few "1dioms® toesed In for good measurs
and that learning a language involves simply the memorizetion of different sets
of words whose meaning content is isomorphic with that of native equivalents,
Unlike Direct Method enthusifasts who nurtured this conception by the assoclatlon
of image and word and by forcing isomorphism through artificial translations of
Yhe rep of my aunt variety, linguists presented vocabulary through the memorization
and recombination of complete seniences arranged in self~contatned dialogues
and accompan:led' by approximate contextual equivalents rather than word~for=word
glossesa
6) Idnsuigtlc Interference, The most impcrtant contribution of linguistics
to the preparation of teaching materisls lay in the theory thet areas of difficulty
can be predicted in advance by :poinf; by point comparison of the structure of the
‘ native and target languages. For example s in Engiish all vowels which ocec . at
® the end of a word or phrase are long and followed by a glides gue, bow, sen,
SaYe Americans predictably mispronounce final French vowels which ave always
» short and tense: begu, sous, si, g'epte Similarly, most dialects of Spanish
exhiblt a five vowel systems Standard French, on the other hand, has up to eight
vowels excluding the front rounded series and the nasal vowels s

French 1 |é| & |al 8l &! »| u

Spanish 1 e a 0 u

. Rraan ety Ume oot tuy, Sibaia i 2 Matiaaf T N PR A L i M s "rv\‘glrvv T b T 'v;{\«“ o PR - ¥ ;'*(‘;x!r‘ R 5§ oA A R L AL
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Spanish speskers can be expected to==and indeed do==have difficulty realizing
contrasts of the type gué/guet; 1b/las; pomme/paume.

Pattern interference results from differences in the structuring of linguistic
units at various levels as well as differences in the distribution of unite on
any one levels French, English, and Spanish have vhonetic nasal vowels, €ofe,
French tente and English imunt; French pasgiqn and Spanieéh pasione However, in

French nasality of vowels is functional since tante contrasts with t&te and tant

/ . with %as, but in both English and Spanish any vewel followed by & nasal consonant
is automatically nasalized. Going From English end Spanish ‘to French irterference
results from the different phonological role of the feature of nasallty. Inter~

ference problems at the grammatical and lexical levels are more mumercus and

k complexs Considexr the English sentence My father wae a teacher, The faulty
rendition ¥y father wos teacher. could be elicited from French, Russian, or
Spanish speakers but for different reasonss Both French and Spanish have articles
but they are not used in the contextval equivalents of the English senéence glven

above: Mon plre était professeur and Mi padre e professor. The article appears

elsewhere, however: C'est wa professenrs Es un professore In Russian there is

no article form class: Ctets u menia byl ulitel and On ubitel, For linguists,

then, the preparation of pedagogicel materials had to be preceded by the contrast=
ive analysis of the "target" and native lenguages at all relevant levels s wtarting

[ with phonology and progressirg thyough morphology, syntex, and lexicon.
" » 1e3 Praluetion of the New Koy

From the comfortable vantage point of two decades of hindsight we can now
attempt a8 falr e@mtion of the pedagoglcal effectiveness and efficiency of the
New Key. By definition lingulsts are concerned with the structure of languayze
and thelr attempt to deal with the processes that take place in the lanaguage

clagsroom, be it in the very special conditions of the FSI or in an olementary
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school claés s can be expecfed to féll g.,ui'l‘:e.. shorf 'bf' the maxk; for in FL in-
struqtion‘the 1ingu;ist's éom;petence ends before practical problems of presentation
and ordering of material and the organization of the instructional context are
reacheé. Obsessed with structure, the linguist never pondered over the process
that takes place in the FL classroom, language dearnings seidon did he construct
controlled ekperiments td test some of the assertions he mede cua lanéuage teacher,
and he never suspected that the success of intensive~ty1)é instruction might be
due to external factors-~student motivation, intensive contact, and the like=-
rether than his olierational principles and models, He operated with the s:l.mplisticv
"Sunburn" model of language learnings the student was exposed to FL patterns
until he soaked them upe Typically, the materials utilized by Intensive Method
programs and their New Key helrs=~FSI, A=I~M, etc.== consist of dialogues which
are to be Yover learned" through relentless repetition, pattern drills wherein
structures -are repeated _ahd manipulated ad nsuseam, and comprehension exercis_es
in vhich lexical items and grammatical features pre.sejnted in the dialogue aﬁd
the pattern drills are recombined with & minimum of new lexicai itemss While
materials prepared according to the Army Method coritéin formal pronuncistion
drills~sminimal pair oppositions and practice of phonemes in representative
environments==pronunciation is acquired in shotgun fashion parallel with the
memorization of the baslc sentences of dlalogues. |

" The most serious shdr’ocoming' of these materials is that they ¢onst1tuté a |
closed systeme The student learns a Finite stock of basic sentences which he
éan paxrrot if the proper circumstances present themselves; at best thé -gtudent
can only be expected to vary by ihsert:lng lexical items in the slots of the
pettern drills he has manipulated. .f{ecent experiments in child=language ac~
quisition suggest that human beings do not learn their first languagé by pim-pem . ‘
but that they construct from their linguistic environment a model which can be
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projected ’beyond vhat has heen heard in the past to form and recognize new com=

binationse Jean Berko, 4 for instance » has shown that American pre=school

- children and first graders can extend rules for noun plural formation to none

gense wordé with a high degree of accuracys; oa the basis of m/ggg, ,g;g_:jgg&g,
horge/horses they analogize yug/wues, fap/feps, gutch/sutches. Similerly, on
the basis of the productive =ex verbs French children analozize *vous disez
instead of yous dites, and on the basis of ils bolvent construct *noug boivons.
It is reasonable to posit that adult second language 1earning consists of more |
tﬁah the storing up of réhearse& utteré.nces and involves the construction of a
gramatical model on the basis of which utterances that have never been heard
befure are “created,” The construction of the model might be catalyzed by the
artful presentation of materisl, for instance, contrastive. pg.irs vhich point up
generative processes, or more simply by the statement of deductive rulés«

The New Key organizetion of subject matter and ingtruetion follows literally

the order of descriptive field works first phonemic contrasts, then assimilation

" of forms through pattern drills » and last, translation exercises to learn syn-

tactic featuress Since the ph_onoiogic and morphophonemic structures of a langusge
can be analyzed in terms of finite sets or lists readily discoverable by the
a.na;ﬂlyet s New Key techniques lead to saﬁisfgctory assimilation and control at
these two levels. But at the syntactic level New Key textbooks hed to revert

to traditionél techniques, pﬁmari;l;y translation drills 9 s:lnéé by commitfiza.g’ 1t=
self t¢ the inductive presentat:loh of grémma.r the New Key was unable to handle

' the openwended charvacter of the levels of language that impinge on the real worlde

*

| Only deductive rules with high predictive potency, sometimes stated in semantic

terms~~despite the taboo that attaches to meaning among certain structural

linguists~=can lead a learner of English to say He tells me to do it and He agks

me $o do 1t but not ¥ie says pe to do it.
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Yew {(ey technigues and teaching meterials, though unquestionably superior

for audio=linguelly oriented FL instruction to thoes 2ollowding vhat we may term
the Traditional Eclectic Method, because they do focus .on the ‘s;poken language,
rest on very shaky psycho~pedagoglical groundsc. Yet in the context of the Ine
tensive Ianguage Program, perticularly as represénted by the Avmy Lenguage School
and FSI, they were unquestionably extremely s;zccessful in produecing, within.e
relative shart time, students highiy proficient in the active use of a foreign
languagee Paradoxically, it was not primerily by the application of his specizl-
ized knowledge to the. preparation of teaching materials and the elaboration of
pedagogical techniques that the lingulst devised effective programs of FL ine-
structions Rather s 1t was by the modification of the. traditional teaching con=
textes Since he viewed language as a complex aggregate of habits ,he concludad
that nothing short of relentless practice could lead to the internalization of
these habitse Army Method courses, therefore, provided the student with constant
~ practice and active participation through a massive number of contact hours,
smell classes, and read:f.ly avallable sources of authentic target languaze
utterances, both live speakers and recorded materials., Typically, courses in
the éomnonly taught languages (French, German, Itallan, Spanish) at FSI provide
for more than 150 hours of -instruction in small groups of not more than six
pé.rticipants; the period of instruction for "exotic! langusges is more than.
twice as longes In Intensive Method prograns c§ntact was also intensifled hy
the modification of the traditionsl FL teaching context: small classes, seldom
contalning more than ten students; variation in claess slze; specialization of
teaching function, a linguist who provided guidance and a native informent who

functioned as a drilling machine.

When the Army Method was applied to regular high school and college FL

progrems emphaslis was placed on its tanglble aspects: techniques, materials and
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electro-mechanical devices, It was not generally recognized that the use of riew’
materials and techniques might require & Lreformulatio‘n of the traditionul teaching

contexts and that unless course cbjectives=~assuming that these are clearly formu-

lated, which 1s seldom the case==bear some reelistic relation to the time avail~

gble for instruction, the New Key may well fall flat.

Today the high school and college FL teacher is sti1ll forced into the
straight~jacket of the elementary courses In fewer than 250 hours of contact
spread over a period of one to two years, he endeavor'; to introduce groups of
tw-enty to thirty students to all the grammatical rules of the target language
within a vocabulary of several thousand words so that those students who do not
continue the study of the language=~and these constitute the majority==will |
have at least a passing acquaintance with the subject matter, & minimm level of
compi'ehension » and an embryonic reading knowledgee In order to complete the
text by the end of the course the teacher has no choice but to explicate grammer
rules end to train students in the translation of target language texts into
streined English. The ha:ppy few who .do ‘cont:l.nue 7:111 be subjected to several
levels of review grammar and reading courses, each of which attempts at rfex-
haustive presentation, and to remedial courses in pronunciation. Adwittedly,
it ie utopian to hope that within the decade shead, our administrators and our
é:i.t:l.zenry vill become sufficiently enlightened to FL teaching needs to recognize
that the easlest way to :impart complete mastery o:f‘ fore:lén languages 1s to |
institute the five to ten year sequences found almost un:l.versaily in other
Western countriess We must, therefore, improve the status of FL teaching the
hard way by increased pedagogicel efficienéy. Clearly, pedagogical efficiency
cannot be achieved exclusively by improved materials nor by the installation of
more complex electro-mechanical devices, but rather by the creation of a teaching
context vhich will increese contact hours without substantially raising in- :

structional costse
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1.4 Previous Attempts and Proposals for the Reformulation of 3_:3_@_ '.I'rad:!.tionel
Teaching Context
" 14l The University of Oklshome Experiment (19Lk=19L5)
The first attempt to adapt the administrative structure of Army Method

FL instructioa to non=intensive curricula was initiated by Plerre Delattre
at tﬁe Un:l.versityl of Oklshoma in the academic year 19hh-h5.5 Delattrets
primary objective was to test the Army Method assertion that an initial
coneentra.t:l.on en listening and spesking in the total sbsence of any reference
te the priﬁted page :ls' pedagegieelly more ea&‘ficieht in the shou.'t' a.s well
as the long run then the treditionsl methode But implicit in Delattre’s
experimentel design was a manipuletion of the teaching context which was
not clearly perceived by the experimenter himself, Delattre divided a
beginning French class into two groupss the gcontrol group followed the
Traditionel Eeclectic Approach, meetingz with an instructor and using a con=
ventional textbook from the very beginning; the gxperimental group met with

" the instructor for the seme number of hours as the control group but was
exposed to a differvent treatmente. They followed a strict audio=lingual ap=
proach with no reading or writing for thirteen weeks and were é:lven the tranw
script of the audio=lingual material only during the last three weeks of

" the first semester~e=during the second semester botljz groups vere exposed to
a eommon treatmeﬁt. From ouwr point of view, the most eigrgificant feature
of the projJect was that the experimental group had access to a room equipped
with a phonograph where they could practice materiel presented previously
in class; In the subsequent class the material practiced in this rudimentary
language leborsatory ﬁas checked by the instructor., In this way contact with
the language was multiplied several fold, at least for the aselduous students,
and the drilling function was assumed by an electrosmechanicel component
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whi\c\:i\ could supplement the clossroom teacher and, indeed,. function irde~
penden ,1y of hime. |
1l.h2 me Cornell vers:l.tz Language Program (1946) |

The most significant and thoroughgoing attempt to adapt Army Method
features to the college level was made at Cornell University in 1946 with
the aid of & grant from the Rockefeller Foundation.® ALl of the university®s
elementary and intermedifate language instruction wes assumed by a new

Divigion of Modern Iengzuasges (DML) directed by J. Milton Cowan,  The DML
wes staffed with a small group of linguists, all of whom had perticipated

"in the various wertime FL teaching activities described in l.1 as well as

native speakers of the various languages taughte The most notable feature
of the program was specialization of teaching functlon: students met two
houps weekly in larze groups of about 50 for grammatical analysis conducted
by & trained linguist generally of professorial rank and six hours weekly
in drill sections of ten with a native s;peaker.' In a later modified version
of the progrem forced by the need to reduce instructional costs and to in=
corporate the use of non=native speaking American graduate assistants, the
nunber of drill seseion hours was reduced to three and for the other three
hours students met in groups of twenty with American graduate assistants
for Uleboratory" periodse In the initial phase of instruction the Amsrican

- graduate aspistants supervised the imitation of recorded native models. It

should be noted that as an essential corollary of course reorganization,
the basic lal;guage requirement was defined in texms of demonstrated pro=
ficiency level rather than semester credits.

But even the Cornell language program failed to free FL from the
traditional administrative frameworks the division of the subJject matter

in terms of semesters; wrigorous course outlines which keep all students in
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lockstep progress and fail to provide for individuel variations in language
aptitude, motivation, background and whatever other factors determine FL
lesrnings the definition of instructional exposure in terms of instructor
contact hourse

1.k43 The Advent of Self-Instruction

In a peper presented at the first Indiana University Language labora=
tory Conference and subsequently published in Language Jeaching Today, Bruce
Gaarder suggested a more radical departure from trad:lt:lon.7 He proposed
that the sole irreplacesble functioa of the FL teacher is the elicitation
of “graded, guided experiences in the natural use of the new tongue*® 8

and that all other tasks presently aseizued by the teacher=-initial presenta=

tion of material, explanation, drill, constant review, and testing==-can be
relegated to properly programmed electro-mechanical devises. Gaarder de=
scribes a suité.ble self-instructional program as followss
Let us imazine a truly great teacher, equipped with

native command of the language, great insight into the

learning procese, and twenty-five years experience In

our schools., He uses a sort of direct method, not the

perversion which consists in teaching people how to

talk about French in French, but rather a form of line

guistic anelysis in terms of interperscnal relationships

and events based upon imitation, linguistic enalogies,

and inductive reascninge He does not need to Jurp about

trying to 1llustrate his words by acting out vhat he

is sayinge Rather he has a:t one side of the room a

small stage upon which a small group of native actors

represent exactly the situation that he needs in order
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to present and explain o feature of the structure of
Prench, not by talking sbout French, but by living some French,
He has a class of two to five average students whom he tokes -
f . caré to involve aurelly and orally from the very beginning
and throughout the periode Using known material, he pro=
| G ceeds to the unknown and soon is eliciting the new stiruce=
I ture from the students in natural speech, He knows in ad-
vance what every difficulty will be and tekes care of it at
Just the right time. Perheps he has a book, bub neither
he nor the students open ite He may use the blackboard.

Iet us imagine that thet class, excepting the students®
words, was recorded on tapee All that the actors di.d wes
given to the students by means of photographs or drawings
in & workbook to illustrate what was being salde All of
the blackboard notes were presented in proper order in
the workboolts All of the workbook materisl was keyed
constantly to the taped presentation and explanation by
the teacher and the actorse The hundreds of students
taking the course later in the leboratory would be in=
volved as individuals, awrally, visually, and orally from
the first of the 'tape to its ends If awth:lng‘was missed,

® the tape could be stopped by eny single student (each would
work from his own copy of the tape) and any part or the
entire thing repeated any number of times, 2
At the same conference Fo Rand Morton painted in bold strokes a
futuristic LIMM (Iengunge Leboratory as o Teaching Machine) where students
. working with carefully yrogremmed elecironic equipment learned ell language
ekills through autodidactic activity,O Morton believes, like Gasrder,
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that the language lsboratory can be fully integrated in the FL learning

" process and can assume those teaching functions which it can perform more

efficiently than human beingé » the repetitive aspects of ?‘L ':lnstruct:lon
in the New Key: initial presentation, drill, review, and hebit fixation.
But he would go even further: all teaching functions including testing
and the use of the FL in simulated natural context could be relegated to
the LLIM, The scurce of his optimism is a Pllot experimental course in
Spanlsh he conducted at Harvard University in 1953 and 195k4s This experi-
mental course was of the New Key variety since the terminal objectives
were defined as an audio=-lingual fluency of .80 rer cente For the purpose
of the experiment, audio-lingual fluency was defined as "the sbility to
handle the basle structure of a language by a normal five or 8ix year old
child in his native language" and "the sbility to manipulate and respond
to thé structural signifiers of normal nonspecialized lanzuage." 11 me
course comprised five central componentss Bhonematization, Sound Reprom
duction, Structural Cues, Model Patterns, and Vocabulary; e sixth com~
ponent, Allied Skills, dealt with reading, writing, and translation, but
was merely a sop thrown to tradition.

In the Phonematization phase the student was trained to discriminate
among Spanish phonemes end between correct and incorrect realizations of
Spanish phonemes with an accuracy of 90 to 96 per cents He did not begin
attempts at imltation wntil the next phase, Sound Production, in which
sounds were practiced in isolation and in combination. The Punctional use
of sound differences was also practiced, esge, the commtation of /o/ and
/e/ vhich has a heavy functional burden in Spanishs Ios gptos blancos
estan malop - las gatas blancas egten palass  In the Structural Cues

phase grammar was presented in terms of abstract acoustic cues devoid of

ey ™
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semantic meaning and the student wes expected to react automatically to
such morphemes as verbal persons or plural of nounse Meaning was finally
introduced in the Model Patterﬁs end Vocabulary Building vhases through

e 105 basic sentences and 3500 lexical itemsa

Morton's experiment was portentous for at least two reasons. First,
.’ it assumed that all Jearning could be accomplished by the student working
independently of the teacher with the use of autodidactic materials and

a tape recorder. Second, student achievement was directly related to
essiduity; no student failed “since by both definition and procedure com~
Pletion of the course guarsnteed satlsfactory pmbficiency on the student®s
parte” 12 Mo testing was necessary and the presence of the instructor was
required only for occasional evaluation of student Pronunciation and oc~
casional remedial work.

Morton's experiment was only designed as a Pllot and lacked the
necessary controls that would have made possibie a truly obJective evalua-.
tion of the validity of his basic rremises and of the pedagogical efficiency
of the LLTM concepte For instance, Morton reporis that the students who
completed the pilot course were as a group easily superior in natural pro=-
ficiency to the students in conventional third and fourth year Spanish
classess Since no efforts were made to insure and measure the com@ar&bility
of the pilot and conventional groups, one cannot discount the possibility
that the former contained students with a higher level of language learning
aptitude or more highly motivated toward an audio=lingual oriented course.
There were also two significant aspects of the use of an ungraded self-
instructional course which were not considered in Morton's ex@egiment:

(1) the effect on instructional costs, (2) the sdaptation to the adminis-

trative practices (credit and grade award, selection of teaching staff, etc.i)
of colleges and universities.

Aruitoxt provided by Eic:
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FL teachers who firmly beiieve in the primacy of audio-lingual pro-

ficiency tend to try to demonstrate the soundness of their opinion by

‘showing that initial é;ﬂphas:ls on listening comprehension and speaking to

the exclusion of reading and writing will result in higher overall pro=
ficlency in the long run (viz. two years of FL instruction at the college
level)s In one of the more carefully conceived and sophisticated experi=-
ments in the field of FL imstruction George A. C. Scherer could only safely
conclude -tha.t students tend to learn those skills which are emphasized by
the teaching method to which they are exposed. 13 Since there 1is no ob~-
Jective means of quantifying overall proficiency in FL evaluation of the
pedegogicnl efficiency of a course, it will be determined by the appraiserts
velue Jjudgments with regard to the ultimate goals of FL instruction (com~
rrehension, speaking, reading, writing, translation » overt knowledge of
structure, etco)s Note that although listening comprehension and speaking
are traditionally paired, a combination listening comprehension-reading
canprehension is not theoretically precluded,

Iet us assume gratultously that emphasis on audio=lingual skills
is more than a passing fad and could be supported adequately by philosophi=
cal, theoretical, and practical considerations. It would then become pog=
sible to pose such interesting questions as the followinge Can audio~
lingual oriented courses be designed which would result in listening com~
rrehension and speaking proficiencies comparable to those attained in ine
tensive courses, say FOI basic courses, but which, in addition: (1) ave
compatible with liberal arts education and allow the student to pursue
other studies simultaneously; (2) are comparesble with Traditional Eclectic
courses with regard to instructional costs and instructional personnel;
(3) are adaptable to the administrative policies of colleges and universities?

ERIC
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Mortonts pllot experiment suggests that an snswer be sought through the
use of self-instruction and the concept of the language laboratory as a
teaching machine capsble of replacing or spelling the live teacher. This
concept, however, entails experimenting more v;ldely with more flexible ad=
ministrative yrocedures and modifying the conventional FL teaching contexte
New organizational patterns radically different from those of today must
be sought, patterns which will accommodate recent and anticipated develop=
ments in electro-mechanical devices, the expansion of languege laboratory
faclilities, and the growing application of programmed instruction teche
niques to problems of FL teaching,




AT s bt AR i i

20,

Notes

lForr a description of the development of intensive language prdgrams
and the role of linguists in the formulation of the "Army Method" of,
Moultcn, William G, ILinguistics end Language Teaching in the United
States 1940-1960, In Trends in Furopean snd Agerican Linguisties 1930~
1960 (C. Mohrmann, A. Sommerfelt, and J. Whatmough, eds.) Utrecht,
Antwerps Spectrum, 1962,

2BloomPield, Leonard. Qutline Guide for the Practicel Study of
Foreign languages. Baltimore: Linguistic Society of America, 1942,
Pe 126

Spalitzer, Re Lo and Steubach, Co N» Teaching Spanishs A Linguistic
Orientation, Boston: Ginn, 1961, p. 8.

bperko, Jean. The Child's Learning of English Morphologys Hord,
1958, 1hs150=17T.

delattre, Plerres A Technique of Aural-Oral Approach. Report on &
University of Oklahome Experiment in Teaching French, The French Review,

Ny
..

.....
.‘.‘

William G, The COrnell Language Program, 5@, 67 ‘-}8-#6 (October,
1952)

Teaarder, A, Bruce. Language Laboratory Techniques' The Teacher
and the Language Labora,tory. Tn Fo J. Oinas (Ed.), M&g__ Teaching

‘Today. A report of the Language Laboratoary Conference held at Indiana

University, January 22-23, 1960, Publication No. il of the Indiana
Unwiversity Research Center in Anthroﬁology » Folklore, and Linguistics,
October,1960. (Published as Part II, Vol. 26, Noe 4, of Internstional
Journal of American Iinguisiics, October, 1960.

WTHTIRTIA W (s eyt ety S R AL e A S AN 1) S AT P A P RIS EX P T b i e 900 227 L SN S b N g o L A e T T VAR S i AT STk EUI 4 T, SR D v L inig
v R e R R B B M P B T e S ) S A S T e i SEERRA e A s T




A~

21,

80,'90 clt., Po 50,

0pe cite, pe U7=U8.

1O0Mcrton, Fo Rands The Language Lebaratory as & Teaching Machine. |
In Fo Jo Cinas (Ed;), Ianguage Teaching Today. Publication Noe. 1% of the
Indiana Uniirers:lty Research Center in Anthropology, Folklore, and Iinguis=
tics, October, 1960, (Published as Part II, Vol. 26, No. b4, of Inter=

national Journal of American Linsulsties, October, 1960.

Lop, cite, pe 123,

120p, cite, pe 110, |

13gcherer, George A. Co Extended Classroom Experimentation with
Varied Sequencing of the Four Skills in German Instruction. Final
Repart O.E. Contract No. SAE 8823, March, 1963.

PEEIRT (OMOARe (AL ok T A Lt Do g g N SN S TNl 3t 13 0 S 5 e, T X e i) p g C A D SRS RVER 3 i oty T o GOT ARt TS AT ety aipm N R i ey
R S F R e N R e 2 B W R oG S G T TG S LB s m e B L AT ARG

N ot
ﬁwmg? QeI T

o T o "
R T (0 o Mok ity
S W e it g S LD G VB S



e o e R s R R, A A Y A b S cr i e B e e e R A i ot Al + s b e e e A8 B S e i B4 i s i A <
S Lt E LR i - P TS

22,

2 Multiple Credit Elementary French

e 2¢1 The Problem
As was pointed out the keystone of the New Key is intensive contact of the
¢ learner with the FI achieved through a high number of contact hours (exposure)
and the reduction of the size of claszes, FSI sixteen-week basic courses in the
commonly taught languages contein 480 hours (s:!.x‘l:.een weeks with thirty hours of
weekly assigned class houi's. In the optimal non-intensive college FL course,
the student is required to attend five periods weekly==periods generally range
from 45 to 50 minutes~-during an academic year of 32 weeks, l.cs, 160 periods.
For the sake of conven:l;ence let us assume that a period equals one hour, then
three years of an c;pt:l.mal college FL r.;ourse would match the exposure of FSI basic ‘
coursess But at FSI the mgximum class size 18 six whereas the optimal college
FL course minimum class size is twenty, at least for the commonly taught languagese
In reality, three years of an FL college cowrse provides only the same degree of
exposure as an FSI basie course, and since actual contact is a function of ex=
posure recitation time per student, it would not be unreasonable to assume that
an FSI basic course is equivalent to four or more years of a college course,
One might suspect that with regard to the mwber of structural features and
vocabulary items content, the FSI basic course syllabi would be far more ambitious
® than so=called elementary college textbooks, but, in fact, the contrary is true.
For instance, in FSI 3&@-—9- French grammar “points” are treated much less ex~
¢ haustively than they are in standard treditional-eclectic method bextbookse
Ciear]y, because of the notlon that a textbock must be completed from cover to
cover during .the course, college FL courses have very rigorous onantitative
cbjectives but sacrifice quality and the implicit terminai behavior expected of
the student 1s much less than complete internalization and automatic preducticn
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of the material presented. We do not mean to criticize this sacrifice of quality
for quantity nor do we hold that there is any inherent virtue in Placing priority
on near~perfect active audio-lingual control of a finlte set of utteranzes, 1éx1ca1
items, end structural features. We only wis: to underscore the fact thet New
Key cbjectlves end present coliege ¥h elemeptm'y ecurses~=and all four~year high
schoel FL sequoncese-are fundamentelly ineompatible.

It should also be borne in mind thai; »'at tne end of the first year of study
a college student is expected not only to have some degree of control of the
spoken language, but also the ability to read unedited texts that exhibit struc~
tures and a vocabulary content much more extensive and much more complex than
those of dally speeche It also may be desired that he write the FL, if not
elegantly, at least "grammatically" and "idiomatically,"

Since total instructional c&sts cannot be increased, it is only through
a course incorporating Gaarder!s and Morton®s Language Laboratory as a Teaching
Machine concept that the New Key can be successfully adapted to nomeintensive FL
instruction at the high school or the college level, At the latter level, it is
an vnwritten convention that students spend three hours in c "‘és or on outside
preparation to earn one semester eredit point, | In a five cgedit FL course, the
teacher disposes then of fifteen hours of the studentts ti

yer week and the
proportion of actual class contact to ocutside study is 1 to his discreticn,
If the language laboratory is considered the audio analogue of the library, the
nmusic practice room, the art workshop or the science laboratory==it might be
noted in passing that some universities lebel their language laboratory quite
fittingly "'Audio Iistening or Study Center'~=it is quite consonant with college
procedures to require that ocutside study hours be spent in the languege labora=
torye With the utilization of the concept of tire LLIM, exposwre can be trébled

and the college elementary FL course be brought to approximate intensive courses
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more closely with regard to the exposure variable: the optimel college elementary

course would now provide 480 hours of contact between the student and %the 'beaching

. comgponents,

| The use of the language lshoratory to assume scme of the functions that

. live instructors currently assume both in intensive=type programs and conventional
college and high school courses gives individual students the opportunity to
progress through an FL course at the pace most suited to them. Self=pacing in
creases the efficiency of a course since the more gifted students can complete
the course in a ah;n'ter period of time and the less able students need not re-
trace their steps should they fali any part of the course.

To sumarize, the New Key can be adapted to non~intensive FL courses if
electro-mechanical devices currently availsble can make integral components of
the teaching program, and if the efficjency-~as determined by the ratio of in=
structional costs to total learning achieved==of New Key and intensive method
programs can be drastically improved, not only through the preparation of better
materisls but also through the appropriate use of the teachinyi resources svallsble.

On the basis of past research and the results of the two pilot courses
vhich sought to adapt the intensive method a5 it 1s 1llustrated by the FSI basic
courses ,1 it was decided that a successful adeptation of the New Key required
a course characterized by at least the following features:

¢ 1) e high number of actual student contact with the FLj
2) ‘the relegation of most classroom teacher tasks to & properly programied
6 language laboratory; : * !
3) the possibility for each student to progress at his optimum rates
4) a shift of emphasis from "covering a relatively indefinite amount of
language within a definite pericd of time to assimiliting a definite
amount of language within a relatively indefinite period of time;"?
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*

5) the definition of FL 'pr.oficieriéy in terms of attested proficiency in
carefully defined skills rather 1'l:hzzm in years cf study or the rmmber
of semester credits earned,

In April, 1961 a proposal describing the structure of Multiple=Credit
Elementary French (MCEF), a course that contained these features ’ ané outlining |
a plan to fest its pedagogicel efficiency and administrative feasibility tms
submitted by Indiana University to the Research Unit of the Ianguage Development
Section of the Us S, Office of Education. The proposal was approved and the
| research began to be implemented in September of that yeare
2.2 fhe Copventional Course

It was decided that the pedagogical efficilency and some effects on ad=
ministrative policies would be measured by comparison with a control group con=
sisting of several elementary French sections pursuing the conventional Yrogram
of studless We shall, therefore, begin by describing the conventional basic
French program at Indiana University,

The program of basic French instruction at Indiana University is quite
characteristic of that currently existing in most large universities. French is
the most popular FL, :gart:l.cularly for thoese students who aspire to no higher goal
then completing the College of Arts and Sciences! FIL requirement, no doubt fcm
the reason that it is the modern FL most widely taught in Indiana public high
schools and that many students "beginning" French at Indiana Univeristy bave had
some previous contact with the langusge. The College of Arts snd Sciences! rew
quirement stipulates that a student shall take eighteen semester hours of an FL.
The basic FL program consists of a one-year elementary course (FLO1=3A(R)meeting
five periods weekly and requiring, in addition, up to two periods of compulsory
attendance in the langusge laroratory, two intermediate courses stressing audio=
lingual fluency (F20l=F02), each meeting two periods weekly, and two intermediate
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courses stressing reading in literary texts (F2ll=F212), meeting three periods
weekly, The F101=F102 sequence ylelds a total of ten semester Kcredits; students
.~ uay then elect to take F201 and F211=F212 or F201=F202 and F21l plus a third
Yyeer conversation course, in which cese they will have earned more than the
h o elghteen semester credit hours required,
The elementary F1O0l=-F102 sequence ccnstitutes the most closely supervised
‘ and homogeneous part of the Indiana University basic French programe All in=
i/ structors follow a rigorous course outline and examinations are of a departmental
‘ natures this applies in greater part to the F20i=F202 gequence but not at all
to F2ll-F212, In both F101=-F102 and F201~F202 the method of instruction is best
described as traditional=eclectic. The textbooks used in both courses contain
t some New Key features: dialogues, pattern drills, but the grammatical explanations
refer generelly to the written language and are not well integrated with the drill
materiale Reading selections are introduced very early and they are selected
_ for their literary significance rather than their linguistic characteristics,
1eee, no effort is made to introduce structures and vocabulary gradually. But
it is thp fact that a stated number of grammar points and a specified mumber of
pages must be egveyed within a given pericd of time that characterizes these
courges as distinetly traditional.
These courses are manned by an instructional staff consisting primarily of
¢ graduate assistants (75 per cent or more), many of whém have no professional
preparation or teaching experience and very few of whom speak the language with
® native or near=native accuracy and proficiency. Some instructors of profeasorial
rank are asslgned to these courses but no effort is made to insure that all
students have contact with the more competent and experienced members of the
téaching staff; whether a student will be taught by a native spesker with or
without FL teaching training, a well schooled professional FL %eacher, or a
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neophyte depends primarily on happenstence. All graduate assistants receive in=
service training through attendance of a compulsory one semes;:er methods couz;se

which features some observation of an elementary section taught by the clinieal

professor,

Py | In the elementery course (FlOl-F102) attendance of two periods of language

| laboratcry work is required but not checkede As & result, except for the period
immediately following the begimning of a semester end preceding examinations ’
attendance often falls to 50 per cent and lowere The recorded material presentéed
consists primerily of the imitation of dialosueé and response drills as well as
occasional pattern drilis; students may at all times.refer to the textbooks The
récorded material is first broadcast from a central console and students work
in lockstep fashion; since the equipment is dusl channel, students may record the
master program and practice individually in the latter part of the period; or
they may report to the language leboratory during evening hours for added in=
dividual practices Of course, since all sections progress at & uniform rate

and since there is no provision to acccumodate the more proficient students, ine
dividual work tends to consist of review and additional practice and few students
practice material not yet covered in the classroom, Laboratory periocds are super=
vised by assistants whuse responsibilities are of a housekeeping nature: in-
stalling reels on the console, making minor adjustments and repalrs, taking

® attendance, etce

At Indiana University class periods are U5 minutes long and the academic

o year consists of 32 weeks, The elementary course (FL01-F102), then, yrovides

120 hours of classroom contact with a live instructor in se;ctions of twenty
students on the average and 48 hours of individual work in the langusge lsbaratorys

Thus, with regard to total exposure, this c9urse can well be considered optimal.,

Few college courses, in foreign lenguages as well as other fields, state
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quite precisely the terminal objectives the student must attain to pass the
course, let alone to qualify for an "A", "B", or "C". As we have seen in 1,,
language skills, including reading and writing, can ultimately be defined in
behaviaral terms; precise cbjectives, therefore, should be defined in terms of
various types of behavior: daiscrimination aculty, accuracy and speed of sound
.product:lon, speed of manipulation of a stated mmber of gramatical features, and
the like, Since the University catalogue does not rrovide a suitable description
of the terminal objectives of F101-F102, we can only infer these from the final
examinations and pre~test placement procedures, Final examinations test
listening comprehension, the ability to spell French utterances in comnected
contexts, knowledge of grammatical patterns as they are reflected by the ortho=
graphy and through translation, reading comprehension, and the ability to trans=.
late, primarily from Frenck to Englishe The single placement examination used

to eppropriately place a student in one of the six basic French courses tests
almost exclusively reading comprehension and tranélation.

It might not be amiss to conment briefly on the attitudes towerd FL teaching
of the Indiana University Department of French and Italian, which administers
basic French instruction, rarticularly since it is representative of most large
university FL departments in general and French departments in particular,

Large university FI departments consider that their primary function is the
training of scholars in literary analysis and the history of the 11tera£m~e, and
to & much legser extent the history end structure of the langueges whose teaching
the particular department administers, Promotion and advancement;, and, more
importantly, self~esteem depend on scholarly achievements rather than on compe=
tence in basic FL instruction, skill in the direction of teaching program and

the preparation of pedagogical materials, As a result there is little motivation
for innovation in language teaching practices and no systematic mechanism for
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feedback from classroom experience to the design of metheds and materials, Such
en atmosphere kardly inspires graduate ctudents to distinguished and devoted
teaching nor is it conducive to professional attitudes toward FL teachinge It
is also an atmosphere which is not very hospitsble to inguiry in the learning
‘ process nor experimentation with alternate strategles of FL instruction,
2.3 The Degisn of Multiple Credit Elementary French™(MCEF)

After reviewing the various attempts to adapt the Army Method to non=intensive
FL programs, and on the basis of our own pilot trials at the Pennsylvania State
University in 1959~60 and at Indiana University in 1960-6l, we opted far a
vartially self-instructional c@se rather than Mortonts fully auto~didactic
LLIM, 1eee, we agreed with Gaarder that the teacher's primary function in a
course aiming at audio~lingual proficiency is to lead the student to use the
language in a simvlated natural context and that, insofar as it is compatible
with presently availaeble materials and electro-mechanical devices » all other
tasks currently assumed by classroom teachers should be relegated to the language
laboratorye In this section we describe MCEF as it was Pormulated in our re=
search proposal and tried out with the first group of subjects from September
1961 to February 1963, The proposal was to cover a period of three years and
two complete and one partial trial of MCEF during which: (1) & partielly self=
instructional program would be prepared and continuslly revised; (2) adminise
) trative procedures would be evolved; (3) tho techniques to bo ussd in the
Display Sections would be developed and the function of the Display Section==and
@ of the live instructor==clarified; (1) the pedegogfcal efficiency of MCEF relative
to the conventional program, insofar &s this could be measured within the con=
text in vwhich the experiment was attempted.

2031 Orgapization of MCFF
MCEF was \eatabl:lehed as a contimuous fifteen semester credit hour

.
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course labeled F101=-F102-7203, equivalent roughly to the conventional
F101=-F102 elecmentary sequence and the F201-F202 audio-lingual oriented
intermediate sequences, . In order to fulfill their FL requirement students
would need to take the F2ll reading=oriented course after successfully
completing MCEF,
2,311 GCredlt and Grade Award
Credit and grade granted at the end of a semester would be
directly proportional to the proficiency attained during that semester
and also related, to a considerable degree, to the amount of materisl
assimilateds Fresumably the average student should complete the
course, 1e.¢e, reack the specified proficiency in the required FL
skills, in three sgmesters. Students with previous background in
French, those who show greater assidulty, and those who possess high
aptitude for FL learning could complete the course in two semesters;
slow students would not be penalized and could compiete the course
in four or more semesterse It was at first anticipated that the
materials would consist of a finite number of unite, say thirty.
Credit would be granted at the end of a semester on the basis of any
block of ten units aseimilated, l.2., one third of the entire pro-
grame A student who had not progressed sufficiently to earn credit
at the end of a given semester, l.e., had not assimilated a complete
block of ten units in the cource of that semester, would recelve the
grade of "I" (incomplete) until such time as he completed the block
of unitas, lAt the beginning of the following semester, he would be
expected to enroll in the next=higher=level course and he would
- contime from where he had left off, say, Unit Nine; for instance,
1f he had received an "I" for F10l, he would still enroll in F102
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the following semester in the hopes that he might cateh up and complete
both F10l and F102 in the course of the second semester. Students
vho completed more than ten units during a semester but fewer than
twenty would receive the normal five hours of credit, but they could
expect to complete MCEF before the end of the third semester and
would then be free to devote their time to other activitles. Grades
would be determined by scores in achievement examinations administered
at the end of a semester as well as by performance in Display Sessions
during the course of a semesters. Achievement examinations at three
different levels would be devisede The first examination would test
only comprehension and aral proficiency, the second would, in addition,
test reading ability, and the last examinatiom would test all four
FL gkills, including abilitﬁrdgo vrite in French, Students who com=
plete the entire program before the end of a semester may request
to take the terminal examination qr choose to be evaluated at the
regularly achedyled date, of the examination at the end of that semesters.
During the. course of the .semester short sub-unit and unit tests
would ve administered. in the language laboratory e.nd_a student would
not be able to-proceed unless he achieved a gpecified score. Unit
tests would be cumulative and would insure that the student had a £irm
eontrol .of previously learned material, Since credit would be granted
only after a student had completed a given block of units, no student
who ultimately. eempleted the program.could faile For instance, a
student who completed the program in five semestexs would receive
only fifteen credit hours bub.might earn grades.of "C". or even "B";
in the traditional. course the same student might have satisfied the
requirements in four semesters. bub. would have received an "F" slong
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the way and might not have acquired as firm a control of the material
Dresented in the course.

24312 Contact Houre
Students would register for a block of ten contact reriods per

week, divided as follows: one pericd of grammaticel enalysis in groups

of up o 60 students ,» two thirty minute "Displey Sessions" in groups
of two to four students, and a minimm of eight periods of individual
work in the language laboratorye Since credit 'and grade received
would be directly proportional to the amount of material assimilated,
the student would be enccuraged and motivated to spend additional
time in the language laboaratory beyond the minimum eight periods.
Presumably, the greater the number of hours spent in the laboratory,
the faster the progress. A student's weekly schedule is presented
in the diagram below. Each squai'e within solid lines refers to one
period of contact.

Diagram 1
M s W Th P
9:30
LAB,. LAB, LAB. LECTURE LAB.
60 -
( de:szgg
10220 .
1230
DISPLAY DISPLAY
(3 students)
1:55 - ' LAB, LAB, LAB,
LB, | LAB,
2:40
MCEF
Ipdividusl Student Weekly Schedule

Aruitoxt provided by Eic:
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For the sake of comparison, we provide a conventionsl program
weekly individual student schedule,

D:lagram‘ 2

- CLASS crass | orass | crass |crass
(20 students

—

10220

LAB, LAB.

kInd:Lvidua.‘l.
[ Work in
Logl;step)

——————

T hours
TRADITIONAL FRENCH

Individuel Student Weekly Schedule

2,32 Teaching Components

24321 Auto-Tutorial Component

Students would report in groups of 30 to a 35 position language

laboretory equipped with dual=track mechines (Viking 85) and activated

head=sets and hooked up to & master console in two=way intercommunication
- Tepes containing the recorded program would be made availsble on a
library system and students would select individually any part of the
i) programe At thelir positions, armed with a workbook, they would listen
to the prograi, yocalize as directed by the speakers on the tape, and
recelive :Lmned::‘i.até reinforcement in the form of echo or confirmation
responses; they also could record autcmatically their own responses
to compare them with the native model,

Full Tt Provided by ERIC.
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Progress through an individuel unit would be paced by a series
of self-tests, Dzpending on his score on each self=test, the student
would either be directed to proceed to fhe following section or shunted
to an alterrate review sequence, 4s soon as the student feels he has
assimilated the material contained in a unit he could be administered
a Unit Test, scored by his Displey Hession 1nst:.ructor; subsequently
the student would have the opportunity to discuss his errors with the
instructor who waild assign specific review work when necessary, Auto=
tutorial activities would be monitored by specially trained Jlaboratory
assistants whose primary function wonld be to note and evaluate stu=
dent®s accuracy of response to progrem directions s relative activity,
and efficiency of work habitse, They also would attend to mechanical
problems and recaord periodic randcm selecticns of student response,
24322 Display Sessicne

Primery imstructoar~student and student=student lnteraction would
take place in small groups of two to four studenis, meeting for a total
of 60 mimutes weekly., Initially, students would be assigned to Display
Sessions on the basis of performence in a prognostic language aptitude
battery (chiefly the Carrcll=-Sapon Modern lLengusge Aptitude Test) but
there would be occasional reshuffling o ensure homogeneity of student
groupings. The Display Session, as the label suggests, would give
studente &n opportunity to use,in near=natural and congruent context,
the linguistic structures asgimilated in the auto~tutorial sessions,
In the first run of MCEF students would meet in groups of three on the
average twice weekly for 25 minui:e Dicpley Sessions (see Diagram 1).
Later, other possibilities would be tried out,

Display Sessions would be staffed by graduate teaching associates
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who, hopefully, wou'd possess near=native fluency and accuracy but who
would not be nutive speakers of French and who, optimally, would have
& knowledge of the structure of spoken French, particularly as it applies
to the teaching of that languags to American speakers. Display Session
instructors vwould be ciosely supervised and weekly staff meetings as
well as visiting of classes would provide some in-service training;
they also would a.ttén‘d a brief one week orientation session prior to
the start of each academ1c~year; »
20323 Igctures
The remaining psriod would be devoted to formal discussion of
linguistic structure, culture, and civilization in & lecture session
attended by a group of 30 to 60 students, Although grammar and cultwe
would be presented inductively through dialogues s drills, and narrative
material, we believe that the acquisition of cbjective attitudes toward
language, training in th: systematic observation of linguistic facts,
and e formal introduction to French culture in the anthropolégical
sense are leglitimate by~products of a basic FL course,
2.4 The Design of the Fxperiment
2.0 Questions
Ttz only part of the MCEF project amenable to econtrolled ekperimentat:lon
is the comparison of the overall prafic:iency of a group of students enrolled
in the experimental MCEF course and that of a comparable group enrolled in
the conventional programe This would glve an index of the relative peda=
gogical efficiency of the two treatments, although it must again be pointed
out that how difficult it is to evaluate overall proficlency since tradition=
allsts give greater weight to reading comprehension and grammar-translation
and New Key supporters to comprehension and speaking proficiency. It should
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also be borne in mind that the primary objectives of the MNCEF project ware to
assay the feasibility of instituting at least a partislly self-instructilonsl
course in a large university FL department and to £ind out in what ways 1t
required modifications and adaptations of current administrative procedures,
But if a partially self=instructional course were to be considered feasible ’
it should reasonebly be expected to lead to student proficiency not s'ig‘n:l.-
Ticantly lower than that achieved in the ‘conventional programe

One of the important guestions the MCEF project sought to anser was
whether there were any differences in the level of proficiency in FL gkills
between students enrolled in the two programs and to specify the nature of
the differences (1) auditory comprehension, (2) speaking proficiency, (3)
reading comprehension, (4) writing,

A subsidiary question that was asked was whether there were any dif-
ferences in the level of proficiency between experimental students assigned
two different sets of required laboratory periods and to specify the dife-
ference.

Care would have to be talten to ensure that (1) students enrolled in the
tvo different programs and in the two different sections of the experimental
program were comprrable, (2) the teaching ataffs of the two programs were
comparable with regarﬁ to professional experience and linguistic proficiency,
(3) the instructor contact measured in terms of a student/instructor ratio
were identical, (4) contaminating factors were eliminated,

S 2.2 Selection of Stujepts

A group of 60 students, selected at random from the incoming Freshman
class constituted the experimental group (B;)e Another group of 60 students
also selected at random and to be taught by the conventional method constituted
the control group (C1). Because of the complexity of the registration pro=
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cedure at Indians University and the number of scheduling conflicts, it wes

not possible tc use random numbers or any such system in the assigmment of

0 students to the experimental or the control groupse. Students presenting

themselves to the registration desk had their choice of any of the twenty or so

¢ eanventionsl end the two experimental sections then open. When five students
had enrolled in any section, 1t was closed until all other sections contained
five studentses All sections were then opened to & limit of ten or so and so
on, This procedure increased the length of time required to £1il up a section‘,
thus insuring that student preference played only a limited role in their as-
signment and that all sections had roughly even alphabetical distributionse
The réﬁdomness of the selection process was endenéered by the ;ract that the
Department of French and Italian insisted that the differences between the
conventional program and MCEF be clearly pointed out to prospective MCEF
enrollees, After registration three conventionsal program F10l sectionge==
numbered sections 5, 10, and 1l5««<mere selected to constitute the eontrol
(¢;) ercup.

Students ia one half of the experimental group (E,,) were requested to

schedule thirteen periods of lsboratory practice in a@dit'.lon to the Display
Sessions and the one period of Grammetical Analysis on the rationale that a
student at Indlana University is expected to epend a minimm of three rours

@ in class contact and/or outside preparation for each semester oredit homr
avarded, the instructor or the department reserving for itself the right

® to specify in what manner the student®s work for the course was to be opr=
ganized, Students in the other experimental section (Ey5) were required to
schedule only eight periods of laboratory practice but were encouraged to
arrange for additional laboratory practice hours on their own and their
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attendance of these additional practice hours was not to be checked or super=
vised,

It was expected that, due to various factors, of the 60 students in
Eyys Bjps and C;, only 48 would remain at the beginning of the third semester
(this does not include the "promotion" of the faster students in E,, and By,
vho might have completed the entire progrem in fewer than three semesters).
New experimental and control groups (Eyy, Ep, and Cp) would be selected
again at random.

In the third year, the remaining students in E21 and E22 would be used
to test the last third of the teaching program a second time; new experimental

and control groups of 60 each, Eys Egp,and C3respectively, would be selected,

The table below surmarizes the distribution of the student population
involved in the project in both E and C groups; we retain the convention of
using the first digit to refer to the year and the second digit to sub=group,
E OL = 13 hours of scheduled lebaratory attendance; 02 = 8 hours of scheduled
laboratory attendance.

Experigental, Grovps |
lstiYear E,, 30 312 30 Eyq 28 B, 28

ond Yeer By 24 By 2% By 30 B 30 By 286 E, 28
3rd Yoer E,, 2k E. al By 30 Ep 30 By 28 332 28

Lontrol Groups
lst Year g 60 °1 56
2nd Year (N 48 _c_:2 60 92 56
3rd Year & W g 60 % 56
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2443 Compsrebllity of E snd € Groups

During the £irst week of classes the Carroll=Sapon Medern lepsuage
Aptitude Test (MLAT) was administered to E and C students, Students! high
school grades were also availahlee Both the MIAT score"s and high school
grades were intended to check on the randomness of student selection and
would allow the establishment of any corrective factor which might be needed,
2.4 Ingtructional Steff

Display Session instructors would be selected from graduate assistants
previcusly asppolnted by the Department of French and Itallane No effort was
made to select assistants with previous teaching experience or professional
training, but the Department was requested to nominate candidates with ac=
curate pronunciation and a high level of proficiency. It was also stipulated
that prospective MCEF Display Session instructors be favorably==or at least

nct negatively=~disposed toward the courée.
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Notes

1p first semester course initiated by the primary investigator and
Frofessor Simon Belascé at the Pennsylvanla State University in 1959-60
vwhere classes were reduced to twenty students and where compulsory lenguage
laboratory work was requirede This was followed in 1960~61 by a modification
of the conventional French F10l=F102 sequence at Indiana University: a pilot
experimental éection of 30 students mev in grammatical analysis usect:lons
two periods per week and in drill sections of 15 students three periods per
weeke Students also were encouraged, but not requ:l.zjea to attend the language
leboratory several hours in addition to the two required periods.

2simon Belasco et al, "The Continuum: Idistening and Speeking," In W. F,

Bottiglie (Ed.), Cuprent Issues jn Ienguege Teaching, A Report of the working
committees of the 1963 Northeast Conference on the Teaching of Fareign

Languagese
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3¢ The Materials

3.1 Pesiderats for Materiols futtchle for Self-Tnstruction

The successful use of the langucge loboratory as a teaching machine depends

on the availobility of pedogogical materials suitecble for self=instruction.

In this context, of course, the term pedagogical materinls refers not only to
textbooks or other visual presentation devices but to recorded programs as
welle Materials suitoble far self=instruction must conform to the following
eriteria: (1) the terminul behovior attoined by the correct use of portions
of the materials mst be rigorously specified; (2) the student must be troined
and must be able to evaluate his own responses; (3) the student must receive
immediate reinforcement in the form of aon indication of the accuracy or in=
accuracy of his responsej (U4) the motericls must exhibit o gradual progression
of smell stepse Pedagogical materiels that meet these eriteria are currently

labeled progropmed moterials,
3.2 First Vergion: MCER 1
Unfortunately, when we leunched MCEF no progrommed French course was

available oid we were forced to device our ovne The moteriasls we first em=

ployed constituted an adaptation of a New Key type textbook being developed by

the primexy investigator ond Professor Simon Belesco of the Fennsylvania State

‘University. This material yxjeaented the fundamental phonological and gramw
matical features of spoken French, broken ‘down in o graduated series of steps
and accompanied by congruent dialogue and ncxrative materiales The later units
contained a programmed spelling section which provided speui‘.ng. rules vhoge
input was phonologlcal and gremmaticol information; originel reading selec=
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tions, groded with regard to granmnoticol and lexical content, provided practice
in visual comprehension vhile ot the same time giving information on Fromce

and key aspects of French culture from the anthropological point of view. These

reading selections were accompanied by extensive writing exercises.

The first set of materials, heveafter referred to os MOEF 1 (Multiple-
Credit Elementary French Pre-programmed materials, first vers:i.on) , consisted of
elght Pronunclation Introduction units and forty=five units stressing grommor
and vocobulary acquisition. The eight pronunciation units aimed ot the ac~

- quisition of the fundomentol feotures of French pronunciotion, at the rhonemic '

as well as ot the phonetic level, within complete sentences; in other words,
the student: was also expected to nequire French proszodic features. The Pro=
nunciation Introd;lct:lon units consisted of two groded dinlogue sequences each
fcllowed by pronunciation drillse. The dialogues were very short, vorylng from
four to elght sentences, and were graded with regard to phonological structuree
™is grodation was only partial., however, and applied only to the vowels which
constitute the primory pronunciation p;'oblems for speakers of American English;
no implicit effort was made to order the presentation of consonants, although
the £iret two or three units conbain very few instonces of the consonont /r/,
for instonce. The vowels were :lntrodﬁced as followss N
Unit 1 = /u i of;. contrast versus steady=state French [u 1] and glided
English [1Y] ond {u¥]; precise timbre of French [a] and non-
reduction of French [a] in positions corresponding to Englis;h
unstressed syllobles;
Unit 2 = contrast French &/ and f/; stendy=state French [&] versus
glided English [e¥];
Unit % = contrast French /6/ and [b/; contrast French steady=stote [8]
and glided English [o¥];
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Unit 4 « contrast French 2/ and /o/;

Unit 5 = contrast French b/ and /a/; |

Unit 6 = introduction of front rounded series /& & &/;

Unlt 7 = introduction of nasolized vowels /8 & &f;

Unit 8 = contrast of nasalized vowels and sequences nonnasal vowel +

nasal consonant.

We should like to cbaerve in passing that the Pronunciation Introduction did
" not provide the complete inventory of French vowels: the vowels /8/ and /&/
were specifically left ocut since their differentiocting function is very low.

! Pronmunclation features were first practiced in complete sentences and then in

‘ drills, mony of which involved minimal pair contrasts, elther French/English

» pairs c¥ French/French roirse

; i)ialogues were presented in a n:lne-stgp sequence¢ First the ‘student

o listened to the diulogue spoken at notural speed by native speakersy this step
in & sense presented the student with the terminal behavior he was .expected to
attoln at the end of the sequence, The atucient then begon to practice the

diologue, starting with constituent elements and progressively building up

) the complete sentence; this phase was lobeled wm FPhoge o).

| In mgg,-;m M& b) sentence partials ond complete sentences were matched
! with thelr English equivelents, The technique generally followed was raverse

‘ build=-up whereby the rightmost element wans presented firsty but when this
process interfered with syntactlic groupings, leftmost elements were introduced
. firste We 1llustrate with the second dlologue of Unit 3.
monteou " cont
| votre manteau your coat
; " beaucoup very much
| Jtaime I like
Jtaime beoucoup I like very much

Jtaime beoucoup votre montenu, I like your coat very much,
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achetd bought

avez=vous have you

1%avez=vous have you (it)

1%avez=vous achaté have you bought it

] quand vhen
® Quand l*avez=vous acheté? When did you buy 1t?
soldes sales
® -des soldes the sales
; au moment at the time

Au moment des soldes, At sale time,

dernier last

le mois the month

Ie mois dernier? Last month?

dernier last

au printemps in the spring

au printemps dernier last spring

. Non, au printemps dernier. No, last springe.

In the third step the‘ student practiced complete sentences matched by
their English near~equivaients. At this stage it was assumed that the student
had learned the dialogue and knew the meanings of sentence partials sufficiently
well to recall complete sentences when Presented without English glosses,

In Step Four the student was required. to alternately play both roles of
the dialogue and, so to spea.k, engage in conversation with the voice on the
tape, ' Part of this step consisted also of e comprehension test vherein stu~
dents were asked to provide the English gloeeee of a ligt of French words and
phrases, In Step Five the lexical items contained in the dialogue were permuted

/) in simple suvbstitution drills. We present an example from Unit 3
L’ avez=vous achete au printemps?
- en hiver?
W g
e .. 1012
_-le mois dernier?
au printemps?

It will be ohserved that the grading cf the presentetion of phonology 1s not
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perfect since in addition to the alternation of /6/ : fo/ and /fé/ : e/ in
thelr typical contexts, and the review of vowels introduced in earlier units,
the student is asked to use in complete sentences phonological features not
yet drilled intensively: nasal vowels, /r/, and /j/ + vowel sequences.

Step Six started with a comprehension test where the student was required
to provide the English equivalents of sentences illustrating comstructions oc=
curring in the dialogue but exhibiting vocabulary items from preceding units
or the recombination drills, e.g.,

L?avez=vous acheté au printemps? - L'avez-vous acheté en autcmne?

Jtaime beaucoup votre manteau. - Jtaime beaucoup votre camarade.

In the éeqond part of this test, the student was required to translate short
phreses from English to French, e, g,

your coat - votre manteau

I like - jtaime

Starting with Unit Three, each unit also contained a Comprehension Drill
designed to train the student in understan&ing meterial containing grammatical
constructions and lexical items new to him but whose meanings might be guessed
from assoclations with ﬁreviously learned French grammatical constructions and
lexical items or obvious English cognates. We illustrate with the Comprehension

Drill of Unit Three$

"Listen to this following conversation and be prepared to answer questions
about its contente You will heer only two new words: loué meaning "rented";
again, loué, loué; situé meaning "situated"; again, situé, situé,.

Now the conversations

You have rented a cebin and a frilend of yours inquircs about ite =-
A. Vous avez loué un chalet?
Be Oui, J'ai loué un chalet,

Ae Quand, le mois dernier?
Bs Non, le printemps dernier.
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A. Oh est=il situé?

Be Loin dtici.

Ao Vous gllez au chalet cet automne?
Be Non, cet hiver,

? . We shell now ask you six questions, nevers

l. Vous avez loué un chalet? (Oui, j*at loué un chalet,)
o 2¢ Quand, le mois dernier? (Non, le printemps dernier.)
| ® 3¢ Oh est-il situd? (Loin dtici.)

he Vous allez au chalet cet hiver? (Oui, cet hiver,)

5 Vous allez au chalet cet (Non, cet hiver,)

automne?

' 6 ILe chaleh est pres d'ici? (Non, loin dtici,)

If you cannot answer these questions with complete assurance and without
hesitation, do the Alternate Program; otherwise proceed to Unit Four.

Alternate Progrem

i Go back over the. conversation again, then attempt to answer the following
questions,
l. Vous &vez loué un chalet? Oui, j*ai loué un chalet.
2, Quand, 1'été dernier? Non, le printemps dernier.
3¢ Avez=vous acheté un chalet? Non, j'ai loué un chalet.
by BEst=il loin a'ici? Oui, il est loin d'ici,
5¢ Ol est=il situé? Loin d%ici.

6s Vous allez au chalet cet &t4?  Non, cet hiver. ®

T™e forty=five units of the materials proper foliowed the New Key quite
closely and shared the latter's formal separation of components (dialogues,

6 pronunciation drills, lexical manipulation dr:I.IJ:é » Sroumar drills and ex~
- planations, comprehension drills. mey differed” from such materials as FSI
® Bagic French, Modern French, or A-L M, French by e more careful ordering of
gremmaticel features and by a more detailled analysis of single grammatical
) points into small stepse For instance, the présentation of numersls was spreed
through five unitss First "1" to "10", which show complex form veriatfon (eeg.,
~
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"6" 1s menifested as /si/, /sis/, or [siz/ depending on the plionological en=
virorment), were presenced, The following unit presented the forms for "11"
to "16", then "20" %o "69", "70" to "gg" » and finally numerails "100" and shove,
This progression was motivated » Tor instance, by the fact that French numerdls
show four different patterns ‘nihe formation of the "eties"s (1) "20", "30",
"4O", "50", "60" ere derived by adding the éuff:lx /&t/ to bases related mope
phophonemically to "3", "I, "5", and "&"; (2) "20" 1s vt/ ~Iv8/, & Parm
obvicusly unrelated to fade/ ~ facez/; (3) "80" is four=score, viz. guatre-
Yingts; (4) "70" 1s "50" and "10" and "90" 1s "80" and "10",

Each unit consisted of a 10=15 gentence dlalogue, review pronunciation
drillis, two grammsr sections s 2nd a comprehension drill. In Units 16 through
25 the yronuncistion drills were replaced by & spelling brogram; starting with
Unit 26 a reading selection congisting of descriptions of France and aspects
of French culture and accompanied by writing exercises was introduced, In the
section below these units will be discussed and illustrated in detail,

In the Dialogue Exploitation Sequence the students first listened to a
shart dialogue which contained instances of the grammar :E‘éatﬁ}es to be drilled
in the Grammar Sequence; the following dialogue introduces verbs forming past
Phreses with Stre es auxiliary {the more general formation with avolr as
auxiliary had been presented previously).

Init 18 - Dislogue

STEP ONE - Dislcgve for Listening

Je Tu es sortie dimanche?

Me Oui, et je me suis bien amusde,

Jo £h ouif Qufest-ce que tu as fait? | ‘
M. Paul est venu me chercher vers 3 heuves, Devine o on st allé?

Jo Je ne sals pas, raconte,

)
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Me On a falt un tour & Saint=Germeain,

Jeo Je parie que vous &tes descendus dans une cave.

M. Oui, histoire de voir si c'était bien.

Jo Et ga t%& plu?

M, Tellement que nous y sommes restés.

Je Vous €tes rentrés tara?

Me Plutdt out! On ert parti & minuit.

Note the contrastsi tu es sortle, Je me suis bien amusée, on est allé,

Paul est venn, yous Stes desce

& Step rentrés,

» Doug Y gogpes regtes, vous

on est parti versus tu as failt, on a fait, gg a plu, on the one hand, and
singuler versus plural and masculine versuz feminine forms of the past parti-

ciple on the other.

Next the student was guided in the reverse build-up' of the

dialogue from syntactic partials, First, the English contextual equivalents

were provided, but were then removed in the subseguent stepe

B B e e A T Y e b T

STEP 0 = Bulld~Up Phage &)

dimanche
soxrtie

- es sortie
tu es sortie

Tu es sortie dimanche?

amisée
suis amusée

. Je suls amusée
Je me suls emusée

Je me suils bien emusée
oul, et je me suis bien amusée.

falt

as fait

tu as fait
qulest=ce que

Qutest=ce que tu as falt?

Ah oui! Qulest=ce que tu as fait?

Hpr ey
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Sunday

gone out

went out

you went out

Did you go out Sundey?

amused

was amused

I am smused

I had fun

I had a lot of fun

Yes, and I had a lot of fune.

done

have done

you diad

vhat

What did you do?

Ah, yesl What did you do?

UL A el peeliain 1L Toe [ ot e et
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Note that the utterance je pe guis bien smusée is builteup from Je suls -
amsée and successive expansions by addition of re and bien rather than from

Je e sulg and bien amsée since the fowmer procedurs 15 considered to facilie=
tete analogizing and independent use. of the structural and lexical elements
presented,

When the students were able to provide English and then French equivalents
immediately upon cue, they proceeded to manipulate the éyntqctic frames and
the vocabulary items including 1ghose of the dilalogue as well as additional
items which belonged to the seme lexicel field, The following Multiple Subgti-
tution Drill starts :f.’rom the last sentencé of the dialogue and presents alter=
nately substitutions which are to be inserted in the SubJect + Predicate and
Adverbiel Complement slots respectively,

STEP FIVE - Iexicsl Vorigtion Drills
Maltiple Subgtitutfon Drill 3

-

On est parti & mimmit, We left at midnight.
On est rentré _______ . We came back at midnight,
— tardes We came back late.
Ils ont t€1&phoné ______, They telephoned late,
avant=hier, They telephoned the day before
‘ Yesterday,

On est parti - We left the day before yesterday,

2 minuit, Ve left at midnight,

The fiual step in the Dialogue Explofitation Sequence consisted of a set
of questions on the dialogue, |

STEP SEVEN = Questions on the Dislogue
‘ Suggested Apswer
Ch est~ce qu?ils ont fait un | Ils ont fait un tour X Sainte
tour? Germain,
Est~ce qutils sont descendus dans Oui, ils sont descendus dans
une cave? une cave,
Est=ce que c?était bien? Oui, ctétait bien,
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Paul et Madeleine oni aimd 1a
cave?

Ils sont restés longtemps?

A quelle heure est=ce qulils
sont partis?

Oui, 1ls ont aimé la cave,

Oui, i1s sont restés longtemps.
Il1s sont partis & minuit,

@

Ils sont rentrs t8% ou tard? Ils sont rentrés tard.
Estece qutil sont rentrés vers Ils sont rentrés vers minuit,
onze heures ou vers minuit?
Grammar was presented inductively in a three=gtep sequence: the student
first performed mim-mem type J.egr_n_i_r_ag Drillg, the grammaticel feature which
he liad learned was then discussed in a Grammar Statcment Section and, finally,
his control of the feature was rendered automatic and tested by Practice Drills,
This procedure is illustrated below with the past indefinite (passé composé)
verbs selecting &tre as auxiliary in Subject + Predicate + Adverbial Complement
sentences found in Unit 18,
Lesyning Drill 1
Il est parti ce matin, He left this morning.
Il est ventré ______ . He came back this nmorning,.
Iestmoxt _ ______ o +  He died this morning.
Ilessnd _ ___ o He was born this morning,
Il est venu A He came this morning.
Il est dorti , ——? He went out this mornings
Il est retourne He returned this mornings
Il est parti o He left this morninge
Legrning Drill 2
I.’I.s sont entrés par la :l’en@t;rm They ceame in through the window,
On est entré st ® We came in through the window,
Elle est entrée . .. o SHe came in through the window,
Il est entré —— He came in through the window,
(% ] Elles sont entrées o 'hey came inh through the windows
s sont entres —— They came in through the window,
o The Grammer Statement merely listed the verbs constituting the class and

discussed the feature of agreement (primarily orthographic) past participle=
subjecte The Practlce Drills consisted primarily of correlation and trans=4

formation drills.

Aruitoxt provided by Eic:
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Prgetice Drill R = Correlation

L] *”— Lo o o e e )

Contrast Sire/avoir
\
Nous avons téléphoné, :
sorti‘;s, Nous . sommes earf.is.
. danse: Nous avons danses
: rentrés. . Nous soumes rentrés,
) partise , Nous sommes partis.
;- mentiz Nous avons mentie
; e BTTIVES, Nous sommes arrivés,
travailie, Nous avons travaille,
/ Practice Drill S = Correlstion
‘ ' Est=ce que vous &tes sorti % neuf heures?
. déjeuné ?
‘ : Est~ce que tu ?
—— pOYtis ?
Est=ce que nous - ?
i .. atterri ?
Est=ce que vous ' ?
axrivé | ?
‘ : Pr__a_,ctice Drill U
Transformez au passé compose.
Exaxr(ple" Model.: Elle ne descend pas.
Student: Elle n'est pas descendue.
ModeZ; Elle n*est pas descendue.
Il ne pleut pas, . Il n'a pas plu,
Il ne vend pas son chalet, Il n'a pas vendu son chalat,
}, Elle ne va pas au chalet, Elle n'*est pas allée au chalet.
O Il ne ment pase IL n'a pas mentd,
Il ne sort pas. Il ntest pas sarti.
FElle ntattend pas le facteur. Elle nta pas a,ttendu le facteurs
- @ I ne répond pas & la lettre, Il nta pas répondu & la lettre.

All learning and Fractice Drills were four=phase. The student was given
a base utterance which he mimicked, then a cue which he substituted in the
base sentence or which called for some grammatical menipulation. The student

verformed the substitution or the grammatical manipuletion and received a conw
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- firmetion in the form of the correct response provided by the model; the student
may also mimic the correct response immediately after the model. For example,
FPragtice Dril) 8 above is performed as follows.

(3) Model: Estw=ce que vous &tes sorti & neuf heures?
(4) student: Est=ce que vous &tes sorti & neuf heures?
(1)  Model Sue: /ae¥cend/

(2) Student: Est=ce que vous avez ddjeun® & neuf heures?
(3) Model Confirmetion: Estece que vous avez déjeund & neuf heures?
(4) Student: Est=ce que vous avez déjeuné ¥ neuf heures?
(1) Model Cue: [payti/

\ etec,

As wes noted earlier the MCEF 1 materials represent an improvement of
cuwrrent New Key material primarily by their more gradual presentation of grame
maticel features. Grammatical features, say, the partitive article, the passé
compos&, were not introduced in foto, but rather an effort vas made to analyze
the feature in terms of a set of rules progressing from the more general to
the more particulare. No attempt was made to present any feature exhaustively,
thereby eliminating many of the so-called "exceptions to the exceptions of the
rule" frcm the syllabus and -avolding problems of stylistic variations which, in
our opinion, should not be introduced at the elementary 1eveJ}. We illustrate
with the presentat:l.onﬂ of the negative constructions In French sentences are
made negative by the additlon of the two=part adverb /nE. o opaZ/ to the verb
core; [nE/ oceurs before and /pez/ immediately following the fivst filler of
the predicate slote® ‘

The first iearning task is the use of the appropriate allomorph of thg
first negative element: /n/ or /noe/s Since orthogrephical and phonologlcally

manifest forms do not coincide,and since the former acts as a source of positive

"+ and negative transfer, the grammatical. presentation must consider both the

written and phonologically manifest formse
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The negative transform is presented in three steps. In Step One the student
1s taught to insert the iworpart adverb fn/ « « o /pa/ before verbs beginning
with consonants and after subjects ending with a vowel, Here o/ is spei'l.'l.ed. nes
‘. Tu seis. - Tu ne sals pas.

Vous comprenez,. - Vous ne comprenez pas.

In Step Two, /n/ o o o [pa/, heve spelled n', is used before verbs beginning

with a vowel: |
Jtal faim, - Je ntal pas faim,
Il est fatigué. - I1 ntest pas fatigué.

In Step Three, the student practices the /noe/ form which occurs before
verbs beginning with consonants and after words ending with consonantss

Il comprend. - Il ne comprend pas.
but: On comprend, - - On né comprend pas.

3e3 Second Versions MCEF 2
While MCEF 1 materisls proved compatible with partial self=instruction,

their pedagoglcal efficiency left much to be desired and it was decided to ‘pre=

T

' pare a mcdified version, MCEF 2, to be usgd with the E; group in the fall of

1962, |

We felt that the MCEF 1 units did not present phonologicel features gradually

enough and that the too rapid introduction of grammer patterns and vocabulary
o interfered with the full assimilation of pronuncietion hebits. Also, as is
often the case when materials are prepared with a short lee.dét.’o.me » unexpected
® delays and difficulties reduced the margin of safety and some units suffered
from tco hasty compositions In addition, the elimination of the lecture sessions
required that gramatical explanations be presented through the self-instructional
materials rather than by an instructore

The MCEF 2 materials consisted of two partss a Pronunciation Introduction

e R R s e Ot S e Bt A B 14 B S T Ty e 5 1 1 A M
£



o S A L S il b e i e A L e Vs - s -
PG A TR Wt S S I A R T WS P e DN = i

S5he

containing thirty units and a second=level set of sixteen units. A Pronunciat:lop |
Introduction unit typically contained five seetions. In the first part labeled
Zdstoning, the student was trained to discriminate between French phonemes or
between e French ‘phonéme and an English near~equivalent,s For example, consider
the Listening section of Unit 8:

Step 1o Iisten to the following examples of the phoneme /d2/,

deux
noeud, etce

Step 2. Now listen to these same examples, each preceded by a French word
' _containing the phoneme /&/, IListen for the difference between
the two scunds,

de - deux
ne - noeud

Step 3+ Now compare a French word with the phonene /&/, followed by one
with the phoneme /&/, and finally one containing the phoneme /u/.

dé - deux -» doux
ne -~ noeud - nous

Step Four of this section consisted of an Identification Teste If the
student failed to score 90% he was instructed to work through the Listening
sectlon again, otherwise he proceeded to the Produetiopn section, The latter
conteined four-phase imitetion drills and the practice material consisted of
one sylleble utterances onlye The third section contained longer utterances
* ~and transformation drills in which the student was expected to manipulate the
nevly presented sound feature in phrase~length utterancese This modification
of the yresentation of pronunciation resulted from our conception of the ace
quisition of promuncietion habits in an FL as o four-ievél process: (L) the acw
quisition of the perceptive "grid" of the native speaker of the FL, e«go, for
French, the ability to hear the acoustic differences between /i/ and /i/
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and f/ and fuf; (2) the ability to match the new acoustic image by making new
exticulatory adjustmentss (3) the integration of the newly acquired sound feature
in sentence length utterences; (U4) habit formation so that the accuvste vro-

[[ ._ duction of the new sound feature becomes antomatic in contexte
In the fourth section, some grammatical function was attached to the newly
‘ 4 acquired sound featuree Thus, in Unit 8 the student leerned that /&/ vefore a
noun and after /1/ cues masculine and singular as opposed to /a/ which cues
, feminine and singuler and /e/ ([e] or [e]) which signifies plural.
The phonological features of French were presented in the following orders3 -
Unit Thonological Fegture Grammatical Function
1 /a/3 even rhythm feminine noun markers
2 /i/; intonation singular versus plural
\ = ' of =igs= verbs
3 Jo/
4 nonaspiration of /p t k/ nous/vous
5 /é/
6 feminine singular versus
7 v:::i;;::splur;:/ versus
W/ME mﬁ
[oe/; neutralized [oe/
. : 9 masculine noun markers
* 10 final [1] . 11/11s verb forms
) » 11 [o/
12 locative gu versus X laj
N ... Do8, ¥yoB .
13 [/
o da/ures du/su
~
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15 | | N _ /e/ versus /é,/ | R ! (_.)/elle(._) -
N Y
17 | 16/
13 - [wf, fuf
19 1%, ¥/
20 / | yresent, | passé composé
' of Class II regular verbs
21 - /5/ |
22 | on; verb farms in =cnt
23 . rossessive ad.jectives
24 , ' present/past Class I é-er) g
regulaxr verbs
25 ~_ /g locative en
26 o [1/ versus /iE/
27 | /&/ un/une
28 final /r/ infinitive
29 medial /r/ future
30 13/5 /533 [ef versus [of  tmpertect

In the first four sections pronunciation wes practiced without reference
to meaning, although an effort was made in grammatical drills to use, whenever
possible, lexical items presentad in earlier units and whose meanings were known
to the student, Our experience in devising suitable mate;'ials for MCEF progres~=
sively reinforced our intuition that only 1f the material were meaningful to
him, would the student be motivated to use the auto-didact:l.é sessions to best
advantage and to progress as rapidly as possible through the course, Whenever

Proounciation or grammatical features were drilled independently of semantic
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content boredom set :ln and retenti on was weske It is not euz;pri.a:lng, therefome s

. that the later MCEF 2 materials are less formal than the earlier one and conta.:l.n

fewer 1nstances of. a separation hetween the two aspecta of the hnguist:lc s:lgn, :
the phonologically man:lfc.st significant snd the semantic content: s tne g_:t,gg;ﬁ_

!he :l’i:l.’th section of each MCEF was.a dialogue sequeuce very similar to
that of MCEF l. The differences lay mostly in the ordering of the various step.s
of the dialogue sequerces

| MCEP 1 | MOEF 2
Step 1 E Dislogue fer Idstening
Step 2a | Build-uﬁ- French
Step 2b Build=upe: French=English ' com]:e,i:e- Sentences: French
Step 3a Complete Sentencess - .- : Build=ups French = English
- French = English
'Step 3 . Complete Sentencess

French = English
Step 4 | .~ Directed Dialogue
Step 5a Questions on the Dialogue

Stép 5b Lo Comprehension Test

Step 6 Iexical Variation Drilis

Step T Test: English — French

Step Ta | (Alternate Sequ\ence)

Step 8 Narration

Step 8a | | (Alternate Narration)

Step 9 ° | Spelling Progrem

Step 9a Spelling Test

Step b (ALternate Speliing Program)
Step 9¢ . Dictation
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Ir- MCEF 2 greater“ emphasis was placed on cmprehension by plac:l.ng the nar=
rations w:lth.in the d:le.logue sequence. Starting with Unit 16, the build=ups were ~ .
reversed and Fnglish glosses were presented befare the student was asked to |
g Practice the promunciation of the sentences of the.dialogue. It was found that
the student®s desire ‘to know the meaning of any French utterance he was asked
to yvepeat counteracted tﬁe transier of Engl:t.sh ixronuiiciat:lon ‘habits with the
:,. mean:lng of eognace Wordse Since the conventional orthography codes both sound
and grammati.cal features it is more efficient to fasten the assoc:lat:lon of write
ten and spoken foms as soon as the latter have been presented, Ehe time lag
between audio anq visﬁal presentation vas as brief as possible and was effectuated
wifhout tﬁe intermediary of a transcription, with the exception of the initiel
introduction of phonemes whose orthoa'ephic representation is not consistent,
The term "program" 1s used here in a nontechnical sense for the Spelling Progrem
did not eﬁrhibit all the characteristics of programmed materialse ILet us illuge
trate with representative sequential examples from the Spell:lng Program of Un:l'b
- 10, which purports to teach several spelling rules.
Step 1.
A final pronounced letter is generally spelled with the corresponding
letter plup the letter g,
Now write the following words with a final consonant,

° Recorded Voice Sontixmation
o /pip/ pipe
malad/, etce malade

’ Step 20'
The consonant /s/ at the end of & word 1is generally spelled -sge,
| /mas/, etc, * .masse

Step 3.

Q

. * " ST PN e R T Y e By P . W ST ey
h

Aruitoxt provided by Eic:




N S e e T e e, Tt b ST T
. e aallad ""E‘I‘.&Migﬁ'ﬂ?&—%e*ﬁx‘ e L el R I A ST A

50a

The vowel /é/ is often written §. Note the accent mark,

/bebe/ ' _ bébé .
, | /pasé/, ete, pascé
® étep L, | |
Final /e/ on the past participle is spelled -0
) L o | /:llapase/, ete. - 11 a passé ,
’ Step 5. | ,
;, Finel /é/ of second person present verb Porms, including Pormal
/ | comands, is written ~ez,
' | ft1sé/, etcs | tissey
_ Step 6. |
/vu/ or /vuz/ meaning "you" which precedes secoud person verb forms
\ is spelled yous and is written as & separate word,
/vuzave/ vous avez
Jrlavé/, ete. vous lavez
An importent difference between MCEF 1 and MCEF 2 materials is thet the
latter fs carefully graded and preaented in minimal éteps at all levels:
phonology, grammar, vocsbulery, spelling, In the following short dialogue which
appears in Revised Unit 11, only the vowels /i u a & &/ appeer vepeatedly with
single instances of /& b o8/, but occurrences of nasalized vovels of fiif, and
of the conscnant /r/ have been éliminateds
® =~Ch ellez=vous cet &té? [ualévu g¥tété/
] ==Chez nous, au Canadae . [énu  Skanade/
® . =~IL fait beau 1%6t4 lhebas? [11260516t4 1eba/
==Ch, oui} Vous connailssez le Canada? /6wl vuk¥nésé lkana;da/
w=Agsez peus /5851305/
~
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Gramnar vas presented in terms of generative procésses rather than o
. te.'ms cr pa.ra.d:l.gmso For example, the student was ﬁrat led to use present
Zorms without inflectional endings (/Zzdbn/, [ttadn/, [i1ldbn/), then to trange-
 J form these to the yast (/2dbn/ - /Eea“bne/ ) before being given the complete
| present tense set (/muddn8/, /vuddné/)s Produetive graimavical features were
introduced before residual onese Forms of frequent residual verbs {€tre, avolr,

gller, falre, pouvolr, vouloir) were introduced after the present and pagsé
copposé of the productive =er and =igs= (eege, f£ipir) classes had been assimi~

lated; frequent residual ferms » however, vere presented before the vous and ,t_x_qg.,s_)
. forms of productive classes since students were sble to engasge in natural con~
versstion by using the tu and on forms. |
Drill material was also made more natural and progressive: correlation and
transformation driils were replaced by respimse drills vwhich allowed the student
to assimilate grammetical features by responding to a series of related questioqs
poged by the volce on the tape and usually referring back to situations and
ueing vocabulary presented in dialogues recently learned., Compare the following
drills, also dealing with passé copmogé phrases constructed with Stre as auxile
lary, with the sequence preseated sbove in 3,1 (for the sake of brevity only
one of the eight items of each step is given):
STEP ONE ~
Answer the questions in the past tense,
Medelt Eptece qutil est parti ce matin?
Students Oui, 11 est parti ce matine
) Confet Oul, 1l est parti ce matine
STEP TWO =

Answer the questions in the past tensee.

Model: Il est allé au cinma. Et vous, est=ce que vous &tes
allé su cinéma?

Student: Oul, moi aussi, Je suis allé au cinéma,

Conge: Oui, moi aussi, Je suis allé au cinéma,
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‘The two previous gets of drills are presentation sets and were 1nnnédiaté1‘y
followed by grammar rules ,and‘ stafemeﬁts;- thus the dichotomy mim-mem learning-

drill and practice drill was eliminated, The drill sets that followed .the gram~

matical statement beceme progressively more difficult and reviewed previously
drilled features.

STEP FOUR =~
Answer :l.n' the negative,

Mgdel:  Est-ce qu'ils sont arrivés?

Studert: Non, ils ane sont pas arrivés.

Copfe:  Non, 128 ne sont pas arrivés.
STEP FIVE -

.Ansver the questions. My

Model: A quelle heure est-ce que vous &tes 2l1és au bureau?

Student: Nous sommes allés au bureau & deux heures.
Copfe:  Nous sommes allés au bureau 3 deux heures.

STEF SEVEN -
Model:  Ma soeur arrive ce soir. Et ta soeur?

Student: Ma soeur est arrivée ce matin,
Copfe:  Ma soeur eést srrivéa ce matin,

STEP TEN
Respondl to the command,
Model:  Dites que vous étes descendu au lsboratoire.
Student: Je suis descendu au laboratoire, :
confes Je suls descendu au laboratoire,

Except for the changes in the structure of the grammatical sections , the
second=level 16 units of MCEF 2 materials did not differ substantially from
MCEF 1 materialse In fact, the same narrative and reading selections were
utilized with only minor modifications,

MCEF 2, especially its 30 first-level units, represented a tour de forge-=
not as brilliant and uncompromising adinittedly ms F, Rand Morton's A.leLeP.

series, Morton and his assoclates refuse to introduce any meaning until the
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the learner has demonstrated a h:lgh degree of control over ;phonological features '
(both diecr:lmino.tion and production) end san respond automu.t:lcally 'bo grammaticel™
‘fea.tures sbstracted from meaningful concatenations. This attempt to dissoctiate
9 the expression level of lengnage from ite content runs counter to an experienced
teacher®s intuition ond, furthermore, the Skinnerian view of verbal behzvior on
vhich thie sttempt rests is challenged by current thearies of langusge ond of
verbal learning, notably those of Chomsky end Miller respectively. At any rote,
MCEF 2 did not yield results dramatically different from those obifained with
the use of MCEF 1 materials due to the fact that students experiencod boredom
with the early first=level units ond that the rigorous procedures and sequencing
interfered with the seemingly mltilevel noture of FL language learning. It
vas decided to devise yet a third set of materials to be used with the E3 group
. sterting in September 1963 which would replece the 30 first=level units of
MCEF 2 materialse No USOE contract funds were aveilsble for this purpose, but
- fortunately, an educational £ilm producer, Sutherland Educationsl Films » evinced
interest in a programmed ﬁ'encﬁ course to which motion picoure £1lms could be
incorporated and provided necessary devolopment fundse 'These materials will
.  henceforth be labeled SEF (Sutherlend Educational Films) matericls.
34 SEF Promrogwed Materiols
SEF 13 & formolly programmed course consisting of SULY frames displayed by
a progremmed workbook and ocecompanied by thirty=three hours of recorded tepe.
It 1s divided into twenty=-two units varying from U1 to 812 frames and from
5 to 187 minutes of ploying time, Striectly speaking, SEF 1s o linear program,
but since students may be shunted to yreceding steps in the progrom on the basis
of thelr perfarmances on criterion frames, and since scme of the frames have a
loop structure, it may be considered cyclicul too.
A typical SEF unit consists ofs

.
] .
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le A dlalogue spoken by native speakers at normal conversational- tempo;

ke

e

6.

A verying mmber of programmed sets introducing new phonologicel

features, spelling rules, grommar patterns, vocabulary :ftems. ‘The
stepf'by-step progression exhibited by these sets also provides for the
reintroduction of material presented in precediu, anits}

A second pfeaentation of the dialogue following the progremmed setse
Since the programmed sets farce the student to manipulate the structures

~ contained in the dialogue, the former is, in effect, learned. by the
’time this stage is reached and the student®s task 1z to recombine

learned elements into a complete dizlogue;

Questions on the dialogueA vhich employ structures unfamiliar to the
student but to which he can reply bf,' inccrporating these new structures
wlithin his acquired repertory; |

A comprehension drill consisting of a short narrative presented only
by the recorded program and followed by questions in English to be
answered in English; in leter units additional quedtions in French

+0 be answered by choosing one of geveral alternate written French
responses are introduced; 1
A finnl test consisting of e series of questions covering all the
meterial presented; these ore to be answered both orally and in writing
end provisions are mande to shunt the student to the specific sequence
coarresporiding to any question which is not handled o.ccgre.tely or
fluently.

e

SEF is divided into fremes, sequences, sets, snd units. A frgme provides
a minimm of information and is composed of a ghipmlug or a set of stimull to

vhich the student mokes one or more regponses, and & gonfirmatione A gegyence
contains sbout thirty fremes onld presents related bits of information, shapes
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p | | "a. desired set of new responees, and finally checks on the acquis:l.tion of the
| | new responses 'bhrough tie use of a cr_:;ter;on frgg. Whenever the student fails
to glve a correet or acceptable response to the criterion frame, he 1ls shunted
® back to the beginning of the seq,ueﬁlc;e. We illustrate with a reverse build-up
sequence designed to train the student to respond orally end in writing to the
question Jacques hsbite & Nice?, iteelf an instance of the construction S(ubject +
P(redicate) + A(dverb of place) where A is filled by names of cities. Note that
the student must evaluvate the correctness of the written and oral replies as well
as the quality of his responses The mubers refe:‘i'" to.units end frames within
each unit; the portion of the frame appearing in italies 1s provided by the
recorded program and is not ‘seen by the student,
o - y
\ 1okl Chorus only the answer to the—.T

questione .
Did you chorus only the answer? No

Yes \

ncqueg hebite ¢ ce?
. g_g;,, Jacques hg%:u_@ z Nice,

145 Frovide the missing pert of |
the answer. Write the vowel ] / ’

sound of ‘the paxrt of the onswer
you saye

Jocsues hebite & NMce?
Oul, Jdacques jabite &

ﬁ-—-* meama gy

Confe: Nicee

P e I _— o= GRS uslp Y-

® | 1,46 Provide the missing part,
/i/ Write the vowel sounds con=
tained only in’'the part of
the answer that you say.

Jacgueg hebite & Nice?
oul, Jagaues

— P PURRRRRRR R A S R

Confe: habite 3 Hices

. "~
e
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~
S
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' | . .47 Provide the missing part. |
lafs /i/, Write the vowel sounds con- /

tained in the part of the
[afs 12/ answer that you saye
Jacoues hobite & MNice?

Out, }

Confe2 Jocgues hnbite & Mice.

~ 0~
e
-

S~

1.48 Answer the question:

Jaggues hebite b Nice?

lels [ofs [1/
2/, /1/

Confe: Qui, Jacques heblte h Nice.
Sriterion Frome
Stop your tape., Listen e_;ga:l.n to this lest frame, Compare your answer which
has been recorded and your teacher?s answer which is always on your tepes
Your answer was poor if 14 woes too slow in 1ts del:;.very, not loud eneugh, or
did not have prcper rhythm.
Check one box below after each attempte

let attempt 2nd attempt 3rd attempt

Proceed to 2 Proceed to Proceed to
~ Goop it 2o Ld T Untt oe. L=t Unit 2.
Go back to Go back to Report to your
FOOR D freme 16, freme 16, £:7 instruetors

Three or four sequences constitute a sete Sets ave also characterized by
two or three cyeclical drill frames requiring only orel responses and composed
of ten transformations forming a closed loops these loops cre very similay to
conventional pettern drills, but they differ from these by the fzet that the cuing
of the trensformation is generally visuol rather than orél. Consider for ine-

stance?
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Ansver orally.

664

Work on this frame as long as necessary until you can answer

all the questions without any errors.

1.

Ce

3e

b

e

6o

Teo

8.

Oe

10,

| fér:ls |

X

(grands=parents)

(méxre)

7_3@

@
7.
AR

Coufis

Confs

ConZ:

Confs

Confs

Conf:

Confs

Confs

Confi:

Conf.:

Es=in alld 2 Mige?
Non, je suis allé % Poris.

As=tu une soeur?
Ton, j¥ei un frere.

Est-elle fatlguée?
Oui Oul, elle est Tatiguée,

est alléd 3 la campsgne avec tol?
%e%l est"é.'ﬁ'e % la campagne avec mole

Oh es=tu allé samedi? .
Samed:l Je suis alle chez mes gra.nds-ga.rents.

Oh esteelle allée hier solr?
Hier soir elle est allee chez sa m%re.

Qui est resté & la maison?
m;g_ est restée & la maison.

Hier soir avec qui es~tu resté gz_ la maison?
HIer soir je suls _::.:e'st'é'_?q._“.'l.a meison avec Paule

Avec qui as=tu re ardé la t81évision?
Jdiai regardé 1a 1:eE 1evision avec raul et Marie,

Elle a regardé la télévision toute la. soiree?
Oul, Qui, eﬁe & rega.rde‘ 1a television avec Paul
et

A dizlogue, several sets, and a dialogue utilization sequence==and in later

units a comrehension drill.--mo.}:e up a unit, The progression of the student

through a SEF unit is presented in schematic foxrm belows

R e -
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(a) | Peogregsion Jrovgh 8 Segvence

Froame 1 |
=
Fran_te 2
4
Frome 3
|

— :
Frame 30
Criterion Frame Umacceptable
Go back to the beg:lnn:lng
Performence Acceptable of the sequence.

l

Proceed to Frame 31

(v) Exogregsion Through 2 Set

) 3
1 Sequence Sequence Sequence Oral
=¥ Ta —| B —21 e Fremes |7

(c) | Progyession Throush s Unit
Dialogue \ _, |Set| _,48et | 18t | (Dio= @
Iisten:!.ng) One Two Flve logue rected tions

' ' Iig=
- i tenl D:la-

A gtudent may work through the sa.ine sequence severa.‘l. times, During his

first run through a sequence he is required to make both aral and written

Wr'e'sions'es s oxcept for presentation frames which require only a written respcmse.',

During a second or third run only orel responses ere requireds This points up
one of the weeknesses of the program for as a student nears the end of a re=

peat run, hls learndng 1s reduced and his motivation sags. The program could

o :.:_T.’::,‘»jmf

B RS N (P}




e

8.

no doubt be Improved by providing second and third modes which differ from the
initial rur in the number and character of frames; this would \make SEF a truly
cyclical program similar to Carrollts Mandarin Chinese Programe The drill
leops do not contain any formal testsy the student proceeds to the next set
only 1f he responds with confidence to the material contained in the loope

SEF contains a variety of frame typess A recognition frame requires a
simple written response such as circling' e stick figure, a transcription symbol,
etce Recognition frames usually present information. Mulbtiple choice frames
require s cholice on the part of the student, generally expressed by circling
one of two alternatives. Recognition and multiple choice frames are :I.ilustra.ted
in the following sequence which traiﬁs the student to prcduce an accurate steady=
state Frencil /é/.

Sound Diserimination and Differentiation Sequence

31 Is this a question? ‘ Yes
Annick est la cougine No

de Jacques.

e ———— -

A

4,32 Which utterance is the First
' French for %is®? '

@ - @/ . Second

4.33 French /&/ glidee on. " True
English /ey/ is short
Second and cut off, Falsge
IH g O e
4,34 Which set of utterances First
is French?
False : Second
say, day, Jjey

ay -
g'est, dalg, Jl'al
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4,35 The French vowel sound

‘ whkich appears in this
- sebs

4,37 vhick French vowel
eound appears in:

glest, dals, 4’8 &/
is represented by /&/.
Circle /féf.
R - e - m RO S
4,36 Which French vowel [/
sound appears in this
set? /&/
2ajt, g'est, mal
L Y e nging: W
—— S 1

/ /

/€]
fut, 5w, Ju
4/

Jdentification frames require the correct identification

synmbol representing a phonological feature or of a grammatical form. We :li-
lustrets with the continuation of the scund production sequence of Unit 4 and

a grammar sequence teaching the alternation between the two forms of the equivelent

to "ia"s f&/ ~ fet/

of a transcription

b3 Anewer this questions Put
one dash for each syllable
in your answer,

Apnick est Ja couging de
Jacques?

L S

Confes Qul, Appick est la couging de
Jacgues. '

T T e e T g e e e e
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Dol Iisten to this uttérance

- as many times as you wishe
Write the vowel sounds which
appeax in:

Suzy est la cousine de

Jacques, ‘

L

Vel
\..\\

L

S S S
~. ‘\ ~
S SN S,

N

rels 11/, 1é/
lels Pf, 11/
[/, /a/

holi5 Answer thi. question.

Suzy est le cousine de
Jacques?

'''''

Confe: OQui, Suzy est Ja cougine de
Jacqueg.

Morphophonemics Seguence: est

8,41 Say and write the French
for %ist, -—— -
- | -
8,42 Doeg the French verb gst
est sound exactly alike in
Jacaves egt 1k and Jacgues
est el
. ' g o SR
8.43 Does J&, the Prench for
No tthere?, begin with a vowel
. or a consonant sound? \
F Lo " A
8.4k Does jcl, the French for
& consonant ‘heret, begin with a vowel
o & consonant sound?
Q
A0 oo o 2 o R s e i g it v be amm B o

fad v T —— v : Ty v w - T TR arbd il
E MC Y e T T T,
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8.45 The French verb est has two True
a vowel fcrms==/e/ used before a con=
sonant and fet/ used before = False
. vowzle

’ 8,46 Which form of the verb egt | /e/

do you use before jci?
fet/

8.47 What is the French for 'is
here®? Write the consonant

(/et/ ) that you pronounce before [e _1 sif
ici. 4

L R

— . i . _‘ﬂ

8.48 The French verb est has two
Je ti si/ forms. /e/ is used bafore
as

— —ﬂr — -’T

8,49 The French verb egt has two

consonant farms, /Jet/ is used before
as
" - S —
. —— — s -
) 8,52 Answer aloud and write out
your answers,
voewel
® il est 1u?

Confe: gacgues est li.

Q
ME MC A O K e D R Y P P & 0 PEF VT MAOSMASA WD) /e i o AP
L + * !
o )
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T2e
. 8453 Answer aloud ard write out
Jacgues est 1%, your answers :
s
Qui egt lci? \%
¥

Confet JApnick egt lci.

8¢54 Answer aloud and write out
Anmnick est ici, your answer,

Qi est b 1a sgve? /I
J\

Confe: Suzy est 3 la cave.

Suzy est & la
cave, »

STOP YX(UR TAFE. Switch to listen. Rewind enough tape to be able to
listen again to this last frame. Check: 1) speed, 2) rhytim, 3) spelling.

lst attempt end attempt . 3rd attempt
3 Proceed to Procced to Proceed to
GOOD frame 556 frane 55 . Trame 55,
Go back to Go back to Repart to your
POCR frams 36¢ frame 36a ﬁ instructor,

Switch back to record.

Sxelling fremes require the student to respond by using letters, groups of
letters, or complete words and sentencess These frames are presented in closed
sequances and exenplify a heavy use¢ of prompting and vanishing techniques,

Note that there is constant association of oral and written confirmations waich
are held to be mutually reinforcing, It should also be pointed out that spelling
m{ sequences seldom aim at teaching single lexical items. They attempt to
lead to the assimilation of generalizable rules which can be applied to new

I P foe

-
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materiale Here the rules that are programmed are: (1) final pronounced con=
sonants are spelled with the corresponding consonant letter + =g and (2)
intervocalic /=z=/ is spelled =g=,

¢ Spelling Seguonce

. ) 1
@

5¢53 Write the vowel sounds.
[ /s /
gougine

5654 'The /z/ sound between two
N/, 1L/ vowel sounds is writter. g N/ [2/ /1]
Write g, .

sougine

g R - T

9¢55 Consine
The vowel sound oy is *

J ' spelled gue Copy the
B missing letters and repeat. c_..sine

gousing
L—-v wwakes —— e —— >

5056 Write the missing letters
and reveat,

souplne
o —— ——— e ﬁ.————-—-—l~

‘ B 557 A [z/ sound between two True
® cousine vowel sounds is written g,
False

©
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558 Write the missing letters

and repeat, [ I
gousine

559 Write and repeat,
cogugine’ gouglne - -

gouglas

Lranglation frames require the student to translate orally and in writing
from French to English and vice versae In French -» English translation frames

the English gloss should be considered a cuing device designed to call forth a
French utterance rapidly and economically. Question m& require both oral
and written responsess These frames constituted the greater proportion of SEF,
These last two types of frames es well as proupting and vanishing techniques and
the ordering of steps are illustrated by two different sequences, one dealing |
with the integration of phonclogical featwres==in tkis case the nonaspirvation of
/p t k/==within complete sentences and the other with the contrast between several
types of verb phrases hinging on the phonemic oppositions /af, [de/, [é/.
Eronunciation Fractice Sequence
. ———— T E—

13.282 The fp/ of pdre is not
followed by any:

Full Tt Provided by ERIC.
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T5e |
13.283 Repeat de Jacqueg
aspiration and m-i%g' le v
' R
@ 13,284 Answer aloud and write out
le pire your ansver.
_- Somala-ty son :&m‘%”
T - SN
y | Conf.: Qui, Ja connais son pixe.
13,285 Answer aloud and write out
\ Oui, Je connais your answer,
son pére, oy
Conpais=ty le rére de
dacgues?
Confet Oul, Jo conmals le pdre -
4t Jecaves.
R e M'
13,286 Answer aloud and write sut
Oul, je connais your answer,
le pére de
Jacques, Yeux=tu fon coutegy? |
)
o gyl
Confes Oui, Je yeux mon gouteau,
ST gy e L Nama o ——
£ : 13.2687 Answer aloud and write out
Oui, Je veux. . your answer,
mon couteau. 3
( 2L de goutenn ¢ '
t 5&? K
g Yy
'\\ ;

‘
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7Ee
Cui, 1l passe
le couteau &
son pire,

Sropmsr Eractice Seguence

13,369 Answer aloud and write out
your answers

Yas=~tu pécher?

Confes Oui, Je vals pécher.

e -

13,370 Answer aloud and write out
Oui, Je vais your answere

pécher,
Veux+tu pécher?

Confes Oui, Je veux pfcher.

13,371 Answer aloud and write out
0d, Je veux your answer,
pécher,
Verx~tu Jouver gn tepnig?

-
@

Confes Qui, Je veux jover ay temnis.

13.372 Answer aloud and write out
@ Oul, Je veux your anawers

Jouer au tennis,
Vas=ty Jouer au tepnis?

N

———— npageeyen e ———

Confe: Oui, Je vals Jdouer au temnis.

SEpEE PRy g Y
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. 13373 Give the French for
\ Oul, Jje vais 'T want to yplay tennis,?
Jouer au tennis.
— - ol
| Confe: Je veux jouer su fennig.
) - I
13.374 Give the French for
Je veux Jouer $T am going to play
au tennise tennise?
Confe: Je vals Jjouer sy tepnis.
L Je vais Jouer
i 8\1 tennis.
| 13,389 Answer aloud and write out
your answers
Qut. habite & Jice? (%3
Coiifes Jacques hubite 3 Nice.
viﬁ e L
13,390 Answer aloud and write out
Jacques habite your answers
@ & Nice, .
Sui va hebiter g Nice?
3 S — L —
Confe: Suzy ve habiter 3 Nice,
13,391 Ansver alocud and write out
Suzy va heblter your answers
& Nice,
Jice? .
™~ Confe: ‘Paml yeut hebiter & Rlsa.

¥
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on the part of students » we should like to point out that only written responses
can be truly re:l.nforced. For the reinfarcement of oral responses we rely on
‘thve student*s own evaluation and, indeed » one of the terminal behavior of SEF
| is precisely training the student to Judge his oral responses accurately, While
SEF*s primary cbjectives are accurécy and fluency in spoken French, written
responses have been used throughout because they can be more -surely reinforced

and because by means of a gradual build-u;p they became secondary reinforcers ]

.
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—T"

Paul veut habiter
h Nice,

13.3% Ansver aloud and write out
}'OL'L'L‘ answer. 1

Hsbites=tu & Nice?  .|Vichy

Non, j*habite
& Vichy,

Although SEF frames contain oral confirmations and require aral vesponses

for oral Yesponses,

Confe: Non, j*habite & Vichy,

L 2 0 o — —)

EKC
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Notes

I5ee Carrcll, Jobn Be, A Primer of Programmed Instruction, m@gw
@ ' Review of Avplied Linmuistics, 1e115-141 (1963)s
| ' ®Materials avallsble cnly through the Langusge De.:”~pment Branch, Us S.
! | Office of Edueation. | |

SFor a detailed analysis of #poken French srammatical festures, see
Albert Valdmen, Applied Lineujetics = French. Boston: De C. Heath, 1961.
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bs Language Laboratory Facllities

kel Description of Facilities Emploved |
& Multiple Credit French auto-didactic sessions were conducted 1n a th:lfby-

8ix position language laboratory during the first year of the ‘project and in a
twenty-seven position lab during the rema:lning two years. Both labs contained
similer equipmeni. except that the larger one featured Viking 75 and the smaller
leb Viking 85 tape decks. The equipment of both lebs was installed in the
summer of 1960, ,

Eaéh stﬁdenﬁ position wés eqﬁippéd as | foliows;:‘

le A Clevite=Brush Model BA200 headset (high impedance cerystal with a

frequency range of roughly 100 to 5,000 cps).

2e An Electro-Voice Model 727 omnd-directional ceramic microphone
(trequgnoy response S0 to 8,000 ops). |

- 3 Viking 75 or Viking 85 tape deck with student amplifier built by

‘ Magnetic Recording Industriese This®is the old MRT model 68 amplifier

with some special modifications designed to improve its performance.
At the time of the originel installation the contractor agreed that
each unit would be wired and adjusted to meet the fol.';cm:lng realistic,
measured specifications: ‘
a') A frequency 'response 100 to 5,000 cps i 2 db with optimum bias
Oy | adjustment; |
b) A harmonic distortion will not exceed 5% at maximm record
' | level or 3% at 3 db below maximum record level;
| ¢) A signal=to=noise~ratio at least 35 db over s:pecif:led frequency
range 1C0 to 5,000 cps.}
d) Wow and flutter, pesk to peak not to exceed «5%e

Aruitoxt provided by Eic:
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These are the agreed s'_pecifications vwhich were actually met by the equip-
ment at the time of installation in 1960, Electronic performance of the vuits
| during the time the Multiple Credit French projéct was carried on was presumsbly
® somevhat inferior to these figures, No figures were given or measurements
taken for Intermodulation distortion or crosstalk,

® . The student amplifier and controls of this system were designed to prqﬁde
. for true dual=chamnel operation when the student used a prerecorded tape with
the tape decke This means that the master track of the student tape could rot
be erased Guring operation and that the record=listen switch on the amplifier
panel allowed the student to play béck his own responses whille listening to
the magter recordinge He could also record his own voice and, while playing
it back, compare his production with the master recording. The system pro=
vided for the following student operation cycles: (1) listen to master re=-
cording and record student voice; (2 ) 1isten to mester reéording and student
imitation for comparison; (3) listen to master recaording, then erase and re=
record student volceo F:i.gurea 1 and 2 present rough sketches of the student
tape decks and major controls, |

-
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HEADPHONES
CONSOLE

@ @ |
. LIBRARY

" v | @
i@/ IISTEN  KECORD MIC,
o EF  -ON

- Fgure 1, Viking 75 Deck and MRI
Student Amplifier
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HEADPHONES ,
N CONSOLE
‘ @
VOLUME .

® K OFFF ON  LISTEN RECORD MIC.

Figure 2, Viking 85 Deck and MRI
Student, Amplifier
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%2 Evaluaiop of Fagilities

421 gtudent Positions

The design of the student booths left very much to be desireds The
overall dimensions of the booth were greater than necessary and the booth
itgelf was distractingly nclsy due to the large suri. » of sheet metal
below the student desk and the sliding side and front panels, The hori-
zontal mounting of the tape deck and amplifier control panel resulted in
an uneconomical use of the desk surface and the students had little working
area or storage space for the books, syllabi, and other material which he
was required to use during his auto~didactic sessions. It would have been
much more convenient had the tape deck and the amplifier control panel been
mounted on the front of the booth at a rational slope off vertical. This
not only would provide a better view of the equipment and make for greater
ease of operation and manipulation, but it would also leave an entirely
clear working and storage area. A better insulated booth would make it
rossible to lower front and side panels and would make it unnecessary to
install noisy moveble panelse
b22 Meroghones and Feadsets

The microphones used were t0o sensitive and had an omni~directicmal
plckup patterns When they were recording, students not only picked up
their own volces but also those of other students and amblent ncises, The
Yrogrammed materials employed required the students to respond ozrally into
the microphones at all times whether they were recording their volces for
comparison with the master recording or only monitoring their responses witi.
the ald of the audioactive earphones, Becauvse of the mlcrophone’s sensi=
tivity and wide range of pickup pettern, students had difficulty evailuating
thelr respcnses and were distracted by the external noises and classmates?®
recordings superimposed on thelr ovm voices,
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A more suitable microphone for Multiple Credit French auto~didactic
sessions would be a uni-directional (cardioid), close=talking microphone,
Such a microphone would heve a controlled sensitivity and a pickup pattern
vwhich favors the individual student®s voice and tends to reject extraneous
noisese

Another undesi:able feature of the microphone utilized was the fact
that it constituted &« separate unit directly comnected to the amplifier
control panel by a cord and resting on the student desk rather than being
part of an earphone-microphone headsete To eliminate part of the ambient
noises and to insure a consistently high volume, but at the same time to
avold breath noises, the student was required to hold the microphone against
his cheek with the pickup face of the microphone elose to his mouthe 'This
procedure left the student with only one hand free to operate the various
switches and levers on the amplifier control panel and tape deck and to
write down required responsess He was also forced to assume a very uncom=
fortable working position which increased mental fatigues Students also
tended to pull nervously on the connecting cord and the latter yielded to 1
the presswre at critical times, when the student was recording an oral - ,
examination, for example, The use of a combination headset-microphone
would have eliminated most of ‘these l;roblems and permitted the students to
work more efficlently and more comfortebly.

In a language leb acoustic isolation of individual student positions
is provided by the earphones rather than by treatment of the panels of the
booth itself. The design of the earphones and coupling headband is ex=
tremely importante The earphones used provided very little insulation and
were not particularly comfortables This lack of proper sgoustie: isolation
egain made for less than adequate working conditions and comjpounded nervous
Tatigues It also reduced the reliability of spoken proficlency tests since )
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ccojunction with the fact that in the MIA Spoken Test the response made is
rather glow , students were asble to withhold a spoken response until they
had the opportunity to listen to classmates®! answers.

%23 JTeve Deck and fpplifier .

Of the two tape decks uged by Multiple Credit .:-nch studen{:s s the
Viking 75 has been less than adequate from several standpoints.- Chief
among these are ahsence of fast forward wiring and nolsy, vibrating opera=
tlone - The Viking 85 (now 86), although not perfect for our needs, has
rroven itself to be rugged and dependable » & very good cholce in its price
bracket for installations with a high percentage of student utilization.

The conirols of both typesof decks were quite unsatisfactory, The pro=-
grammed materials used required the student to back up frequently,; most

of the time to the preceding frame only. For both the Viking 75 and the
Viking 85 this required two manipulations: turning the control kncd to

the rewind position and back to the play positions More often than not,

the student rewound the tape beyond the frame not fully learned and had

to listen to material he did not need to review. A more efficient system of
controls would consist of a single lever with separate rewind, backup, play,
and fast forward positions or a push~button system providing for the same
featurese The stop position should be activated by a foot lever rather
than by manual operation, thus leaving the student one hand free Lor writin:
responses,

heoh Qyereld Iayout

As an experimental program Multiple Credit French attracted much
interest and auto-didactic lab sessions were often visited by outside per~
sonse It was also necessary for the project supervisor and Digplay Session
dnstructors to observe the work of gtudents frequently and to consult with
the lab monitors In both of the labs utilized, the congole was not isolated
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from the student boofhs and the sessions were not truly auto=didactic since
students were always aware of the presence of persons who were quite cb=
viously observing them at work and evaluating the quality .of taeir responses.
¢ For many students the ;:onstant visible reminder of the fact that "big
brother" was watching constituted a disturbing and iu."™iting factor. In
the case of the smaller, more adequately equipped lab » these problems were
increased by the complete lack of physical separation between the consale
and the first row of boothse In a more properly designed lab the cansole
shauld be located at the back of the room so that the students are not
facing the monitor, or it should be separated from the student booths by a
one~way glass partition that would make it possible for the monitor, super=
visary personnel, and visitors to observe the students at work while, at
the same time, insuring that students would not be acutely aware of a prew=
sence mediating between themselves and the recorded auto-didactic programe
425 Maiptenance |
Quite comsisteantly; from ten to twenty percemt of the student po=
sitions were inoperative and defective equipment either remained without
repair or was serviced in such a hasty and temporary fashion that mal=
functions re~occurred with high frequency. This problem was particularly
acute in the 27 position leb in which up to 27 students might have been
scheduled and where no spare positions were available, In addition, tﬁe
work of Experimental Groups Ey and Ee vas interrupted for a period of
three weeks in the fall of 1562 by the late installation of the 27 positior
lab which had been earmarked for their use,
he3 Effect of Shortcomipee of Lepsuage Isboratory Fagilitles
The use of programmed materials and of self~instruction requires, no doubt,
language lab facilities equipped with components capable of yilelding a high level
of frequency response and designed to provide the student with as pleasant and

Full Tt Provided by ERIC.
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as nolse=free a working enviromment as poss'ible. '

. Ouxr dependence on the recorded program and the presentation device for
guarantceing that the experimental students consistently discriminate and:
differentiate functionally relevant sound differences in the target language
and, if possible, acquire the main phonic characteristice (*° the French arti-
culatory set made it imperative that the electronic components meet, at the very
Jeast, nationally recognized minimm standards of frequency res.ponse. Hayesl
suggests the following minimmm standards/ of frequency: from 60 to 250 cps
intensity should be attenuated to prevent masking of higher frequencies while,
at the same time, meking possible natural speech; from 250 to 6,000 cps maximm
variation of £ 2 db with a flat slope and peaks or valleys not exceceding 1 db}
8,500 on rapid attenuations It will be noted that the manufacturer,upon in-
gstallation of the equipment used, gusranteed a frequency response of 100 = 5,000
cps + 2 db and made no statement with regard to frequency response at the lower
and upper ends of the sound spectrums Since it is generally believed that
phonologically significant information is conteined between 250 and 8,5000 cps,
the facillitles available to MCEF were quite inadequate for the presentation of
materials designed to lead to the acquisition of accurate pronunciation habitse
For instance, the narrowness of the spectrum reproduced ba'r the electronic system
made it difffcult for the student to positively identify the fricatives /5 s £
¥ z v/effequal or ereater pedagoglcal consequence was the distorted and‘un-
naturael quality of the speech transmitted by the systems Nasalized vowels wers
particularly affected and the contrast between them and non=nasalized vowelg=-
so important in Irea‘cﬁ-reduced; the fricatives /s/ and /z/ sounded lisped,

The role of pleasant=sounding and natural speech in foreign language

learning has not been studied objectively, but it 1s owr opinion that these

features of recorded programs pley an lmportant part in the learning process,
There is no doubt that only if the quality of the sound 1s pleasant will the
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student listen to it for long periods of time without irritation and mental
fetigues Noxr can 1t be denied that recorded materials are used most eff:l,c:lently

‘when the learner is shielded from externsl and system nolses and when he 1s.

provided with as pleasant as possible a working enviromment.

Not only should a languagz iab be well equipped but av.:ntion should also
be paid to such factors as lighting, air conditioning, and layoute Finally, it
is widely recognized that language is intimately related to the culture of a
speech commity and theat a”ostra.ct::lng speech from the normal. communication
situation deprives it of many of its supporting subsystems (paralanéuage,
kinesics, etc)e Certainly many of these supporting subsystems are, at least
redundantly, encoded in the sound wave and must be presented to the learner

undistorted and with all of their acoustic attributes.
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Notes

Lp1grea s, Hayes, Languagge L.abg'ém Facilities (CE Bulletin 1963, No.37,
E-2102k), Washington: U.S. Government Printing Office, 1963, ppe 63-68.
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5. Display Sessions

5 ol Scheduli;}g

All display sessions were scheduled during the hours at which the groups
were scheduled to work in the language laboratory. Thus display sessions were
substituted for laboratory practice at certgin hours. )

During the first seﬁéster when the number of students was greater each

student met for approximately twenty minutes twice a week. The schedule for

the group assigned to the 9:30 and 1:30 hours is shovm below. The numbers
represont display session groups.

I T 7
9:30 1 |2/3 2/3
9555 | 4 |5/6 5/6
1:30 T 8 8 ' 1
1:55 9 {10 9110

=3

F

~s (-

A similar schedule was used for the group meeting at 10:30 and 2:30. The

schedule of a student assigned to display session group 4 is shown below.

P - ¥ T U T F
| 9:30 | Lab | Lab

e | Lab | Lab| me=—t Lab
® , 9:55 | Displ - | Displ{
1:30

1:55

Lab |Lab| Lab] Lab |Iab

These arrangements represent an ideal schedule from which it was neces-
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sary to depart from time to time as, for instancc, during a period of several
wecks when equipment failure in the laboratory reduced the number of usable
positions to bslow the number of students. During this time two display ses-
sion groups met togethcr for an entire period of 45 minutes. E.g. groups 1

and 4 met together from 9:30 to 10:15 on Mondays and Thursday 3. Care was taken,
of c’durse, to put those groups togethcr which were most noarly at the same level
of achievcment.

This experience of having to vary the size and length of display sessions
led to certain impressions with regard to the relative importance of several of
these factors. It was gensrally fslt by the instructors that the most impor-
tant factor was the homogeneity of the groups. As long as all members of a
group showed similar levels of proficiency, considerable latitude in size was
tolerable. However, it was also the general feeling that display sessions
tonded to lose their character and bYecome rather like traditional classes when
the number of students exceeded five. It was also felt that, at this early
stage of the course, 45 minute sessions were to0o long since the students were
limited as to what they could say and too much repetition was needed to take
up the time available.

In the second semester the number uf students was reduced, making it
possible to increase the amount of time each student spent in display ses-
sions This was felt to be desirable at this point since students now had at
their disposal more éti-uctures and needed more time to exploit them adsquately;

The schedule for the group assigned to the 10:30 and 2:30 hour is shown

below,
M © W T F
10630 | 1 | 3 ' 1.3} 1
10:55 | 2 3 ' 2 2
2:30 ¢ 4 : 4 | 6 6
255 [ 5 . 5 ! 6 |5 |
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Later in the semester at the request of the students groups 1 and 2

were rescheduled so that group 1 met for a full period on londay and half s
period on Wednesday, while g.t"oup 2 met for half a period on Wednesday and a
full period on Friday. The students felt that half a period in the laboratory
‘ was hardly worthwhile since o fair portion of that time was ~ccupied with
gotting tapes, finding their place in the tapes, warming up and, if they had

: to leave in the mid&le of the period, rewinding their tapes, returning them

to the shelves, etc. A similar schedule was followed for the group meeting at

9:30 and 1:30.

Beginning with the Fall 1962 semester class periods were reduced from
fifty to forty-five minutes. . It proved difficult to maintain the half=period
display sessions adopted during the first year of MCEF's operation. In addi~
tion, gtarting with the Fall of 1963, Saturday morning classes were instituted
‘to permit more flexible scheduling of classes and to alleviate a shortage of
classroom space, It has been pointed out that as s.tudents became more pro~
ficient in French display sessions instructors reé_uired a longer period of
time to give the students an opportunity to warm up, display what had been .
learned during autodidactic sessions, and to use learned linguistic material.
h%ﬁctors did, however, feel that in the initial stages of MCEF it was
difficult to spend forty=five minutes with a group without straying from
elicitation of conversational material to engage in drilling and correction of

® prommciation. It was decided to schedule F101 students into three d-.splay

~ sessions per week each meeting for twenty minutes. F102 and Fo03 groups met
twice weekly for a full forty-five minmute period each time. The schedule for
the I, (students who began MCEF in the Fall of 1963) section enrolled st 9:30
and 1:30 is shown belcw,
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9:30 1 2 1.2 2] 1 l 2
9255 314) 3} 4] 3] 4
1:30 5 5
1:55 6 6

The schedule of an F101 student assigned to display session group 4 is

shown belovw.

I T 4 T .F S
Iab Leb Iab

T

9:30 .

lebt— — J1lab }— - —{Tab |- — .-
9:55 Displ ispl Displ.
1:30 Lab] lab {Iab | Iab }1ab| Lad

The schedule cfagn IM02 or F203 student assigned to a comparable group

would differ frem the preceding onc as follous:s

ot T 4 T P S
9:30 | Lab DisleLa'B Displ.leb |lab
1:30 | Teb| Lab [Lab Teb |Lab

5.2 Ste¥fing
Display sessions were staffed by graduate associates selected previously
by the Department of French and Italian for teaching duties in conventional
first and second year courses, including those which are parallel to the
MCEF' three semester sequence. Since the declared primary objective of MCEF
was to impart accurate pronunciation and proficiency and fluenoy in spoken Fre:,
+© was requested that the Departiment make available to MCEF those graduaie
assoclates who were the.most proficient and accurate. in the active use of

thé language. Assignment to IICEF was made on a voluntary basis and only
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teaching associates vho expreossed some sympathy, or at least impartiality,
toward an andiolingual emphasis and the use of partial self-instruction were
sclected.

It is genorally agreed that competence in language teaching is deter~
mined by at lcast threc sets of attritutes: (1) proficic..v ;n the target
language, (2) professional training and/or experionce, (3) pedagogical skill.
Admittedly, pedagogical skill and insight is notoriously difficult to eval-
uate; and in the case at hand, even more difficult to predict. It is'assumed
that an'integral part of the training of a forcign language teacher is a
vorking knowledge of the structure of both the native and the target language
and that, to a certain extent'at loast, actual ecxpcrience in the classroom
adds positively to teaching competence and skill. Age is a two-edged factore.
On the one hand oldex teachers can be assumed to exhibit more naturity and
responsibility in handling their &uties,_and will prove to bte more tactful
and self-reliant in the classroom, but on the other hand, they might be expectbed
to show less enthusiasm in implementing a new and untried metbod and might
show more reluctance to abandon the well=rutted paths of traditional instruction.
In order to determine the relative*competence of the teaching staff assigned to
experimental and control sections we considered the age, years of full=time
teaching experience and of professional preparation, and proficiency in French
of individual instructors. Table 1 indicates that, although the experimental.
and control instructors are not perfectly matched there seems to be wvery lik-
tle difference in their pedagogical competence insofar as it is determined by
the factors we have considerad. Professional preparation and proficiency in
French wers evaluated on a relative five point scale. Vith regard to pro-
ficienoy in French, the lowest point on the scale; one, refers to an over-
all spoken control of the language equivalent to “hat obtained by an 'A!
student upon completion of the third semester of !NCUF; the highest point,
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five, represents native speaker proficiency. Rank in the' professional prep~-
aration scale was assigned on the basis of grade transcripts, observation of
performance in the classroom, and informal contact. The evaluation was conduct-
° | ed independently for each group of instructors by the director of MCEF and the
director of the elementary and intermediate French oqufséu l“espectively. It
goes without saying that this evaluation procedure is admittedly subjective and
not very reliable,

TABLE 1

Comparison of 3 and C Sections Temching Staff

Age Years of Full- Professional Proficiency
e emiie i
Exporipental
A 47 9 5 4
B 33 4.5 4 g
C 3é 4 2 3
D 31 6 3 3 |
B 26 2 4 3
r 25 0] 2 5
.G 25 3 1 1
H 24 2 3 e
I 24 o 2 k)
J 23 0 1 1
kK __22 0 1 2
Mag::g 22.4 2.8 305 ‘§.9

ERIC

Full Tt Provided by ERIC. "
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W L 4
Control
: - Proficl
bge Ul Moching  Preparatios in Fremar
Experience ank Rank
a 38 13 5 4
b 37 2 3 3
c 28 4 4 5
d 24 1.5 4 2
e 23 0 3 2
¢ 23 0 1 2
g 22 0 1 2
h 22 0 2 2
i 22 0 2 1l
J 21 0 3 3
Msan 24.5 1.9 2.7 2.4
Median 23 1/2 3 2

While HCEPF instructors were slightly older, more experienced and,
predictably, more proficient in French than their control section counter—
parts, they had inferior professional preparation. In view of the ranking
procedure followed the differences in professional preparation and proficiency
are hardily significant. In addition, MCEPF instructors received closer super-
vision through weekly meetings and visitation of' courses, This in-service
training no doubt upgraded their profaessional competence. Since MCEF was a mor«
self-conscious——'existentialist?, we might say--approach, with conatant ing:i. .
into the learning procees, modification of materials and techniques and ses.:: -
ing self-criticiem MCEF instruotors bscame more acutely awax;a of'the probler.
encountered by foreign language teachers, althcugh this does not neoesaaﬁ:l;w
mean that they regolved them better,

With regard to teaching experience it is interesting to note that excepi
for instructors "A" and "a" who had three and eight years of experience at thz
college level respectively, all the other experienced instructors had had.

-ERIC-
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contact almost exclusfvely with high school students. Instructor "a" s the
author of o recent inmuvermcdlate text, was alsc the only -instructor with
Previous experience in the preparation of teaching materials.

5.3 Display Segsion Techniques

5.31 Objectives
The display session is intended to provide the student with the

opportunity to use, in a person-to-peraon dialogue what he has learned in
a dialogue with a machine. The display session is not intended a2s a place
for teaching, tut as a place to use what hasg already been learned. The
teachoer's goal is to guide the use of structures and vocabulary already
learned, to stimulate and guide conversation and, where necessary, to
corrects As a rule of thumb the teacher is to do those things which the
machine cannot do.t
5.32 Conditions

As it was designed and carried out at Indiana University tbe display
sesgion had oo instructor meeting with a small group of students. The
size of the group has varied from one to saven or eight, though generally

from tlree to five. These groups generally met either twice or three

times a week for half & class period. Insofar as possible students were
grouped according to proficiency and regrouping was needed from time to
time. Both instructora' offices and a conference room' near the labowv... °
vore used as meeting places. The latter arrangement was in general mo.:
satlafactory since less time was lost gaing fiam the Iboamtary to the AlsyiLe
sespion and since it allowed the instructor to cheok his students in tir
laboratory more easily. Immediately adjoining rooms would have added .
the convenierice. Problems of schedule conflioius occasionally made it
necessary to depart from optimum procedures in grouping and scheduling.
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In general it was felt that smaller groups were most satisfactory
since it is hard to maintain conversation in large groups. It also seemed
that a smaller amount of time was necessary at the beginning of the course
. and a greater amount later since the amount that students were capable
of saying at the beginning was very small, but increu.~d as time went on.

The meeting room, it was felt, should bs informal. Thus the con;-
ferance room with students and instructor seated arocund a table was pre-
ferred to a classroom with students all facing the instructor. 4An even
less formal atmosphere might have served better. Without a doubt tl;e
manner of the instructor has as much effect on the atmosphere of the
display session as the physical surroundings. ZEstablishing an informal
atmosphere conducive to conversation, where the instructor is not the
center of attention, departs sharply from the normal pattern of operation
of most teachers and is not always easgy to accomplish.

533 Ge.ggrg Problems

Any language classroom is an ummatural situation for conversation
since in foreign language courses the objective is to practice the means
of commmnication rathor than to communicate something., Conversation nor-
mally ocours when one person wishes t0 commmnicate something to another,
It is necessary, for classroom purposes, to find things to talk about.
This usually results in the teacher's doing almost all of the talking.
® Without things to talk about the diaplay" session is likely to e:d in
oembarrassing silence, pattern drills or a monologue by the teacher.

® Language classrooms are also not oonducive to natural oonversatic:
simply because of the number of peopls involved, Conversation is usual.+
between two people, sometimes three and rarely more. For this reason o
suall group is desirable in display sessions. The problem of providing
the proper setting for the display session was partially alleviated by

~
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scheduling the L=‘3 third semester sessions in instructors' offices as well
as small.seminar=type classrooms. Instructora were rotated frequently,
with the students of each group meeting a different instructor on .any two
successive display sessions. In this manner students were forced to
sbandon pre-established patterns of responses condit..»ed by the inter-
locutor and the qocale, Instructors were also asked to occasionalliy take
their charges to a noisy place, such as student coffee lounges (fortunately
a very suitable lounge is located in cloge proximity to the language lab,
instructors? offices, and classrooms used for French courses). VWhen the
weather permitted it, classes were held ocutdoors. Surprisingly, students
exhibited very little self-consciousness in speaking a foreign language

in public and all instructors reported that ambient noise forced students
to concentrate on the speaker in order to perticipate in tho conversation,
and as a result, the display sessions held in this non-academic environment
proved more successful as a rule.

Since the language class, including the display session, is an arti=-
ficial environment for conversation much that is done will as & natural
consequence be artifici;l. Questions will be asked not so much for the
information they elicit, but for the make of the structures involved in
asking and answering them. The instructor may ask the time, not in order
to be informed, but to give the student an cpportunity to use struciure-
apbropriate to telling time. No matter what the topic, studentr: at the
initial wtages of language study are unlikely to be more oocupied with
what they are talling about than with how thoy talk about it. As long
a8 this is true, no natural commmnication is possible.

The task of the display session instructor (or for that matiar,
the .iqstructor of any lmm course stressing profiociency in conversaticn )

is to oreate as much of a natural atmosphore for conversation as possiblo.
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Vhen students are preocoupiéd with how to say something they quickly run
out of things to talk about. The teacher must continually provide topios
to stimulate ihe students to speak whether he draws these from the @XpoY=
ience of the students, his own experience or elsewhere. As far ag the
goals of the display session are concerned it is rel.*ively unimportant
what the source of the conversation is as long as it occurs. Naturally,
the backgrounds and personslities of the instructor and of the students
will have much to do with determining these sources. Some students may
easily find things in their experience to talk about, while others may be
reluctant to talk about themselves., Similarly, some may be very imagin=
ative and inclined to act a role while others may cling doggedly to fact
and may even feel uneasy in aoting a role. JAgain some instiuctors may enter
well into personal friendships with students while others prefer to main-
tain some distance and so would be less inclined to exploit the student's
experience as g topic of conversation,

Apart from personality and preference there are certain advantages
and disadvantages to both of these types of conversational sources.

Real-1ife topics clearly provide the most desivakle type, all othor
things being equal, since they represent the most valid type of conver-
sation possible in a display session. Thoy provide a great fund of infor-
mation which oan be communicated from one person to another and are st~ -
enough in the consciousness of the student himself thet they will intexr
least with his attempts to formulate linguistically correct statements.
There are also disadvantages to this type of source. Their wvery stabi.
may make it difficult for the instructor to tuyn and guide the convers:
tion in such a way as to emphasize certain structures which, for pedegn-
giocal reasons, it may be desirable to practice. The strict adherence -
‘the use of real situations may at times place the student and subsequently
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the instructor in an embarrassing position should a topic be touched upon
which would require the student tb divulge information about himself which
he considers too personal to discuss with a teacher and fellow students,
Whereas it would ideally be desirable for the student to have such con=
fidence in his instrucior that the instructor would .- ow enough about his
background to avoid such touchy topics, it is only rarely possible in thé
usual teaching situation. Another serious drawback to the strict use of
real-life situations is that one is forced to talk in terms of the stu-
dent's culture and society and little opportunity is readily available to
convey to the student, along with language skills, the social values that
attach to the language. |

Hypothetical situatibns likewise have advantages and disadvantages.
They afford a wider range of topics to talk about than do the experienées
of any student and thus it is easier to find topics which will lend theme |
selves to practice of those structures and vocabulary which it is useful
to practice at any particular moment. If a topic is understood by all to
be unreal, or if the possibility is always present of inserting an unreal
statement into a convefsatiph»which is mainly about real things, the means
is always available to students to dvoid.makigg embarrassing statcments.
There are also difficulties that arise from the use of hypothetical situ.-
ations, Some students and even instructors feel qualms of consecience -
making statements which do not correspond to fact, Bypothetica™ situs"
easily become inconsequential and meaningless unless they are carefull.
controlled.

The greatest amount of flex1b111ty becomes available to the instu.-.
tor in a blend of the real-llfe and the hypothetical where conversati .
based on real-life topics may be supplemented as necessary by hypothei:. !

situations,
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One of the most difficult of the general problems to resolve is to
make the display session a place where students perform more thah the
instructor. The conditioned learned bvehavior of studehtsi, is to consider
the teacher as the center of attention in the ciass:coom and to :Eespond
6n1y to ,direc_::l;ions from the teacher. Similarly the .-acher has learned
to be the main porformer who does most ﬁf the speaking though he may
occasionally call upon a student to act in a limited fashion. The display
session requires almost an exchanée of these roles. Ideally the students
should speek the greatest part of the time, the teacher only occasionally
direoting the conversation along lines where structures and vocabulary
known to the student are available. (This requires of the instructor a
very precise knowiedge of what each group can do at any given poi?t.)

The students must be trained to speak without constant direct stimlation

by the instructor. The teacher must also lcevn how to place this regpon—

sibility on the students and prevent them from throwing the responsibility
for making the conversation back on the instructor.

5¢34 Means

The devices indicated below have been found useful. The list is
neither exhaustive nor originale.

5341 Starting Points

a) Immediate situation. Dialogue about things which fc -
& part of the display session context: the iastruct
students, the room, the weather, etc. DI.g. one of *:
students is tired because he studied late the night - .

b) Topic proposed by instructor; The instructor may p- -
pose a topic for conversation by asking a series of
lated questions. E.g. plans for the afternoon or t%-

activities of the previous weekend. (Opportunity is

©
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aveilable.for real-life or hypothetical topios. )

Themes vr::n.tten by students, Students may be asked to
prepare, before the display session, short themes (two
or three commected sentences are often enough.) These
may b2 read aloud in class, Othei -~embers of the group
mey question the reader who may amplify on his theme.
Visual aidse. A picture may suggest a topic. A picture
of 'C"ha.rles de Gaunlle might lead into conversation on
what the students kmow or think of hime A connected
set of pictures such as a comic strip or sequence photo-
graphs are often more useful since they suggest a time
dimension which may be lacking in a single picture.
Newspapers or magazines. Students are assigned oral 4
reports on articles in such magazines asz Paris-Match |
which provide ample visual support. Comic strips, pertic-
ularly the "Spirou" series have aroused considerable
enthusiasm and generate lively conversations among stu-
dentse.

Visitors who are speakers of French, if thoy are
available, ‘‘ma¥y! be invited to the display session

to stimulate conversation from time to time. In il -
c4se, the conversation should be primarily between
vigitor and the students, not between the visitor a -
instructor. |

Spontaneous inspiration. Conversations may at time .
begin spontanecusly or, after a prompted beginning.

tinue spontanecusly. This, of course, is the most .

convorsational situation in the display session, though




B S N D S SURPYI: e 2 3 e it o A e i rtobe <k a " e O U U SO~ ST SR

105.

it is not easy to achieve with all groups and has no
possibility of being directed to practice in specific
structures.
5.342 Specific Teghniques
None of the techniques mentioned here ar. +n any sense new.
They have représentation even in some of the most traditional texts.
In the display session they are used not with any false illusions
that they are a means of teaching, but as a means of eliciting from
the student what he has learned.
a) Direct questions.
b) Indirect questions where the student is told to ask a ques=
tion of another student.
c) Commands.
d) Directed statements where the student is told to say some-
thing.

5+35 Correction

Since currently available machines are not capable of wholly reli-
able and effective corrsction it devolves upon the instructor to perform
this task. The amount will vary according to the needs of the students.
If a structure has simply not been learned it should be avoided in the

display session and the student should be instructed to practice it in

the language lab. Correction should be provided only in cases ~f impe
fect learning.

a) In the correction of pronunciation the use of contrasts is or:.
the simplest and most effective means of correction. Making
student tap out an even rhythm while sneaking is helpful in :-.
ing the even stress pattern of French. The tenderoy of Amer ...

students to reduce unstressed vowels can sometimes be correcisd oy
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having tne student pronounce only the vowels of a troublesome word,
E.g. /a a i/ for maladie where the sudent reduces the second /a/.

b) If a student is unable to give a response almost immediately he
should not be allowed to stammer around and hunt for the response,
but should be given it immediately. The instructor may give it
directly or call on ancther student (if he is ~ortain the second
student has this response readily available). There is little
purpose in the instructor's going to each member of the group in
turn trying to find one whe might give the correct answer. Simply
giving the correct response and returning to that structurs later
is more effective,

o) From time to time a very brief drill may serve to correct a mistake
made by a student if it is more than just a random error. Such
drills may be of any type su:i.:ted to the problem, but should be
kept as shortas possible to prevent the digplay session from
;becoming; a drill session.

5¢36 Illustrative Display Session Sequences

I: Salut Jacques. Ca va?
S: Pas mal, merci, et toi?
I: ©Pag mal. Tu es fatigud ce matin?
S:  Cui, je euis fatigud.
It Pourquoi es~tu fatigué?
Sz Je me suis couché tard.
I: Pourquoi t'es~tu couché tard?
S: Jlai travailld & la bidbliothéque jusqu'a minuit.
I: Tu travailles toujours si tard?
) Ss Non, mais j'ai un examen ce matin,

It is nocessary to train students not to give conversation stcy-

9 ping answers such as "Je ne sais pas.” These in effent throw the hur::
of continuing the conversation back on the instructor. It may be estw.
lishbd as a praoctice that if a person doss not know an answer he shou: -

ask someone else and then report the information. At first the conve:-

sation might go like this?
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I: Jacques, ou va Marie aprés la classe?

J: Je ne sais pas.

I: Alors, demende & Marie cu elle va aprés la classe. (4 simple
gesture may later replace this instructicn.)

¢ Marie, ou vas-tu aprés la classe?
9 : Je vais & la bibliothéque.,.

J: Marie va & la bibliothdque apréds la classe.

I: ‘Que va~t-elle faire la-bas?

: Harie, que vas-tu faire & la bibliothdéqu ~?
‘ M: Je vais travailler.

J: Tlle va travailler & la bibliothéque.

I: 11le va travailler tout 1'aprés-midi?

J: Marie, vas-tu travailler tout 1'aprés-midi? (A gesture by the
jinstructor mey indicate to Marie that she is to give a neg-
ative reply.)

M: Non, je vais travailler jusqu'd trois heures seulement.

J: Elle va travailler jusqu'd trois heures seulement.

Conversaticns may at times be profitably interrupted by an irrele-
vant, but normal question such as: "A propos, quelle heure est-il?"

A single question may serve to start a conversation between two
members of the group if they bave been trained to follow up a topioc.

I: Joan, demande & Jacques s'il va au cinéma ce soir.
J:  Jacques, vas-tu au cinéma ce soir?

J: Oui, je vais au cinéma ce soir.

J: Avec qui?

J: Avec la soour de Robert Durand. Tu la connais?
J: Non, comment s'appelle-t-elle?

Js Tlle s'appelle Marie.

At the more advanced levels the instructor must also steer the
conversation to discourse that will require the use of more complex
constructions, particularly features of interclause government such as
the conditional, the imperfect, and the subjunctive. In the next ill:-

9 trative sequonce, from a F203 display session, one of the students (X
has just described her stay in Ingland and a short side trip to a emo’.
Normandy town. The instructor asks student (¥)s
I: Qe ferais-tu si tu avais eu l'occasion d'aller en .
Zurope comme elle?
¢ Je serais allée 3 Paris mieux qu'en Normandie. g
¢ Plutot qu'en Normandieeee
Y:s Je serais allSe & Paris plutot qu'en Normandie.
X: Je serais allde § Paris aussi si j'avais assez d'argent.

I+ Si j'avais eueee :
- X:  eeesi j'avais eu assez d'argent.

f
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T:  Pourquoi n'as~tu pas t61graphié & tes parents pour qu'il

' t'envoient encore de 1'argent?

X: e voyage en Angleterre a d§jd coldté trop cher.

It is important to note that instructors address students with
familiar forms but that the latter are trained to respond with the formal,
fmong each other students use the familiaiy a8 is nauv.mal for French
speakers of their age group. This greater use of the familiar than is
usually found in conventionsl instruction is determined by the construc~
tion of the material which introduces the less differentiated 3}
forms of verbs before yous forms,but it is also conscnant with the neces=

sity of oreating an informal climate suitable for uninhibited verbal

interchangs,
®
®
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Notes
JFor a programmatic description of a somewhat different type of
display session sse A. Bruce Gaarder, op._cite p. 47-48.
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6« Results

6.1 Ratention
One of the areas in which it is possible to make comparisons between the

MCEF course structure and that of the conventional program is the response of
students in terms of the dropout rate. Certainly no trial course structure
vhich resulted in a significantly higher dropout rate than the course with which
it was being comparsd, could be considered satisfactory from that point of view,
There are certain factors, some of which cancel others out, which affect
the validity of the comparisons made below and should be kept in mind in
evaluating them,
le The MCEF very early came to be known popularly as the "experimental
program” and the students were known as "guinea rigss" Discussion
of the course in these terms destroyed the confidence of a number of
students who asked to be allowed to drop the course because they felt
- that they were being taken advantage of.
2¢ In enrolling the first group certain students were rather arbitrarily
assigned to MCEF (though no more arbitrarily than they would have been
assigred to sections of the conventional program)es This arbitrary
assignment to the “experimental program” caused dissatisfaction among
certein students who asked to drop.
3¢ Compensating for the above factors to some extent were thoge student -
vho were intrigued and motivated by participation in something new ..
untrieds
ks The argument which could be advanced that enrolluents in
the MCEF vere held artificially high by the fact that students could
not transfer from MCEF to conventional courses is held to be imvelic
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since it was equally impossible for students to transfer out of the
conventional sections., Students in both programs had the seme require-
ments for graduation,

| . o+ The reasons vhy students drop a course are many and varied and cannot
be determined with any degree of certainty. In aré~r to compare MCEF
and the conventional groups accurately with regard to drcpout rate s the
: exact causes of dropouts would have to be determined, whether academic ’
personal, financial, or other. It can only be assumed, for the sake of
making a comparison, thet ell causes other than.the nature of the two

programs affected both groups equally.

i The graphs below indicate the percentages of the initial enrollménts re=
maining at the end of each semeste:* in the E and € groups, and the number of
eventual successful completions of a third semester course (with a grade of D ’«
or better). The graph for the third group is incomplete since they have completed:
only. two aémestere to date,
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The graphs'wéuld seem to indicate that the MCEF heas not produced a signi-
ficantly higher rate of dropoutse Bearing in mind the reservations stated above,

one might even cautiously hazard the observation that the dropout rate is lower

O

Q

- L J

flexibility it allows. Students who are gifted or highly motivated can progress

easlily be attributed to chance factors,

6.2 QOyerachievement and Underachievement

One of the outetanding features of the MCEF organization 1s the amount of

at most points in the E groups than in the C groups even though the general
ratterns are gimilar and mozt of the differences that are s ~n could fairly

B

more rapldly than the rest and in a’' few cases exceptional students are able to

rrogress at such a rate that they are sble to gain three semesters! credit in

two semesters, or more rarely, two semesters® credit in one semesters On the

fx

|

‘ other hand, weaker students or students whose work is Iinterrupted by i1llness or
for other reasons ere allowed to continue working at a slower pace and eventually

achieve at an acceptable level,

These two types of cases are referred to below

? as overachlevement and underachievement,respectively.

B,

B

Overachievement
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}
Overachievement Underachievement
Number Credit Number Grade Received
E Seme 1 1 101, 102 29% B=-9 I-1
3 ; C=-19
1
Seme 2 2 102, 203 ' L7% no data
Seme 3 no data no data no data no data
1

¥The incressed mumber of Incompletes issued in the E group 1s the result
of a change of policy whereby students who received a grafle of "C"were allowed
to take Incomplete instead and have an additional 4 weeks before being examined
againe Previously only students with grades of "D”or ‘F'were allowed extra time.
The mumber of students who received ‘: "by this means indicates the effectiveness
of this procedures Grades of"F‘and"WF’are given only o students who fail to
complete the course without having met the required levels of proficiancy,

In eddition to the record of overachievement shown above, a number of
special students, not in the original groups » Were allowed to enroll in MCEF,
of whom several were gble to obtain additional credit as indicated in the table
belowe

Number Credit

e 102, 203

B | 3 102, 203
L

E 1 102, 203

These students were, for the most pert, students with a background in
language study and with particularly high motivation. They were allowed, by
the flexibility of MCEF, to take full advantage of their background and moti=
vation and meke additional progresse In a conventional course they would have
been held in lock=step with weaker students and prevented Prom reslizing their
£l potential. :

L N o ¢ sl
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These data point out quite clearly that MCEF was successful, at least to
some extent, in providing a flexible framework in which gifted or motivated

students would be able. to progress more rapidly while weaker students would be

o able to move at a pace geared to tl~ir sbility without being penalized for it.
With regard to the overachievers, it should be noted that they constitute over
10% of the 100 or so students who will have successfully completed MCEF in the
three and a half year trial run, MCEF students In turn constitute less than 10%
of beginning French studenté enrolling at Indiana University. Were MCEF (or
at least a course adapting the flexible administrative framework of the experi-
mental course) generalized » one could expect that each year more than 30 students
could complete the three semester sequence in one year, with resulting economies
of student time and instructional costs, which would be considerable. |
als|le|p|F]|x alBjceip|F |1 ~
E seme2|6 {18 [2b | 1! 3| o flcysemezia2 |22 {21 |23 |20 | 2
Seme 2{ 4 |14 {18 | 0| 3 | O Seme 2| 5 {13 |20 | 8 ) 2 | 1
Semo 3{4 {20 8|1} 2]o0 Seme 3] 5 (22| 5] 0} 0| o0
Total: b |k |50 { 2 | 8 | o || motals |22 |47 | 46 121 12 | 2
i Secme 1 10 117 {31 0 1 > || Co Seme 1} 13 9 |13 5 9 0
Seme 2{9 |21k |20 | O | O | 3 seme2| 4| 91 61 5| 3| o
Seme 3| 6 7 110 0! 3 1 Seme 3| 4 | T 61 0 0 0 ,
P - Total:s |25 |38 |61 | 0 | b | o#fl Total: |21 25 |25 [10 |12 | ©
L1 o
L | -
Seme 3 (nq data) Sem. 3 (no/data) |
Totels |20 (26 |43 | 5 | 7 | 7%|| mTotal: 26 |35 [26 {29 | 7| 2
Total Grade Award for all Groupss: |
E 59 |106) 154} 7 |19 |16
- C 69 91| 97150 |31 3
Table 1.
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¥Incompletes not yet all removed. Iiemoved Incompletes have been incorporated
into appropriate grade categories, Students who continue at Indiana Unlversity
must remove thelr Incompletes within two semesters. Those Incompletes which have
not been removed, therefore, belong to students who have changed schools (in
vhich a language is not required) or have dropped out of schoole
. It might be argued that allowing students to refuse a grade until they could
score at least a "B" would result in a drastic lowering of standards. First R
e : a student has the option of accepting an Incomplete instead of a "C" only once.
If, in the ﬁéke up examination he fails to meet the standard for "B", the student .
must take a "C", He receives a second Incomplete for the work of the same semester
only if he fails to meet the minimm '_oa’s's:lng standards. Generally, such students
~are eliminated before the end of the course and receive an "F" or "WF'. As con"?
cerns relative severity of grading, Tsble 1 sbove cleariy shows that there does
nbt seem to be any significant difference in the number of high grades (A" or
"B") awarded, Keeping in mind, as wlll be shown in the next section, that the
E and C groups exhibited comparsble linguistic and scholastic aptitudes and that
thelr overall achlevement as measured by the final test instrument does not differ
appreciably, it can only be concluded that significant differences in 'grade award
reflect the avowed goal of the cou:csé » to wit, to permit slower students to come=
Plete the course in more than the normel three semesters without penalty, Ac=-
cordingly, the number of "F's" received by MCEF students is much smalier than
that received by control group studeats. Very few "D%s" have been granted;
Instead, students were given the necessary additional time they required '1'--:3 meet
| Q | the minimum standards without prejudice. It is a demonstrated positive feature .
- of MCEF that students are not generally permitted to move on 1;0 a higher lovel

course with the shaky control of the subject matter signified by the grade of "D",

6e3 Comparison of Achievement
6,31 Comparebility of Groups
6311 Jinguistic Aptitude
Because of the impossibility of asg:l.gn:l.ng students t0 E or €
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groups on the basis of a truly randomized or match=pair procedure s Ve
were forced to rely on the random character of course registration
'- at Indiana ﬁnive,rsity. A possible contaminating factor was introduced
by the necessity of explaining to each prospective E enrollee the
¥ nature of the "experimental course" and how it diftered frcm the con=
ventional course, particularly with regard to grade and eredit award.
In the enrollmenf of the first E group, this requirement placed the

MCEF staff in the uncomfortsble position of having to "sell" the course ;
in the sense that students had to be told that thé course was neither
more demanding nor more severe than “he conventional course and that
they would be able to make the transition to required second=and thirde
year French courses without any handicap. We feared, however s that
students who were unsure of their ability to cope with an audic=
lingually oriented course or who had had less than happy contact with
forelgn language learn:lhg previously, would shy away from MCEF, It
could reasonably be anticipated that only highly motivated and gifted
students would be attracted to the E sections,

To determine the comparability of the E and C ‘groups, we declded
to rely primarily on scores obtained in the Carroll=Sspon MLIAT battery
vhich we administered during the first week of classess Various other

@ measures were avelleble: the AAT (Academic Aptitude Test), overall
high school. grade average., sex, age, previous experience in forcign

' | : language leafning, but since ocur study focused on the implementation
of a self-pacing partielly self-instructional course rather then s
ccaparison of achlevement resulting from two different instructional
treatments, we chose to single out one factor that had rroven to he a
good predictor of success in foreign language .'bearning.l Table 2
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shows that we were unusually fortunate in selecting E and C groups

that oppear well=matched with regard to language aptitude, We can
Q be reasonably certain that differences in achievement at all points

of the two alternative three=semester sequences can be ascribed to
[ ' differences in overall treatment and that vardiations in the composition
of the two groups being compered played no apprecisble role,

Table 2.

Pre~test Scores (MIAT )

MLAT Mean Number
Ela 119,32
E1p 121,27
Combined B, 120,37 61 j
0y, 114,52 |
Cop 119,10
Cye 107,08 ‘
cld * 131,95
Combined c]‘_ 117.63 85
Ea** 116,83 69
' 3 117,90 é2
E3 115.43 64
¢ -
Cs 117,66 68
® Combined E 117.5 19%
Combined € 117.4 215

¥Accerding to the original plan there would have been only
three control sectionse The fourth (a group of superior students) was
added because of the relatively low scores of Control Sections a, b,
and ce

¥¥The experimental design was modified to eliminate the variable
of the number of assigned lsboratory hours for E groupse It proved
difficult to meintain through three semesters a distinction which,
furthermore, did not promise toyleld any interesting data.

. Q e 2y s ; - g - - N
| EMCW‘?‘I KR M ) B NI O DU ) R M S <2 LR RS 0% o (S Y o 0 e i il

Aruitoxt provided by Eic:




119, |

6.312 Attitude and Motivation
At a somevhat advanced stage of our experiment, at the sug~

gestion of Wallace E, Lambert, we decided to collect data which would

-

yleld information about student motivation and attitudes.® A question~
naire that followed Lambert®s very closely was T:~=vared and administered
to students of the E3 group upon enrollment in the fall of .'l.963'.3 Un=-
fortunately, :l:t rroved impossible to present this questionnaire 1.:0
the control group so tha.t attitude and motivation indices could not
be used to help determine the comparability of the E and C groupss
We plan to administer this questionnaire 'to terminating E3 and 03
students in January 1965, But any integration of consistently dife-
ferent responses on the part of E3 and 03 students as a whole will
need to assume gratuitously that they started the course with similar
attitudes aﬂd motivetiones It will be poés:lble » however, to determine
for the E3 group the relationship between linguistic aptitude and
attitudinal and motivetional indices on the one hand, and these last
two factors and achievement on the other,
6¢32 Preliminary Remarks
Before any attempi; is made to compare the B and C groups with regard
to the proficiency they acquired in French, a closer look should be taken
at the prcblems associated with su;zh compariscns and the varisbles which
could distort the conclusionse
. It 18 evident that no two French courses have exactly the seme contente
Structures and vocabulepy presented by one course may be omitted in anothers
The order of presentat:lqn may also vary from course to course with the re=
sult that ii:.ems common to two courses may still recelve different smounts
of emphasise Two courses may alsp Place varying amounts of emphaesis on
the several language skills even though they both set out to teach the same
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gskills, One course may insist on a high degree of accuracy in pronunciation
and devote a great deal of time to 1t, sacrificing, thereby, a certain amount
of time which might otherwise be devoted to another skill such as reading.
The other course might take the opposite tack and devote a great deal of
time to reading and toleraste less uccurate prorunciatic. .
Languege proficiency is composed of many, varied components so in=
tricately bound together that it is difficult to separate out each one for
individual evaluatione For instance, it is imposs:lple to test a student’s
ability to recognize a cexrtain structure without, .a,a.t the same time, testing
his ‘ebility +to recognize . certaln vocabulary items since the structure
must be represented by sentences containing vocabulsry items., The student?s
:fg.ilure to recognize a key vocabulary item would result in hie missing the
question even though he might be quite familiar with the structure the
question was trying to teste A student's fallure to answer such a question
correctly could be interpreted either as unfamiliarity with the structure or
unfamiliarity with the key vocabulary itemse
The attempt to test one language skill frequently becomes involved
in testiing other skillss A test of listening comprehension which requires
-a student to select among written answers assumes, ofter wrongly, that the
sﬁudent can read those answers, Only if all the students cen read the

answers perfectly and with ease is the reading skill eliminated as a vexriablee
Otherwise, the student who 1s able to understand perfectly what he hears
Q may still not be able to mark the r:l:ght ansvers '1'..6‘ ize cannot read the

answerse -

Because of the impossiblility of equating two courses of language study

and because of the impossibility of making valid comparisons of proficlency
between groups which have been trained by different courses, very few attempts
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have been made to do this;h The following comparisons are not in any sense
.intended to prove that e:!.'bher' the MCEF treatment or the conventional treat—
ment 1s superior with regard to course materialse For the reasons stated
above, no such conclusions can be drawn from the datae Ihé purpose of the
rresent study, as set forth in the contract, was not tc evaluate course
materials, as was commonly thought even among some of those associated with
the administration and evaluation of the study.s The purpose of the study
was only to test the feasibility of a certain administrative organization.
Different meterials were developed and used only because no one set of |
materials was adaptéble to both administrative organizationsa The comparie-
sons presented below are given only as a rough indication that the novelty
of MCEF course organization did not have a aet;imentai effect upon student
achievement, |
6033 Testing Instruments
Our conclusions with regard to differences in achievement between the

E and C groups are bssed.excluslively on results cbtained in the only external ’
hence cbjective, test batteries available, When the .pro.ject was ‘%:eéun in
the fall of 1961 the only s;zitable tests were the Educaticiel Testing

" Service (ETS) Coopergtive French _Ln!,_sj_s,g_g_tgg Test and the very traditional
ETS Cooperative French Test; both of these tests were aveileble at en
elementory and advanced level, Fortunately, in the fall of 19€2,a broader
test battery thet comprised tests of speaking sbility and writing proficiency,
in a;dd:lt:lon to listening comprehension and reading abllity, became ava:tlabie

. in preliminary form at a lower level (destined for students with up to two ”
years of high school French) and at a higher level (destined for studenis
with up to four years of ﬁigh gchool French)e Thuse test batteries dlstrl=
buted by ETS hed the added sdventege of being backed b.;y the professionel

L
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q'rga.nizat:lon of our field, the Modern Language Asszoclation (MLA) and ; In
fact, ned been deireloped under terms of a contract between th;a UeSe Office
of Education and the MIA, At the end of the first semester for each of the
three successive E and C groups,tests of pronunclation accuracy and speaking
proficlency, prepared and scored by the MCEF astaff, were ‘dministered to E
and C group students. At the end of the second semester of the first run
of MCEF (i.es, Ey and C; groups), a more comprehensive test battery, including
a epeaking proficlency test prepared by the MCEF staff but scored by a com=
bined group of MCEF and conventional instructors in the ratic of 1 to 2 3
respectively was administered to E, and Cy students. ‘CIearly, these tests
tended to favor E, students,and since we wished to present uncontroversial
evidence, we decided not to make the administration of locally :brepéred teats
a regular feature of the experiment, These were used only when no external
measures were avallable, As it turned out, nxe of the ETS=MIA tests used
applied equally well to both groupse The discussion of each of these types
of tests will indicate some “(but certainly not all) of: the favalidating
differences between the groupce |
l. Listening comprehensions The greater amount of iime devoted to
this skill by MCEF studente was en advantage on these tests,
though 1t was offset by their smaller vocabulery and more limited
repertoire of structurese MCEF students ha;‘l been trained 'bokcom-
rrehend very rapid, informal French (a more difficult scyle to
® master),.but any {superiority they might have been supposed 1o
have in thls area was nct measured by these tests since they were
spoken slowly and formelly and allowed long pauses for the choice
of answers so thet lmmediascy of camprehension was not measured,

The greater emphasis placed on reading In the conventional program

0
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was an advantage to the C groups s:ln;:e the test required the
students to make cholces among written answerse
2s Speekinz, The speaking tests, in general, tended to favor the
MCEF students since they had devoted more time to the ékills tested
and were more accustomed to the usc of the la‘cuage laboratory
vhere the tests were administered, These advantages were again
vartially offset by their limitations of vocabulary and structure ’
by the fact that these tests were also presented in slow, formal
style to which they had not been treined, é.nd by the fact that the
tests did not measure speed of respunse or, in general, fluency,
3¢ Reading, The reaeding tests clearly favored the students of the
conventional program where more emphasis was placed on this skill,
Again, thelr larger vocabulary was an advantage.
be Writinge Writing tests again Pavored the students of the conven=
tional groups for much the same reasons as in the reading test,
Information perhaps as valugble as performance :ln achievement tests
might heve been cbtained had psycholinguistic tests of the bype developed
and used by the University of Colorado German Experiment6 Leen avallable for
Frenche These tests attempted to probe into two areas of psycholinguistic
responges degree of"habituation. at the semantic level and motivational end
attitudinal factorss The first area which makes use, among others, of
techniqgues resulting from the application of Charles E, Osgood's concept of
the semantic aifferentiel) would provide information with regard bo e
relative depth of acquisition of the. structures of the target languege, both
suxrface anfl deeps, The second area would help detexmine to what extent the
studentts attitudes toward the target language commnity, in perticuler, and
Yorelgn cultures, in general,hed been modffied in the process of learning the
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foreign language and whether instruction had caused a shift in motivation
' from, say, the instrumental to integrative orientation.
6034 Test Results |
64341 E; and C, Groups
| At the end of the first semester a final eamination batténr
consisting of (1) the ETS COSEerative French Listening Test, Form A
and (2) the ETS Cooperaiive French Test, Elementary Form R was ad=

- E 3

ministered to both the El and Cl groupse In addition, a locally

( prepared oral production test was administered to the E group only.
This test and the E9S battery were to constitute the semester final
exemination for the E groupe The ETS battery was adminlstered to the

[ control sections two weeks prior to the end of the semester dﬁring

L . regularly scheduled class sessions since it was impossible to schedule

these during the examination weeke The students were advised that the
results of these tests would be used in determining their grades,
although, in fact, they were disregarded by control section instructors.
It 'was not possible, for reasons of adminlistration and gscheduling, to
administer the orel production test to the control scetionse

The Cooperative French Iistening Test appears to test con-
siderably more than what the title suggestse MNuch of the test was
dependent upon vocabulary recognition, é.g., sentence completions
The section of multiple cholce questions based on a long passage seems
~ . to test IQ and memory as much as it does comprehensione Throughout
the test the use of printed response alternatives introduces the ele~
ment of reading ablliiye | |

The mixed nature of this test and the size of #the staniwd error
of difference (7 raw score points out of a possible 42) mekes 1t dife
ficult, if not Impossible, to compare the auditory comps:eﬁension of

b,
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the experimental and control groups or of individual students., The

scores compared as follows:

Experimental " Control
N(umber of students) 56 7
Median (score) 168 176
Mean 170 178
' Range 160 = 220 164 - 204

The Cooperative French Tasmt was felt to be a fairly relisble
measure of passive vocgbulayy control and reading ability,

Experimental Control
N 56 ™
Median 34 e
Mean 33 L5
Range 10 = 72 28 - 66

At the end of the second semester Forms B and @, respectively,

" of the same ETS battery were administered to both groups. In additica,

& locaelly prepared battery was given, It consisted of the followlng
parts (a copy of this test is provided in the Appendix of this report):
As, Comprehension
le Oral Comprehension

ae Student heard & sentence in French and wag to select
an identical sentence from tiaree succeeding recorded
gentencess 10 ltemse

be Student heard a sentence in French and was to gelect
the sentence he heard from' four sentences written out
on the anawer shectes 10 items,

Ce Student heard & question in French and was to select
the correct answer from three succeeding recorded
responses, 10 items,

de Student heard a question in Frenchk and was to select
the correct response firom four possible responzes on
the answer sheet, 10 1items,

e \)‘ ('1{" li‘""“ AaaLa (il
ERIC

Aruitoxt provided by Eic:

B ASHP LN S VRN R iU DRI T SR A (R S e el s (i otites MBS obiti deis. | (1 493




s i S x s jw“‘” "14-_ ﬂl‘u_m'\ ﬁu.w&h.;{.xmw ar S ';‘f‘é ‘
DA S T AL T e 'Ik:-‘?.‘*). NP T AT LT AT,

126,
. eo Btudent heard a statement in French and-a question
. .relating to it and was to select the correct answer
from three succeeding recorded responses, - 10 :l.tems.
£, Student heard a statement in Frerch and a question
relating to it and was to select the correct answer
from three possibilities on the answer sheete 10 itams.
"2+ Recopnition of Grammatinel Signale | |
Student heard 20 present tense verb forms and then 20
adjectives and was to indicate vwhether the verb forms
- were third singular or plural aad whethér the adjectives
were masculine ¢z feminine,
3 Fhoneme Discrimination

Student heard 25 French utterances and was to :ldentif:y
the vowels of specified syllables.

Be Oral Production |
l. 20 utterarces to be mimicked by the studént and recorded.

2+ 20 transformetions and substitutions to be performed by
the student and recorded.

3¢ 5 general questions to be answered by the student and
recorded,

b, Student was glven a p:lcture and required to verbalize
on it for 30 seconds,.

' €. A test on the structure of French and related cultural items
consisting of 25 multiple choice questionce

The entire battery, consisting of the wo ETS tests and the locsl
tests, was administered to both the control and experimental groups
during the last two weeks of classes since it was impossible to
schedﬁle such a variety of tests during the final examinetin period.

The test battery served as a final examination for the experimental
groupe The students of the control group were advised that‘ the test
scores would be used in determining their final gi'a.aeso The vocébulary
items end grammatical patterns of local tesis A and B sbove were selected
in such a way as to ensure that neither group would be favored in these

ERIC™
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To evaluate the ~stud§nt tapes for the oral pxcductién test, a
group off.judgas was chosen 'céné:léting of 5 ;nembei':s from the _'éz‘fo.jeé'l:"
staff, 5 ‘:I.nstructors from the staff of the traditional program and two
neutral faculty menbers not coﬁnecte‘d with ei.thér program; but with
traditional orients’ion, A two hour orientetlon session was held in
which selected tapes were played and brocedures and norms fog evaluation
vere establisheds The group was then divided into pairs to proceed
with the eveluation st their convenience, Four Of the teams were come
posed of one member of the tradftional steff and one from the project
staff. One of the neutral members worked with a member of the project
staff and the other with a member of the traditional staff, Each pair
was instructed to divide its work between tepes of experimental stu~
dents and control students to emﬁe falr evaluation.

Results of these tests are listed below:

Soomerative French Listening Comrehension Test - Form B

Experimental Control
N 39 kg
Median 180 189
Mean 182 190
Range 164 = 213 174 = 209

The difference between the mean scores is practically thé same as
the difference between the mean scores at the eni of the first semester.

Cooperative French Tegt = Elementary Form Q

Experimental Control
N 38 - 18
Median s €1
Mean Ly 61
Range 15 - 6 43 - 78
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*Max:lnnm{ Scores 100

, Experimental |
N 39
Median ' 13
Mean 12
Range : 5 =19

*Maximm Scores 25

TETerrE -{yﬂn'@“ﬁr""l"\"u"" 3
Tm, e e

L4
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: The increase of the difference between the mean - scores oY,
.the difference ot the end of the first semester night be attributed
‘to the Increased emphasis placed on ree.ding in the traditionsl program
duzing the second semesters

Qz:a.l.; Ewsl.@&% and Fhoveme Discrimination Tegh¥
Experimental | Contyol
N | 39 39
 Median 90 T
Mean S0 75
. Renge 66 = 11k 5k = 53
' faxtmm Scares 125
g_g‘ Bg' Q g’ ction Tegt*
| Experimental Control
N 37 39
Medien : L9 3%
Mean k9 33
Range 19°= 77 14 =57

Structure of French and Related Culturs] Material Test* -

Control
39

The folloving babtery of tests was administered to the Ey and
Cy groups at the end of the Fall Semester 1962-63s This represented
the completion of three semesters of French for both groupse
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o M. M __g_ngarehension Test = Higher Ievel c

2, _u__J_Qgp____ggmest-HigherIevelc ' |

3o MIA Reading Test = Higher l:evel C

he MIA Vriting Test = Higher ILevel C

A shorter mojified version of this battery is now availiable
'from the Cooperative Test Division of ETS so that we shell not de=
serlbe the composi%ion of the constituent testse We should like to
point out, hovever, thet unlike the revised standard version, sciring
‘c»f the spealsing and writing tests was performed by ETS, thus dnsuring
a greater rellabliity then is possible when the scoring is attempted
by local instructors. |

We consider that the MIA Listening Comprehension Test shows

the same weaknesses as the ETS Cooperative Iistening Test, namely,

that comprehension 1s still tested indirectly through reading compres
hensions The Speaking Test, as was polnted cub in 6433 sbove, does

not; provide indices of repidity of oral response, fluency, or ability
to respond verbally in a natural communication context, l.e., speaking
% ability is tested independently of comprehens:!.on, There 18 also a
heavy relience on visuel stimuli, Finally, the entire battery is de=
signed to rank students with regard to each other rather than to
measure relative proficiency using an educated native speaker as the
basis of comparisone Another type of achievement test would evaluate
~ e the deqea of contrcl of a stated number of linguistic features, in=-
cluding indices of automaticity and speed of reaction in various types
of situations as well as the ability of the etudent to transfer his
knowledge to natural conditions of ianguage uses We suspect that the
differences between E aend C students would be more striking in these
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| o . Comparisonz#
1. Iistening Comp .rehegé;om‘ '
N Mean Medlen  ‘Range

e e M e WA W e Tl ST

W BRI R AT I et m T A v ¥ ke Zan 2T

* E, 2 21 19 12 - 36

| - N a1 22 22 12 = 34
o 2¢ Speaking

B . 25 g 52 14 - 85

¢ 19 O . 29 = 65

' E, 25 16 16 = 9=-27

C, 23 28 . 26 16 = 37

bo Vpiting .
\ E, 25 " 19 = 86
c, 23 . 5k 54 31 - 72

*¥Discrepancies in the numbers under the N column are due to
absencea of cJ_ studentse Since 0, students had to take the tests
outside of class, they received a token compensation and were given
two alternative evenings to take each of the four tests of the battexry.
By the third semester C; students had scattered in more then Wepty
sections of second~year French courses and » since the control in=
structors neither made the tests obligatory nor considered the scores
in computing final grades, it proved difficult to gather all 01 gtu-
- dents continuing in Frenche That we were successful in persuading so

meny to continue In the experiment 1s truly amazing and is proof cf
the intensity of the Hawthorne effect we were able to build up in the
C group.
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. 'The following tests were administered to the E and C- grovps

a;b the end of the ﬁrst semester. )
l. Cooperagtive French Test - Elementary R

¢ 2 MA Ligtening Comprehension Test = Lower A .
® 3. Orel Production ‘IEst (prepaied loecally) ’
‘ Comparison o
1. ‘Cooperative French Test
K : | | N Mean | Medlan Range
B, 57 a7 25 11 =~ 56
C, 52 L 46 18 =69
2o MIA Listering Comprehension Test
E, 6k 20 18 9 = 37
Co 51 22 26 1k - ko
The wide difference between these scores is felt to be attribu-
table in lerge part to the fact that reading was deliberately withheld
from the experimental section for the initial yeriod of the course and
was not specifically taught at all prior to this test. The difference
in performance on these tests by Ea and cz students i3 not significant
since the gtandard deviation for these tests is T raw seore points..
3. Orai Production Test |
s ﬁ B, €0 20 19 10 = 34
C, 36 19 19 8 -~ 30
Q The test consisted of 30 items in three sections of ten each.

In Bection l. students mimicked sentences and were scored on their
monunci;i"bion of items in the final syllable. Section 2, differed
only in that the items to be scored were in varioua positicns in the
sentezces In Section 3. the stude.. 3 were required to pexrform &

. . . '
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grametical task (transfomnation of the verb of the sentence from
plural to s:?.ngular) in addition to prcnunciation. The item to be
scored was agaln in the final syllsbtle, In addition to these 30

’ - points, students were rated ag to their 6veral.‘l. quafl,ity of p;‘”'bnun-
‘ciation on Sections le and 2. on & 0-3 scale, Th*s made a total of
¢ 36 pointse The scoring was dcne by a group of ingtructors representing
the conventionel staf’ as well é.s the experimentel staff and one
native speaker who  nob an instructor in either rrograme This test
differed from the one administered to the E) and C; groups at a com=
parable point in the course sequence, !ﬂie change was motivated by the
radical mod:lficaticm introduced in the materisls used by ’che By group.
The fof&.lmdng battery of tests was administered to the E> and
C, groups at the end of the second semester of 1963
le MA Iicteninz Comprehengion Test = Lower Ievel B
2¢ MLA Spopking Test = Lower IevélB
3¢ MLA Reading Tegt = Lower Ievel B
b MIA Writing Test = Lower Level B
Test N Mean Median Range
1. Seeniding
E, 45 49 Ly 15 - 81
4 Co 22 ke W  25=81
2o Listenipg
L E» 45 23 23 11 - 43
C a2 29 28 14 = 47
3. Reading
E, Ik 23 22 9 = U3
Cp 23 34 35 18 = 47
be Briting
4 48 l o-83
™~ 2 23 64 62 30 =~ 96
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In evalusting these results it must be .kept- in mind that the.

X A , groups are not iimediately comparsbles The C, group is
Q smaller, in part because of fallures at the end of the first semester,

‘whereas the E2 group retained a nunber of weaker students who, ';prre-

¢ sumebly, would have falled in the coﬁventiona‘l. cours2s. As a result,
the E, group is presumed to co;tain a higher proportion of wesk stu=
dents then the C, groups To what extent this is true is impossible to
ascertalin with any 'degree_ of accuracy since the reasons for dfopcuts
depend upon many factcrse

| If an sdjustment 1s made in bhe E, scores by removing the scores
of the 9 stﬁdants who recelved a grade of Incomplete the following
flgures are obtaineds ° |
E2 Group = MLA Lower ILevel B

Test N Mean Median Range
Speaking 36 54 52 23 = 81
Listening 36 26 26 11 - ﬂs
Reading 35 26 26 10 - 43
Writing « 3 - 53 48 25 - 88

Even when the reseiwatlons expressed above as to the validity
' of this adjustment are taken into consideration, the effeet of the

4 poorer students retained in the E, group upon the clase average is
apparent,
' At the end of the third semester,-'the MLA Higher Ige\{el c ﬁattery

was administered to groups E2 and 02. The results tabulated below show

both Ee end of third semester results ond adjusted results which in~
clude scores achieved after the removal of Incompletes,

)

S
Aruitoxt provided by Eic:
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MILA Higher Lavel ¢

: S est - N - Mean Median . Range
- ‘ 3rd Seme AdJe . 3rd.Sem. AdJe . 3rd Sem LAQYs .

® 1. Speakirg

iy 22 52 52 54 5h .25+7T5 2575
® | C2- - W 53 - 58 =2  31%68  ewme=
2. ILigtening |

E, 27 19 20 17 18 10-39  10=39
Co 16 23 - - 2L " e 13=34 v s
3¢ Reading ,
27 17 8 . 16 A7 - 6-33 6=33
Cp 16 27 - 27 m= 22035 e
by Writing
A 27 45 g 43 48 12«68  12=68
Cp 16 54 - 5T == 28~T3  mewwm

Teble 3 presents a comparison of ad.juated Bl/Ea and 01/02
scares tn the MIA Higher Ievel battery, g
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Table 30
MLA Higher Ievel C
End of Third Semester
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6e343 Eg and £, Groups
The following tests were administered to the E‘3 and 03 groups
at the end of the first semester: |
‘1, MLA Iistening Comprehension Test = ILower A
2. MA Resding Test = Lover A
3¢ A speaking test prepared locally in which students were
required to perform grammatical transformations, describe

pictures, answer gquestions and ask questions within pre=
scribed time limits.

Comparison
Test N Mean Median Range
l. MA Iistening
E3 60 21 20 9 = 46
C3 53 25 2 14 = 37
2, MIA Reading - '
Ey 60 - 16 15 8-
| c; 53 26 26 - 1lhely
3. Locsl Orel . |
Production
Eq 60 32 @ 32 10 = 47
O3 5¢ 15 16 5 =25

‘Peble b shows a schematic comparison of performance cn locally
prepared and scored oral production tests . on the pa.rt of all three

E and C grou;ps. It should be remembered that a.zl three tests diﬁ‘ered'

considerably from each other and no compar:lson :l.s possible between one

run to another, i.e., between E and E2 or 02 and 03 !I.‘he m_ost note=

vorthy fact is that E groups g‘énerally verform better than their C

match=group in ell three instances.
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Table L,
Local Dral Production Teste
60 ]‘ ” '
1
s0f 2
2
7
wr P
A 3 3
ot [~ '
3 | : §
Z N
20 | £ 20 19 N
Z T NS
L o R
Z %
10 15 :, -~ |
2 ;
= X =
El cl E2 02 E3 03
Local Orsl Local Oral Local Oral
Production . Production Production
Test 1. Test 2 Test 3.
3 £, £

At the end of the second semester the MLA Lower level 'battery,

Form B was administered to groups E

followse

3

and Gss The results were as
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Test N Mean Madian Range
l. Speaking
E 45 58 57 17 - 81

03 35 48 L8 27 = Th

2. lListening
* ' E L6 26 25 - . 12 - U9

o 35 28 28 13-13
3¢ Reading
- Bg 16 28 30 10 = 47
Cy 35 35 37 23 - 15
by Writing .
Eg 16 53 53 22 = 92
\ Cs 35 67 (31 J1 = 103

Teble 5 below compares the results cbtained on the MLA Lower
Ievel B by Ep/E; and Gp/C3 eroups.
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Taeble 5.
MLA Lower Ievel B
Endl of Second Semester
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6.35 Summary
It cannot be determined exactly to whet extent the various tests

Tavored one group or the other, but since the results cbtained on the tests
are in general agreement with what one would expvect, considexring the dif=
ferences between the content and cmphasis of the gourses, it seems safé to
conclude that the differences beiween the groups, as measured by the tests,
was caused by the differerices in course content and emphasis arnd not by the
differences in course organizatione One might also ceutiously conclude ,'
that the MCEF students were not hindered in acquiring French by the course
organization and that they approached the goals set for them as nearly as
the students in the conventional groups -approached thelrs. Since the results
are in agreement with the content and emphasis of the courseg 1t seems safe
to conclude further that, by modifying the content of MCEF, the achievement
of the students on each of these tests could be made to approximate the

echievement of the conventlonal graupé if the goals of the conventional pro-

gran were accepted as more vallde The generel increase in proficiency of
the MCEF students from Yyear to year, compared with the rather stesble levels
of the conventional groups as measured by these tests, would support this
conclusions The question of establishing goals for the study of French,
bowever, lies ocutside the realm of this studye.

One might also point out that all E groups exhiblt a wider range of
performance than corresponding C groupse Slower gstudents are being retalned
longerxr in the course ingtead of fiunking out, and more giftéd students are
given the oppartunity of learning more in a stated peiiod of time, It 1s
noteworthy that scme of the highest scores posted by E studers were attalned
within only two semesters, In the skill theat 1s particularly stressed by
MCEF, speaking, both E groups have reglgtered highest scorea that ere
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slgnificantly superior to those scored by the C groups; in the p assive
ekills (listening cagprehension, reading, writing) ell one can conservatively
state 1s that the highest scores show no significant difference. . See Tagble
6 belows
Teble 6.
Highest Scores in MIA Higher C Battery

E]. 01 B A Ca
Iistening 36 34 39 34
Speaking : 85 65 (F 68

Reading 27 37 33 35
Writing 86 T2 68 73

6ol Ingtructor Reactions
The graduate assoclates who were selected to teach the MCEF displey sessions

fell into two broad categories: experienced instructors and neophyteses The
former, because of their dissatisfaction with conventional teaching experience,
were initially sympathetic toward the new approache How successful these in-
structors were was determined by their degree of proficiency in spoken French and
thelr camitment to lsuguege teaching, particularly in that aspect of the pro-
fession that deals with the prepuration of pedagogical Qater:lals and the imple~-
mentation of instructional techniqueses Neophytes were quite apprehensive and
sceptical at firste They questioned, particularly, the sbility of the “machine"
e component of the course to impart good pronunciation and fluency in oral ex~
yressione All of them eventually became quite enthusiustic about the new ap-
Proach and were convinced of the eventuel practicality of a foreign language
method utilizing self-instruction and freeing the student from conventional
lockoté;o progresse Many of those vho witness~d the acquisition of pronunciation
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habits supesior to fheirs on the part of a sizable group of students were ready
to accept the "machine" as a pa.rtner; Again, the most enthusiastic neophytes
were those who possessed initially a high degree of proficiency in spoken French
and vho were sufficiently prepared and interested in matters pedagogical and
linguistic to make positive contributions to various aspects of the yroject
rather than merely to follow directives.

All instructore were invited to. coment freely on all features of the courses
during the regularly scheduled weekly meetings. They were also ssked to prepare
& hrief evaluative statement that stressed their reaction to the new role MCEF
imposed on the teacher and their relationship with the self-instructional component
of the course and the student.

For most graduate assoclates what distinguished MCEF from French courses they
had themselves taught or had been subjected to was the attempt to ccme directly
to grips with teaching problems and to define very honestly the nature¢ of the
classroom teacherts contribution to the foreign language learning processe

MCEF has impressed me as a step in the direction of sincerity
in the field of elementary larguage instruction. All too often in
beginning language instruction the student is exploited by being told
that he is being taught vhen, in reality, his textbook prascuts him
only with a lisct of what he is to learn and a set of puzzles, but
with next to no hkelp in lesrning, The teacher may try, if he is sin-
cere, to teach the student, but with inadequate materials and twenty-
five students in the class, frustration is bound to be his lot.

MCEF, on the othar hand, tries sincerely, though imperfectly,
® to teach the student rather than Just requiring him to learn as best
he can,

» A1l participating instructors soon came to realize that by eliminatisig rote
memorization and drill from the classrooi, the teacher®s task became, at th: same
time, more interesting but more demanding. In MCEF the teacher could assume that
the student had acquired and manipulated new linguistic patterns. He also knew

that the student had been exposed to the authentic pronunciation and native fluency
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of a variety of recorded speakerss On the one hand, he knew that his responsi-
bilities were limited to verifying pronunciation and helping students whose
power of mimicry and phonetic memory were weak to closer approximation of correct
models, but on the other, he soon discovered that the gifted student was quick
to notlce deviations from the correct model provided by the "machine",

It is generally assum'ed that a total control of the contrastive materlial of
a language and feilr imitaition of secondary phonic feetures are acceptable minim\m
prerequisites for FL teaching at the elementary level, and that grammatical pat=
terns and vocabulary can be acquired as one goes alonge Otlr experience with MGE:E‘
suggests, on the conbraxry, that the reverse priority of skillg is required., Fro=

punclation inaccuracics on the part of display session instructors are undesirable
xfot because the student who has intensive exposure to native models in the

langusge leboratory riske holing contaminated, but because they slow up the in=
strucjtcr's rhythm of phonations Genuine conversation requires spontanecus axnd
repld=fire reactions among interlocutors, and in this context a two-zecond silence
can seem an eternity. If the instructar is to involve the students in some sort

of conversational activity and bdring them to "behave" the language as they speak,
he mst produce sentences at a rapid rate that demands sutomatirity of generation.
Unless the inatructor has previously acquired the abllity to generate grammatically
correct and stylistically congruent sentences and only these sentences==and this
represents a high level of aclievement indeed=~he will ;prov:ldg incorrect models for
student analogies and ,tg_ash "Franglish,"” a langusge spoken in many of our French
classrooms, rather than elicit the genuine French taught by the auto-tutor:.

While most of owr instructors were consclous==often too self~conscious==c¢Z their
deficiencies at the level of promnciation, they falled to realize their siorte-
comings in the higher levels of French syntaxe Many commented that MCEF constli=
tuted an "existerntial"” method of imstruction eince the teacher was forced to bare
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his competencies==or lack of them==before his students and could not seek refuge

behind meny of the fagades conventional FL toaching affoxrdse

The new role of the teacher in MCEF presents a challenge to
® the teacher to be competent and prepared since, if he follows ‘the
intent of the program, he cannot cover up his inadequacies with
lengthy technical discussions of grammar points and other things
with which it 1s customary to pad out a conventional clecs, The
unexpected turns of free conversation meke it impossible for the
incompetent teacher to take refuge behind e neatly delineated
lesson plan.

Surprisingly, it was telt that the initlal stage of MCEF, thec stage when
the student must be led to converse with a small linguistic inventory, was the
most difficult for imstructors used to conventional teaching.

Participation in MCEF as a display session instructor pre=
supposes the following limitations which differentiate it from
traditional teaching of conversational Frenchg a. thorough know=
ledge of the cific material that the student acquires in the
labaratorys (In traditional teaching, the instructor draws at
random from his experience and general knowledge of the subject
matters) Since the instructor is dealing with a limited amount
of material==at least for the first several months=~his role as
"teacher" is strictly delimited. The display session instrustor
does not teach: he 18 an auxiliary to a teaching machine; he ~
1s a manipulator and a coordinatore Because the role of the
display session instructor is more clearly defined and hence
more restricted than that of the conventional role of the "teach=
ex", 1t 18 more difficults Tuaching MCEF is not only more dife-
fleult because the instructor is restricted to a small body of
material which foarces him to be more resourceful and imagirative,
but also because the tradiiionally ordented teacher must repress
and subordinate his previous role as "teacher" i.e., as the prime
source of information and autharity,

In MCEF the teacher must learn to work as a member of a team, the most im=
® portant members of which are the student and the self-instructional naterials.
He must repress the urge, as soothing as it may be to the ego, to play the title

role,

MCEF made me realize how much of a "ham" one tends to be
in a traditional classroom situation (a role that most teachers
probebly enjoy), but more significantly, however, how much time
an instructor (in o traditionel conversational French cless)
westes by doing st of the talking himself, MCEF has clearly
demonstrated to me what should be obvious but which is more

Full Tt Provided by ERIC.
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oftten than not disregarded by most teachers: students can only
learn to acquire aad ccatrol near=-native fluency in the target
langusge 1f they themselves commnicate. MCEF has dramatically
shovn that the display session 1s not a forum for the instructor
9 to display his knowledges I again meke this point since in my
own case, subordination of the conditioned role of "teacher" was
difficult to overeomes In a way=—pzrhaps because the ham actor
instinet was not entlrely repressed==I had tn assume the moxre

9 rassive role of a "manipulator" of structure., - The  display ses=
sion instructor then acts rather like a behind~the=scenes poli~
ticlan, In this sense, the instructor, while controlling his
students, lets them in a way become his mouthpiece, This more
than makes up for the loss of cgo or prestige or what=have=you
that the traditional teacher faces when he realizes that playing
the part of the behind=the=scenes politician is faxr more chal~
lenging than that of the front running candidates

Compensation far & more reduced function comes in the form of the realization
thet MCEF makes it really possible for the students to use the language.

One of the most satisfying aspects of the MCEF program is
that the instructor receives a ready-made package when his stu=
dents are sent to him for a display sessione His "charges" have
already absorbed a certain amount of structure and phonology which
has been taught by the machinee The display session then becomes
a period not of classroom drill (which is inevitable in a tradi=
tional classroom situation) but a period of real conversation.
Although the parallel 1s outrageous, a fellow instructor remarked
that letting the machines do the dirty work of drill and-teaching
would elmost be as good as getiing a baby only after dlaper
service was no longer needed. His point is well made, Teaching
mechanical things is sheer drudgerys. Teaching conversation be=
comes enjoysble and profiteble only after some mastery of the
fundamentals has taken places This the machine does in MCEF re=
markebly wells Displsy session time is left Por better things
than drill,.

I have never before experienced the situation of near=
natural conversation in a traditional classe Conversation courses
o I have taken myself and have taught never went beyond the most
artificial of contrivances=~too much time had to be spent in the
mastery of fundamentalse In MCEF, students were sble very soon to
o transform patterns that they had learned in the lsboratory into
' correct sentences In the dlsplay sessionse This often resulted
in highly successful verbal duels among the students and a
feeling of real accomplishment on the part of student and in=-
structor alike, Because of continuous conversation (and the
informality of the display session itself) the student soon lost
the initial self=consclousness he msy have started out with,

All instructors felt that one of the weakuesses of the program was the inw

Ed
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abllity of the display session teacher to have a complete view of the course from
start to :f:l.i::lsh. Because materlals were constantly in the process of revision,
1t was impossible to put the campiete course syllsbus in the hands of the Anw
structorc Students scon became conditionsd to think of the ccurse obJect:I:ves
in terms of a specific muiber of units which had to be completedes Often it
proved impossible to tell the student the mumber of units which constituted the
course or which could be considered to be equivalent to a credit=granting noxm
at the end of a semester.

Weaknesses of MCEF, as it has been used so far, include

our inability to state specific goals for the students in

terms of how much they should expect to learn in a glven period

of time, resulting in a continual uncertainty on their part,

Uncertaiunties with regard to policy as it evolved also hampered

the effectiveners of the programe These weaknesses should be

teken care of in order to achieve maximm effectiveness from the

Program in an operational context,

These uncertainties resulted from the very aims of owr project: the
"evaluation and implementation of a Multiple=Credit French course."” Adinistrative
palicies had to be farmuleted with due consideraticn to the realities a large
university context imposed and solutlions which became unwieldy or unjust had to

be modifieds

One of the sources of student and instructor dissatisfaction was the necesw~

sity of awerding grades ranging from "A" to "C" and the Pact that two students
who both received credit for a semester's wwlg nmight receive different grades
due to the fact that one had assimllated more=-=and generally more :f‘uJJ,v-«-unitz;
of the material, |

Discussion of the program leads to consideration of the °
goalse It would seem that the program®s goals need to be clarie
fled and mare fully explained to the students, There was a great
deal of misunderstanding on the part of the students about whet
was expected of them last year, Students somehorr, through misundezre
standings, no doubt, thought at the beginning of ihe year that they
were to be judged entirely on their own merits and their ovm mastery
of the subject; that is, that a student who completely mastered’S -
units, working at his own rate, could make the game grade as a gtu~




147,

dent who completely mastered 10 units, provided that both students
were working up to their own capacities, Such sn arrangement would
be ldeal, but it is unfortunately, not the case, Students ave s In
fact, compared to other students. In the situation mentioned, the
two people would not make the same grede, At any rate, students
were under this misconception last year and it caused quite a lot

of tension between students and display leaders, Many students felt
that they had been deliberately misled, and display leaders were
often placed on the defensive in an effort to clarify the goals and
explain to the students what was expected of them and what was meant
by the term "working at one’s own rate.” This was difficult to do
since the goals were not always clear, even to the display leaders.
Moreover; the leaders® lack of certainty tended to cause a break-
down in the students! confidence in the leader; such confidence ig
one of the essentiai elements of the display sessionse Nothing is
more disconcerting to a student, whether "good" or "bad", then
feeling that the teacher is only vaguely aware of classes! goals

and future material and programe

Scme instructors who econsidered that the function of an examination was to
evaluate how much of the material presented in class can be regurgitated by the
student, and thet, in turn, one of the duties of the instructor was to "cram" the
student for examinstions » stated that the use of external tests not made available
to the (eacher prior to administration constituted a weakness of MCEF, |

Perhaps 1t wouid be a further advantage to the students 1f

display leaders could rotate classes rather than remain with the

same one throughout the semester, During staff meetings it was

learned that all leaders used more or less the game techniques,

but each leader probably favors certain techniques above others,

Rotation would insure students against becoming used to the

spaech habits or teaching techniques, topics and methods of ap~

Proach of one person,

We feal quite Justified in eoncluding thet the reaction of the hunan component;
of MCEF was unquestionably positive and that any fairly competent and consolentious
teacher can very quickly learn to modify his conception of his role to make socm
for the teaching machine. Freed fram rigld course schedules and relieved from
tasks that taped native models, machines, and speclalists of French lingulstics
can 4o more effectively, our teaching asscclates feli mexe confident and uelle
reldant than in thelr previous traditional role as sole master of 8 clasis, even

though they are. subjected to constant cbaervation and acnatructive criticlicm,
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More. important still, they derived grea;ter satisfaction from the more effective
audiolingual training the course permits and the more personal teacher=-student

D relationship of the dispiaﬁr session; There cmzid be no grez;tez; tribuée than that.’
| paid 'by’ instruétpr D,’ ‘considered the outstanding teaching associate ‘:Ln' the tx;a-i
T o diti§nal ‘program prior to her volunteering for the Multiple Credit program. . When
offei'ed a part-t:i.me teaching position in a -notable women®s collegé s Ehe 'refused
because: "I wouldn't want to teach French except the Multiple Credit weys"

6e5 Student Reactions ’ |
Student reactions were elicited formelly by invitirg Estudents to coment
on various aspects of ‘the course (materia.ls';, language laboratory, display sessions,
individual rate of progress s etce) upon completion of the progrem. The E3 group
was also invited to comment épec:l.fically on the SEF programred course at the end
of F102, Only asbout half of the students in the group answered taa questionnairé
with cere; the otheré were content with such brief coménts as "'O.K‘."', "::E_'ine";, etce
Many of the responses offered constructive crit;gism and, in no instence, did any -
student react in a negative wajr to all aspects of the course. At the. beginning
of the experiment some dissatisfied students complained directly to the department
or to administrative offices but these eactions were never commnicated to meubers
of the MCEF staff except in the forms "students are compla;lning," "a lot of
stuéents say tiﬁey’re not learning to read,” "according to the students the course
A is disorganized,” etc. Here, it should be pointed out that the departrent does
not have a formal chamnel for sounding out student opinion of its program of
coursese It 1s, therefore, impossible to judge whether C students, if glven the
opportunity, judge the conventional elementary sequence more or less favorsbly
than did E students with regard to MCEF. |
It was initially feared that MCEF, differing-as it did from the comventional

Q
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aﬁproach in several ways, would meet severe resistance and dissatisfaction on

the part of the E studeats, It was hoped, however, that the possibility to

. work at an individual rate, with the adventages it offers to both the more gifted

and the slow students, would éffset the anxiety and susplecion t.hat radical in-
structional innovations evoke in students. The problem was compounded by the
fact that MCEF involved only a small fraction of the students enrclled in the
first three semesfers of French and that quite .aturally E students might resent
their being selected as "gu:ln_ea. pigs" for something new and untrieds It must be
kept in mind that experimentation with instructional procedures is quite rare in
the teaching of fareign languages at the college level. Generally, experimenta=
tion has :l.nirolved the entire population of a language course or even an in-
stitutionts total foreign langusge teaching program, so that there was only an
E group and no earresponding control group.s In othe.;c Instances, the entire
population of a language course Or program i:art:l.ci;pated in an experiment as
either the E or the C gr9u§.9 of conéiderable importance in the .evaluation of

student reactions 1s the 'gac{; that the @epartment administratively responsible

‘for both E and C courses considered the experiment a threat to the structure of

elémentary and intermediate courses and was inclined to magnify student dissatis= "
faction rather than to seek means to prevent it or reduce it when it manifested
:.tse]f. _ | |
| 651 _Ag;dioliggt_:‘ gl M asis
The major problem was the fundamental incompatibility betwe:n &7E¢is
emphasis on audiolingual proficiency and the deﬁarbment ts covert mrimswy
objective of reading proficiency defined rather nebulously as "the - «ility
to read the French literary masters in the original by the beginniung -f the
third semestere"” The F101~F102 course description does mention that con=
siderable stress is placed on é.udiolingual skills but final examinations do

Aruitoxt provided by Eic:
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not contain any formai test of spokén proficiency. Students who co:ﬁpleted
MCEF were required to take a three=semester hour reading course to complete
the language requiremente In this course audiolingual profieciency was not
generally recognized and E students were handicaped vis-a=vis students who-
kad been enrolled in the conventional elementary courses. In addition to -
e sudden shift of emphé.s:ls s B students had to adjust to 1ock§tep teaching
and a different system of grade and credit awarde FPredictably, E students
were deeply concerned sbout ithe lack of training in reading in the early
stages of MOEF and rightfully felt that they were being treated unfeirlye
6052 Individual Rate of Progress

The ebility of each student to progress at his own pace, rather than
belng locked to that of the average student was clearly the feature of MCEF
that appealed most to participating students, particularly the slower onese
In fact, the more gifted students tended to benefit even more froﬁx this
feature since it saved them tiie as well as moneye

T 1ike the way we are learning Frenche I think it is
mich easier to be able to learn at your own ratee '

I think that the way we are learning French in the lab
is better than in an ordinary French class because the materi-
al is not being rushed on youe You can go at your own speed
and I think this glves ycu a chance to learn things better.

You have more individuel attentlion; when you are in
a large group you might not pick up things as fast as others,

6.53 Lack of Specific Gosls

Tae flexibility of course structure introduced by freeing individuval
students from dependence cn & course cutline was felt by many to have: one
disturbing side effecte Participating students felt that they were cast
adrift snd that the course Instructors and administrators falled to supply

needed direction and orientation. 'i’a:ls feeling was shared by some of ‘the

dilsplay session instructors and 1s best rendered by the following citation

St - el
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from an E, student's final reporte
I feél like I and others have failed to learn in

this course for the simple reason that the course never set

up definite goals or a definite program of what the course

was to dos T believe that, in essence, this is a good course.

I like the method and had I learned more I would say this

course was a successe e elack of definite goals by you left

me with a lack of a definite goale.

Several factors contributed to this feeling of insecurity experienced not
only by mediocre but by some gcod students as well.

First, the materials prepared in conjunction with NMCEF differed
strikingly from textbooks and syllabi students used in previous forelgn
language courses or other college subjectse All of the various progrems
tried out with MCEF contained neither tables of contents, vocsbularies, nor
granmatical appendices and students were discoriented by the ocbvious lack of
precise, though often illusary, rcad markers of linguistic progresse. Second, -
at no time was a complete three-semester sequence of meterials completely
ready when a new E giroup enrdlled. It was impossible for the members of the
staff to answer the most frequent question students posed: "How many unlts
of the material must we complete in order to receive full credlt for the
course?” Third, the fundamental premise of MCEF, namely, that students be
permitted to progress at an individual rate ’ made it Impossible to publish
class echedules and to force' students to adhere to them; In the lost remester -
of the E3 run, we devised a procedure that seems to satisfy the si..2ntst
need for some direction and contrcl, while at the same time, it doz nob
deny the educationsal philosophy of MCEF. Students were issued a tirgression
Chart which listed the units of the materials contalned in the commliice three=
gsemester coursee They were asked to fill in the dates at which tnzy woallse

tically expected to complete a given unit of material., The Propxaseicu Chart
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wes then submitted to the course supervisor and display session instructors
were required to check periodically on student progress, If a student
. ' violated, as it were, the contract he had freely entered into, he was scolded
by the course supervisor and pressure was put on him to make up lost ground,
® This procedure promises to be particularly effective for students who have

high linguistic aptitude but who seem incapable of prolonged effort or in=
dependent study.
6e54 Credit by Exemination

Perheps the most demoralizing factor in the implementation of MCEF
was the determination of semester final grades end credit award on the basis
of performance on external objective examinations rather than an examination
based on course syllabi and contente As expressed by an E3 student:

My major objection to the program is thet we are not

tested on what we have learnede It 1s like taking a final

exain in Greek Historye If standard tests are to be given

to see how we compare with conventional classes, this is

fines But when given this exam as a test of what we have

learned, it is definlitely incongruous. Tests for grades

should be given over the material coverede==[they should

not be prepared by] sameone who doesn't even know what

welve hadl
The student is obJecting primarily to the reading end writing sections of

the MLA ILower B battery which features examination procedures not familiar

< . to E students and which, at.that stage of MCEF, deal with tasks that have
¢ Just been introduced,
e 655 Language Iabaratory

Students agreed universally that the numerous malfunctions of the
language 1b,b6ratory equipment were frustrating and time consuming, The
following comment sumarizes the feeling of all. students (and instructional
staff). |
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The machines and the tro;xble they caused were the'

most outstanding drawback of the programs The machines

would cPten make the best study intentions sesm useless.
Since students spend a minimm of five pericds and generally s total of
elght hours a week working in the langusge laboratory, the lack of e language
leboratory and electro-méchan:lca.‘l. devices suited to a course featuring heavy
emphasis on audiolinguel skills and self=instruction no doubt constituted
the weakest part of the program and seriously reduced student learning and
enthuslasm,

The recording used in MCEF were produced under distinctly non=
rrofessional condition. But given the fact that the fidelity of the system
was below recognized aténdards, the infelicities of recording did not prove

annoying to the students,

656 Materials

As the E3 group was exposed to the most refined set of materiels, we
shall limit our dlscussion to their comments on that part of the materials
completed by most students at the end of the second semester, the SEF
programmed set of twenty=two units. Comments on the Second~Ievel Ur;:l.ts and
the readers will be incorporated in the Seczond Final Report.

m student comments express, generally, mild enthusiasm for the
dialogues that both precede and end each SEF unit. Some found that the
dialogues introduced too many lexical items which had not previously been
taught, but most thought that dialogues were comprehensible upon the first
rresentation and yet challenging, precisely because they required the
listener to make educated guesses, With regard to pedagogical prdgress:lon
of the material, comments were varied and not always specific. Several
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students commented that at times the progreesion of the pregsentation was
entirely too slow (no examples were given) although they acknowledged the
necessity of repetition. Five of the students expressed dissatisfaction

with the slow rate with which vocsbulary iters weye presenteds Thase students
felt that at the end of unit 22, e more extensive vocabulary should have
been acquired, Two or three students commented that they would have pre=
ferred an earlier introduction of the negative forms A few students felt

that they should have been exposed to more than "two tenses". (This is

only true if by "tense" is meant a morphological paradigm. The two sets
presented were the present and imperfect indicative, But other means to
express verbal modalities were taught: the paspé copposé and a vardety of
infinitive modal phrases, including the aller + infinitive phrase.) Generally,
the student reaction was favorable, One student seems to have summed up vhet
we believe most of the others expressed in varying degrees:
I felt that the speed at which one could cover the

material was greatly increased due to the logical placement

of the introduced material along with thet which we had ale-

reedy covered,
Almost without exception, the students commented favorably on the questions
on the dialoguess Most of the students considered the questions as a test
or reference pointe While the questions were easy, they provided a con=
versation in context which seemed to provide considerable motivalion, One
student had this to says

These (questions on the dialogue) proved very helpful

to mes Not only did they aid in the understanding of the

dialogue and the materials covered, they developed mors of

a "thinking=on=your-feet" attitude, The student had no idea

of what the next question would be==often on the tapes you can

easily guess at the general content of the next question.

This made the student learn the words instead of jJust parroting
thems
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Students felt that narrative Passages used for comprehension practice
were very helpful and that they should have been expanded, Some comments
suggest that the programming of new vocabulary items left much to be desired
’ and that the subject matter lacked zest and interests

I think this (the comprehension) could be improved.
Too meny new words for one reasone The whola base of the
context 1s something wefve never heard before and makes it
difficult to gain anything, If the context would contain
half or one<tidrd new vocabulary, it would be bettere o .
In an expanded form, it (the comprehension) could be used
very well to increase at least passive vocabulary and en=
liven the gubject matter,

It was elso felt that difalogue and narrative material should be better intee
grated with display session practice,

The comprehension is one of the best and most help=
ful parts of the material but in a way we let it go to
» waste because we never used the vocabulery. I think we
should make active use of it in the displey sessions by
Just using it in everydasy conversation or by retelling
the story of the comprehension in our own words.

6e6 Adminigtrative Reactions

The modifications in adminlstrative procedures that MCEF entailed were
expected to affect the university at two levels, the structure of elementaxry
language instruction end the systen; of grede and credlt award. We shall discuss
these two aspects of the pc::oblem in reverse order,

® 661 Crude and Credit Award

MCEF freed students from conventional lockstep progress by making
g more liberal use of two administrative devices already in existence, the
granting of the grade of I (Incomplete) to students who had failed to
meet semester-final norms and of additional credit by bpecial examination
to students who demonstrated mastery of the content of the next
: semester!s portion of the course, i.e., of the content of F102 for students

completing the first semester of the course or of F203 for students
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completing the second semester of the course. Credit by examination re=
quir.es the payment of a stanﬁard fee of five dollars rather than tuition
fees proportional to the number of semester credits earned,and in this
way overachievers were doubly rewerdede Of course the liberalization of
' credit award by special examinetion results in a loss of revenue to the
university, but it is presuimably not significant enough to warrant concern
on the part of the administratione
The liberalization of the award of the grade of I and concomitant
deferment of award of semester credits did present one serious problems
At Indlana Un:lve:;sity undergraduate sf.udents must generally carry a mini=
mm course load totalling fifteen semester credits; furthermore, students
vho carry fewer than 12 hours are not considered fuli=time students and
lose the right to space in university dormitories==a very serious penalty
indeed since suitable off=campus space 1s quite scarce and much more
expensive and less desirable than university~owned accommodations. MCEF
students vho receivad the grade of I in F10l and F1l02 ware not affected by
this rule since they could enrcll in the next=higher portion of MCEF on
the reasonable expecteancy of removing the I in the course of the semester
and of then beginning work at the F102 or F203 level., But students who
recelved an I In F203 were faced with two equally unpleasant alternatives:
P to move out of the dthes 1f they ele;:ted to carry a ndma:i. real load
‘ of fifteen semester credits (five of which were for the F203 in progress)
, or to carry a heavy load of at least seventeen semester credilt hourse The
problem was solved in an ad hoc fashion, Indlvidual students who faced
this drastic choice were given a memorandum which stated that, although
they had emrolled for fewer than twelve semester credits, they were to be
considered full~time students because they were, in addition, committed to
a course ylelding five semester credits; in other words, the Incompletes

,E o - U
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they had received differed strikingly from the regular'I"in that it did
not signify failure to meet all course requirements, but the completion

® . Of course requirements at a slower ratee Our experience does question
seriously the definition of full-time student status in terms of semester—

L 4 credits of course enrollments rather than intensity of study comtmenhs

| While MCEF proved consonant with normal university administrative pro-
cedures, it also suggests that many current administrative policies quasi.
universal at the coliege and university level zeem more suited to bureau=
cratic bookkeeping than to wha.t is the basic function of these ingtitutions:
providing a climate in which learning can %ake p;ace in the most efficient
and rewarding way.
6e62 The Teaching of Eér_g_:_t_gp_ Lapguages at the College and University level
MCEF was attempted within the administrative work of a forelgn

lenguage department typical of most large universities. The department
considers that its primary function is the teaching of Fremch literature
end that its students should be initiated to texts of significant literary
value as soon as possibles Introductlon to the literature of a foreign
pecple provides some insight into its culture and is unquestionably an
integral part ol a liberal education, But this goal can be achieved only
if vhe student has sufficient linguistic. proficlency to read foreign

L 4 language texts with meaning, pleasure and profite If literary texts are
presented before the student is linguigtically ready, he will be ahle to

-'.; appreciate literary quality and learn sbout the foreign culture only through
explanations in English, or else the deciphering of literary texts will be=
come & rether inefficlent means of acquiring language skillsa.
In most foreign language departments, there is, on the other hand, a growing
avareness of the new role of foreign language instruction in today®s worlds

~ training students in cross-=cultural communication, This objective can be

©
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reached only if the student has the opportunity to understand the spoken
language ond to speak it with some degree of aecuracy and fluencys. These
Py two chjectives are not antithetical but 1f both are o be schieved it
| wlll be necessary:
Q | to require that all students demonstrate the ability to
understand, speak, read, and write the language sufficiently
wvell to permit thelr uainhibited rarticlpation In classes
conducted entirely in the forelgn language and devoted
exclusively to questions of contente No student lacking
this "funetionsl control” of the 1 e sheuld be per=
mitted to enter any content courseel *
One of the basic premises of MCEF is thet beginning students will
differ with regard to the length of time required to acquire a basic
Troficlency in an FIm~as defined in the above quotation=~and that it 1s
the responsibility of a f_op:'eign language department to meke 1t :pcs-sibl.e
for all types of studentg=-the gifted as well as the average, tile welle
brepared as well as the culburally deprived==to attein basic proficiency
in the most rapld way possible and without falling by the wayside. Tras
dlitionally, it was assumed that one year of study of a foreign language
weg sufficient to attain this mastery, No doubt this was possible for
some students--though hardly if their contact was limited to three hours
weekly for thircy weeks in groups of twenty to thirty, but most lea.me}'s
will need considerably more time. Such a cowrse ags MOEF attenm*a urew
@ clsely to providé a course structure that will allow all types of students
to attain basic proficiency in a period of time commensurate wiih *thelr
? beckground, attitudes, and aptitudes’ '
A source of administrative conflict at the departmental level.
was MCEF's delay of emphasis on reading and its stress on speeking pro=
ficiency, including accuracy of pronunciation. The department feared that

upon completion of MCEF, experimentel students would not be prepared to

Q
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read Jiterary texts and it felt that for them to devote fifteen of the.
elighteen semester hours to manipulation of structures and drill in pro=
nunciation was a waste of precious time, The department seemed to take
the attitude, if we may be allowed to paraphrase, "We don*t care how well
they can speak, but can they readl” As was stated sbove, we agree that,
within a liberal arts curriculum, the abllity to converse in French is not
& sufficient goal and that students should not be permitted to complete
the language requirement without some exposure to a content course taught
in the foreign lenguage, But we would question whether most students
attain this goal after completing elghteen hours of the conventional
language program of any iarge institution such as Indlana University.

Clearly the languasge requirement should be set in terms of X number
of semester credits of content courses to which only students demonstrating
basic proficlency would be admittede The others would need to emroll in
an ungraded serles of courses until they had attalned the specified norms.
In the final analysis it 1s not that MCEF and the conventional prbgram
differ with regard to the ultimate objectives of FL teaching, but that they
differ with rezerd to the degree of proficlency thet can be atialned in
three semesters of study and with regard to the nature of the skills
"reading" in an FL entalls, |

Since MCEF rested on the concept of the language laboratory as a
teaching machine and the redefinition of the role of the live teacher in
FL learning, it was felt that 1t endangered the department®s graduate .
program in French literature, Foreign languages have fared badly vis=&evis
the  bilological, physical, and social sciences in attracting government
and foundetion fellowship support and teaching assiotartships provide the
means of . finaneial gupport far the great majardty of graduate studentse

Q



160,

It is not surprising that any program which assigns many of the teaching
tasks to machines should be viewed as leading to the reduétiﬁﬁ of the
teaching staff of elementary courses compoéed primarily of graduate assiste
antse Increased fellowship support in the humanities wouid no doubt
alleviate these fears and would help to eradicate what has become & serious
confusion between language learning and teaching on the one hand and
training for scholarly research :_l.p literature or philology on the othere

Another source of tension stemmed from the reluctance of FL depart=
ments to engage in instructional research. What passes for research in
this field 1s more likely to be the trial of a new procedure conducted
without any attempt at rigarous contrcl and collection of data. As s
result, there is little opportunity for the "spin-out" of new spproaches,
that s, the testing of s new approach with only part of a population and
1ts extension if successful to the entire groupe As a result s new methods
are instituted not after demonstrated effectiveness and superiority in terms
of stated goals and varisbles but ‘through forceful assertion and on the
wake of external events that are often unrelated to the methodological
innovatione For this reason vthe depa.ftment was unduly concerned and
annoyed by some of the minor dislocations and administrative problems caused
by the more complex structure of MCEF » more complex, 1t m:lght be a.ddud 2
only because it aiffered from the old and familiar. - '
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Notes

1Part1cu1arly, ‘P:Lmsleur, Paul; Mace, Larry and Keislar, Evan,

Preliminary Diserimination Training in the Teaching of French Promneiation,
University of California, Los Angeles, 1961 (Report of USOR Contract SAE
8950) rand Scherer, George A.Ce and Wertheimer, Micha,el s A Psycholin tic
Experdment in Foreign language Tegching, New Yorks McGraw=-Hill, 1964 (Report
of USOE Contract SAE 8823 "Extended Classroom Experimentaticn with Varied
Sequencing of the Four Skills in German Instruction*)s
2Scherer and Wertheimer, ehapter' 3.
3Such a questionnaire was used by Lambert in "Measurement of the Linguistic
Dominance of Bilinguals,” Journal of Abnormal Psychology, 50:197-200 (1955).
k ' l’For the most comprehensive and velld attempt to date, see Scherer and
Wertheimer.
SThe aims of our study as presented in the project plan were:
To investigale the probiems, administrative and pedagogical,
presented by a basle FL course where the students are allotted
the high number of contact hours (500-600) required for the ac=-
quisition of audio=lingual skills and where the individual
student proceeds at his own learning rate but which: (1) is
compatible with a liberal arts education and allows the student
to pursue other studies simultaneously; (2) is comparable to
the traditional course witk regard to instructional costs; (3)
retains personal studenteinstructor contact,
Bsee tckerer and Wertheimer » Chapter 5.

T0sgood, Charles E.; Suci, George; and Tanenbaum, Percy, The Mszsurement

i ® of Meaning, Urbana, Illinois; University of Illinois Press, 1957,
| 8li'o:r' instance, the Cornell University Divisiorn of Modern Languages program
described in J Milton Cowen, "The Cornell Plan of Language Teaching,” Hispania
30:57-60 (1947); also Hispania 32:27-34 (1949), Modern Languege Journal
342593-603 (1950) and PMLA 47:38=46 (October, 1952). '
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9Pe.rticule.rly, the University of Colorado German Experiment, see Scherer

and Wertheimer.
10hg41ich, Roger L. et ale., "Foreigr Languages in Colleges and Universities,"

in W, Fe Bottigiia (eds) Forelgn Langusge Teaching: Ideals and Practice,
Reports of the Working Committees, 1964, Northeast Conference on the Teaching

of Foreign Languages, Pe 53¢
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Appendix

A, Sample Local Examinations

O le Oral Production Test = F101 Fine) Examination
2o Fhoneme Perception Test
. | 3« Comprehension and FPhoneme Discrimination Examination = F102 Final
Examination

L4, F1l0l Hour Examination

B, Sample Display Session Transcription
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II.

Oral Production Test
F101 Final = January, 1962

General Questions = (To put the student at ease)

Comment est-ce que vous vous appelez?

Ce va?

Il fait froid? Chaud?

Quel temps fait=1il?

Il est deux heures? etce Il est quelle heure?

Direct Responge

Vous étes frangais?

Est=ce que veus parlez anglais’l
Vous allez & l’univers:l.te d®Indiana?
Vous avez des fréres, des soeurs?
Vous allez en France cet été?
Qu¥est~ce que vous faltes ce soir?
A quelle heure arrive votre train?
Je parle frangais?

Est~ce que vous avez faim?

Est=ce qu'il est une heure?

III, Directed Questions

IV,

Ve

Demandez & Mademe si elle est frangaise.

Demandez=moi si jJe vais & Paris la semaine prochaine,
Demandez=nous si nous parlons anglais.

Demandez=~moi quelle heure 1l est.

Demendez & Madame ol se trouve le cinéma,

Demandez-moi si J'ai loué un chalet.

Demandez & Mademe ou est son fréres

Demandez=mol si Jj'al une soceuwr en France,

Demandez=nous comment va notre ami,

Demandez & Madame sl elle salt ot i1 y a un bon resvaurante

Directed Statepent

Dites que Je suis américain,

Dites que vous avez chaude

Dites qulelle a un restaurant tout prese

Dites que vous &tes étudiant. (e)e

Dites que Je parle trop vite.

Dites que vous savez la ncuvelle.

Dites que votre cousine est regu au bace

Dites que nous allons faire un voyage cet autome.
Dites que nous sommes en Janvier,

Dites que voaus vendei des livres,

tConvergation?

ERICT
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Oral Production Test
Sentences for Oral Review

1, Elle fait des &conomies. /i/
@ 2, TL est 1'heure de ddjeuners 18/
3¢ Il est towjours le premiers Ju/
L, Vous 1l'avez vu? [y/
@ 5e¢ Jtal acheté un abricot. /5/
| 6e Oh estece qutil est? [/
7o Ou est=ce gu'on va? /a/
8. Marie a un petit rhupe, [v/
9o J'al trée faim. /&/
10, Est=ce nu'on va an cinéma? /5/
11, Il arrive en février, /é/
12, Ils ont une bonne idée, Iv/
13. Jeen est fort en anglais. /g/
14, Il en a beaucoupe Ju/
15. JYls ont un appartement, /8/
16, Ctest ipportant, n'est~ce pas?  /&/
17. Vous dormez encore? [of
18, Il n'est pas palade. /af
19, Ou est=ce que nous soymes? ;23//
&e

20 Qutest=ce que t'as, men vieux?
21, J%l parléq%. Apne,

22, Il g passé en janvier,

23« Elle est chez vous, '

24, Il part en automne,

R

)
4]
\

8.

25. On a beaucoup de boulgote /
26. . IL part avec so S0QUTe /e
27« Vous avez raison, /8
28, MNiccle est encore malade. /3/
29« Vous pensez qu'il est 147 /8/
30s Il a de la veine, Jen/

©
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Phoneme Perception Test

Section One: You will hear groups of four French utterances, Three of
these utterances will be identical, whereas the fourth will be different,
The utterance which differs from the others may occur first, second, third,
or fourth in the groupe For each group mark on the answer sheet the space
' vwhich corresponds to the position of the different utterance in the group.
“ For example: in the group "la, la, les, la" the third item is different
from the reat, so you would mark the third space for this group.

Q le petit, petit, petite, petit
2+ vendent, vendent, vend, vendent
3o part, partent, part, part
b, ande, grand, grand, grand
Se gcr:l.t, éerit, écrit, écrivent
6s plaisent, plaisent, plalt, plaisent
7+ mauvals, mauvaise, mauvais, mauvais
8o disent, disent, disent, dit
9. ﬂt, ﬁvent, Vit, Vj.t
10s plaisante, plaisant, plaisante, plaisante .
ll. finissent, finissent, finissent, finit
12, dort, dort, dorment, dort
13, connaigsent, connalt, connaissent s connaissent
14, blanc, blanche, blanche, blanche
15 rend, rendent, rend, rend
16, cirer, serrer, serrer, serrer
17. maftresse, mes tresses, maltresse, maftresse
18, 1la belle, la belle, la balle, la belle
15, une nuque, eunuaue » uUne nuque, une nuque
20 le Jeune, le jeline, le jeune, le Jeune
2le ce qui, ceux qui, ce qui, ce qui
22, le dos, le doux, le doux, le doux
23 1la bosse, la bosse, la Beauce, la bosse
2l, pa"té, Oté, ;paté, P&Fg
25 le pire, le pur, le pur, le pur
26, bouter, butter, bouter, bouter
27¢ le nez, le nez, le nez, le noceud
28+ le veau, le voeu, le veau, le veau
29, ma serre, ma soeur, ma SOELr, ma soeur
30, alors, alors, & l'heure, alors
3ls le saint, les saintg, le saint, le saint
32, ‘tacher, tacher, t@her, tacher
® 33, empreinte, emprunte, empreinte, empreinte
34, 1%om dit, 1l%on dit, 1l%on dit, lundi
35, tenter, ton thé, tenter, tenter

36 l%épals, l%épais, les pains, liépais
® 37« deux livres, d'un livre, deux livres, deux livres
38, bonté, donté, beagé; bonté
39, thter, tlter, tater, tenter
0. 1%essaim, les gcénes, l%essaim, l'essaim
Jjl. bonnet, bonnet, bon nez, bonnet
42, bon gne, bon an, bon an, bon an
I3. pas tout, pas tout, pas tout, partout

W, lacet, la serve, la serre, la serre
45, seul, gsoeur, seul, seul
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46, alors, alers, gllons, alors

47, pas tant, pas le temps, pas le temps, pas le temps

L8, wvous avez, vous avez, vous savez, vous avez

.49+ ils sont, ils ont, ils sont, ils sont

50e 1l ya,1il ya, 1l a, il ya ‘

5le cfest au pain, clest au point, clest au point, clest au point

. 52. Eluit’ Pli, Pli, Pli

" 53¢ 1la muette, la mouette, la muette, la muette

54e wous trichez, vous trichiez, vous trichiez, vous trichiez
‘ 55« clest lavé,clest la veille, clest lavé, ctest lavé

® 56e peignons, payons, peignons, peignons |

oTe Il est parti? Il est partie Il est parti., Il est parti.

58 Jean va & Pariss Jean, va & Parise Jean va & Paris. Jeen va & Paris.

59« Vous n'y alicz pasl! Vous n'y allez pase Vous nty allez pase Vous n'y allez
pase

60e Il a un livre, Il a un livre, Il a un livre. Il a un livre,

€le pique, peak, pique, pique — ==

62, pique, pique,pick, pique

63 fée, fée, Fay, fee

6lie bette, bat, bette, bette

65+ do, doux, doux, doux

66e poule, poule, poule, pull

67« sot, so, sot, sot

66s 1lac, lack, lac, lac

69« se porte, support, se porte, se porte

T0o sir, soeur, soeur, soeur

Bection Two.

As The following 3 syllable utterances contain elther fi/, a vowel between
/é/ and [&/ or [y/ in the second sylleblee Check the vowel you hear in
tl;e second syllsble, The vowels again are 1) /i/, 2) /é/ or [%/,

3) fv/.

1. la rusée ‘
2+ Bont=ils 1a7

3. & pis faire

Lo ctest du s2l

5¢ Jean est siire

Be 'The following U syllsble utterances contain either [y/, a vowel between
[o®/ and /&/ or [e/ in the second syllsble. Check the vowel you hear
- in the second syllsble, The vowels again are 1) [y/, 2) [/d&/ or /&/,

3) /a/.

le les voeux qutil falt
A 2¢ la bulle qutil a

3¢ pour le faire rire
he a du pain dur

5. ctest la troisitme
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Co The following U syllable utterances contain either /y/, /u/, a vowel
between /6/ and %/ or a vowel between /de/ and /&R:/ in the second
sylleble, Check the vowel you hear in the second syllable. The

vowels egein ere 1) [y/, 2) /uf, 3) [6/ o J5], &) [/ o [&/.

le dessous du plat
2e les peaux sont 13
3« a du café
® L les deux propos
5e¢ les moues qutil fait

Do The following L4 syllable utterances contain either a vowel between /&/
and &/, [af, or a vowel between /8 and /d/s Check the vowel you hear
in the gggo% syllable. The vowels again are 1) fé/ or fo/, 2) /a/,
3) / 6/ Qr /Ofe

1o un trés grand chat
2e 118 la guérissent
3¢ la peau est bonne
L, toute la semaine sainte
e pour ses petites filles

Ee The following 3 syllsble utterances contain either /&/, /&/, or /8/ in
\ the first syllables Check the vowel you hear in the first syllsble,

The vowels egain are 1) /&/, 2) /&/, 3) /8/.

l. emportant
2. montagnard
3+ indomptable
4o fondatrice
5o enfoncé

Section Three,

Indicate whether or not the words which you will hear are pronounced
correctly in French by checking in the appropriate spaces

le qui

o,




F102 Final Examination May, 1962
Comprehension and
Phoneme Discrimination

I. Oral Comprehension

As 7You will hear ten groups of four Frerch sentences. In each case the first
® sentence will be the modele One of the succeeding three sentences will he
i identical to the model sentence and the other two will be different from it.
On the answer sheet mark the blank which corresponds to the sentence which is
ldentical to the model sentence.

1. Vous desirez voir quelque chose?
g« Vous désirez avolr quelque chose?
be Vous désirez voir quelque choses
-ce Vous désirez voir quelque chose?

2, Ou est-ce qu'ils ont laiss€ leur enfant?
~2e Ou est~ce qufils ont 1aisse leur enfant?
be Ou est~ce qu'ils ont laissé leurs enfants?
.ce O est=ce qu'ils vont laisser leur enfant?

3. Qu'est-ce qu'ils font aujourdthui?
as Ou est-ce qu’ils vont aujourd*hui?
“be Qu'est~ce qutils font aujourdthui?
ce Qulest-ce qufelles font aujourd*hui?

he Ils déerivent leur voyage_ & la concierge.
ae Il decrit leur voyage & la concierge.
~be Ils decrivent leur voyage 3 la concierges
ce Il a déerit leur voyage & la conclerge.

5« Est=ce que son fiancé va danser?
~a, Est-ce que son fiancé va danger?
be Est~ce que se fiancée va danser?
ce Est=ce que son fiancé veut danser?

6¢ Il vient de deJeuner chez nouse
-ao Il vient de déjeuner chez nouse
be T1 vient déjeuner chez nouse
ce Ils viennent de déjeuner chez nous,

T« Rogexr va apporter le vin et du paine

® ae Roger a apporté le vin et du pain.
be Roger va apporter le vin et le pain.
~Ce Roger va apporter le vin et du pain.

® 86 Ils finissent & cing heures.
de Il finit & cing heures.
be Elles finissent & cing heures.
~ce Ils finissent & cing heurese

9¢ Il veut aller avec nous ce matine
ae Ils veulent aller avec nous ce matine
~be Il:veut aller avec ncus ce matine.
ce Il peut aller avec -nous ce matine
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10. Le concierge se renseigne auprés du facteur..
ae La toncierge se renseigne a.upres du facteur,
=be Le concierge se renseigne aupres du facteurs
ce Le concierge se renseigne suprés d'un facteur.

Be You will hear ten French sentences, From the possibilities on the answer
sheet select the sentences you will hear, : '

l, Ils ne vont pas aller & l'hotel cer ils ont trouve une pension.
as Ils ne sont pas ellés a 1thdtel car 1ls ont trouve une pension,.
=be Ils ne vont pas aller a 1%hGtel car ils ont trouvé une pension.
ce Ils ne vont pas aller a 1%*hStel car ils vont trouver une pension.
de Ils ne sont pas alles & 1%hétel car ils vont trouver une pensione

2¢ Plerre et J‘ean ne vont partir qu'apres minuit.
~ae Plerre et Jean ne vont partir qu'aprés minuit,
be Pierre et Jean ne vont partir que vers minuit.
ce Plerre et Jean ne sont partis qulaprés minuit.
de. Plerre et Jean ne sont partis que vers minuit.

3¢ Ils sérvent du café & ses amise
ae Ils servent du café 3 tes amis.
be Il sert du café & ses amis,
ce Il sert du café & mes amis.
~ds Ils servent du café 3 ses amis.

4o Flle est tres Jjolies OCu 1ltas=~tu achetee?

ae Il est tres joli. Oh ltas=tu acheté?
=be Elle est tres jolies Ou 1ltas=tu achetée?
ce Elle est tres jolies Oh 1ta~t=fl achetée?

de Il est trés jJoli. Oh 1%a=t-1l acheté?

5¢ Ou est-ce que Roger va passer les vacances?
&e Ou est~ce que Roger veut passer les vacances?
“be Ou est-ce que Roger va passer les vacances?
ce Ou est-ce que Roger veut passer ses vacances?
de Ol est=cn que Roger va passer ses vacances?

6. Est-ce qu'ils sortent tous les jours & six heures?
as Est=ce qu'il sort tous les jours & six heures?
be Est=ce qutils sortent tous les jours & dix heures?
'Co Est=ce qu'il sort tous les jours & dix heures?
~ds Est=ce qu'ils sortent tous les jours & six heures?

Te Alors, commengons par vendre notre bicyclette.
=as Alors, commengons par vendre notre bicyclette.
be Alors, commengons par vendre nos bicyclettes.
Ce Alors, commengons par prendre notre bicyclette.
de Alors, coomezgons par rendre nos bicyclettes,

8. Ils repondent que le café est au coin.
ae Ils repondent que le cafe ntest pas loin,
=be Ils repondent que le café est au coin.
ce Il repond que le café est au coine.
de Elles répondent que le cefé est au coin,
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Q¢ Plerre Ieclerc doit aller chez mon oncle & Parise
~ae Pierre leclerc Goit aller chez mon oncle & Parise
be Pierre ILeclerc va aller chez mon oncle & Parise
ce Pierre ILeclerc doit aller chez son oncle & Paris,
de Plerre leclerc va aller chez son oncle 3 Parise

10, Elles partent en avance car il fait tellement froid aujourdthui.
ae Elle part en avance car il fait tellement froid aujourdthui.
be Ils partent en avance car il fait tellement froid aujourdthui.
=ce Elles partent en avance car il fait tellement froid aujourdthui.
de Il part en avance car il fait tellement froid aujourdthui.

Ce You will hear ten questions in French, After each questicn you will heexr

three possilble responsese

Indicate by-marking the ccrresponding space on the

answer sheet the most appropriate response to the question.

1, Est=ce que le facteur habite dans ce quartier?
ae Non, 1l habite tout preés.
=be Oul, il habite en face du collége.
Cce Oui, elle habite dans ce quartiers

2. Vous n'allez pas étudier & 1ltuniversité?
8¢ Oul, je vais étudier & l'université.
be Si, Je vais étudier chez moi.

=c, Si, nous allons étudier & lfuniversité,

3¢ De quoi est=ce quton parle aussi?
e On parle aussli de Nicole,
“be On parle aussi de partir en vacances,
ce On & parlé de sortir ce soire

4, Cu est=ce que tu as trouvé ton manteau?
ae J'al trouvé ton mantean chez Mme Duponte
=be J'al trouvé mon mantean au restaurant.
ce J%al trouvé son manteau au magasine

5¢ Ctest le lendemain du 1b juillet, n'est=ce pas?
-as Mui, ctest le 15 juillet.
be Si,ctest le 15 julllet,
Ce Oui, clest le 13 juillet.

6. Qutest=ce que tu as cholsi?
8¢ Nous avons choisi une chambre,
=be J'al choisi le train direct.
ce Je vals choisir une valise,

7o Paul et André etalent loin dtici?
ae Oui, ils ont été loin dtici,
be Oui, il était loin d'ici.

=ce Oui, 11s étalent loin dtici.

8e Elle ne va pas la prendre demain matin?

aes S1, elle va le prendre demain matine

=be Non, elle va la prendre aujourdthui,.
ce Si, elle va la rendre demain matine
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Oe¢ Est=ce que vous avez parle aux sméricains?
=g, Oui, jlal parle aux amer:!.cains.
be Oui, j*ai parlé aux a.mer:lcaines.
Ce Oui, Jje vals parler aux américains.

10, Cet imperméable ne me va pas blen?
a. Oul, il vous va tres bien.
~be S1i, i1’ vous va tres bien.
ce Si, elle vous va trés bien,

De You will hear ten questions in Frenche. From the possibilities on the answer
sheet select the most appropriate response to the questions you will hear.

1, Tu n'as pas écrit a, tes parents?
=3, Si, je leur al écrit.
be Non, je ne lul ai pas ecr:l.t.
ce Non, Je ne les ai pas écrit,

2e Les enfants n'ont pas trcuvé leurs amis?
ae Non, ils ne 1*ont pas trouvé.
“be Non, 1ls ne les ont pas trouvése
ce Oul, ils les ont trouvése.

3« Est=ce qu'elles veulent aussi du café?
ae Oul, elle veut aussi du café,
=b, Non, elles ne veulent pas de cefé,
Ce Oui, ils veulent aussi du café.

L, Qufest-ce que les clients désirent voir?
~aes Ils desirent voeir des chaussuress
be Elle désire voir des cravates.
ce Elles désirent voir des robese

5¢ Est=ce qu'il y a quelqu'un dans sa chambre?
ae Oui, 11 y a quelgutun dans ma chambre.
*be Non, il n'y e personne chez lui,
¢e Non, il ¥ & quelqutun dans sa chambree

6o Qulest-ce que tu as fait?
ae Nous sommes allés au cinéma.
~be Je suis rentré vers minuite
ce Je vails faire un tour 3 Saint-Germain.

Te Qu'est-ce qu'ellesvont décider de faire ce soir?
~=g¢ Elles vont decider d'aller au cinéma,
be Elles ont decide dtaller & l'opera.
ce Ils ont décidé de rentrer tét,

8« Vous &tes rentrés tard hier soir?
ae Oui, vous &tes rentrés trds tard hier soir.
be Oui, nous allons rentrer trés tarde.
=c, Oul, on est rentré vers minuit.

9« Qulest=ce qu'elle peut faire?
ae Elle veut @tudier & la bibliothéque.
be Elles peuvent apporter des livres,
~co Elle peut aller & ltuniversité & pied.




10, Il tient & déjeuner avec nous au restaurant?
ae CQui, il vient de de.jevner avec nous au restaurant,
-be Oul, il tient a y, déjeuner avec nouse
ce Oui, il vient y déjeuner avec nouse

Ee You will hear ten statements in Frenche Each statement will be followed
by a question relating to it and three possible answers to the question. In~
dicate by marking the appropriate space on the answer sheet the best enswer to
the question in relation to the statement,

1. Les deux &tudiantes ont marché tout 1'eprés-midi. Comme elles étaient
fatiguées, elles ont décidé de prendre quelque chose dans un café.
Pourquoi est-ce qu'elles ont déciGé de prendre quelgue chose?

=g, Parce qulelles étaient fa.t:lgﬁees.
be Parce gutelles ont soif.
ce Parce qutelles ont marché tout llaprés-midie.

2, Ltagent de police di%t & Jean qutil y a plusieurs autobus qui traversent
la Seine; le 29, le 65 et le 78 Il y e combien Atautcbus qui traversat

la Seine?

ae¢ Il y en a vingt=neuf,
“be Il y en a troise.
cs Il ¥y en a soixante~cing,

3¢ Me Morin va faire un voyage en Espagne avec Paul Durand 1%été prochaine
Ils ont des amis la-base Qui va en Espagne?

as M, Morine
be Paul Durand et ses amise
~ce Paul Durard et M, Morin.

hy Marie a acheté une robes Elle voudrait bien aussi un imperméable et
un manteeu, mais comme il ne lui reste plus beaucoup dtargent, elle
ne les achéte pase GQuteste=ce qulelle a acheté?

ae Un impermésble ¢t un manteau.

=be Une robee. .
ce Un imperméable, une robe et un manteau.

5¢ Les Morin sont partis en vacances. Ils sont allés chez leur ami &
Cannese Ils vont y rester tout le mois dtaofite Ch est=ce qu’ils
sont allés?

-a, Ils sont allés chez leur amle
be Ils sont allés chez leurs emise
ce Ils vont partir en vacances,

6. Roger Dupont veut acheter des timbres. Au bureau de poste il trouve
beaucoup de monde devant le guichets Il doit attendre son tours
Qutest=ce qutil trouve?

aes Il trouve des timbrese.
be Il trouve le bureau de poste,
«~ce Il trouve beaucoup de monde (devent le guichet).
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Te Il demende des timbres & vingt=cing centimes & 1*emp10ye. Ga lul falt
un franc cinguantes Combien de timbres est-ce qu?il achéte?

ae Vingt=cinge.
be Quatres
0 “ce Sixe

8¢ En rentrant chez lui il demande au concierge s'il a des lettres pour
Jui. Il lui donne une lettre qutil attend depuls deux semaines. Il
0 lui donne aussi ses Journauxe Qutest=ce qu'il lui donne?

~a¢ Il lui donne une lettre et des journauxe
be Il lui donne une lettre qu'il attend.
ce Elle lui donne des journaux et une lettre,

9. le frére de Roger 1l'invite & passer les vacances avec Jui au bord de
la mere Il connaft un petit hétel qui est trés bien et pas trop cher,
Roger trouve que c'est une bonne idée, Il va écrire & son freére tout
de suites Qui est=ce qui ltinvite?

ae Roger ltinvite,
=be Son frére ltinvite.
ce Son pere l'invite,

10. Roger va & la gare de 1'Est pour acheter des billets. Il demande &
Jean de 1l'accompagner. Comme il n'a pas grand’chose & faire aujourdthui
i1l accepte volontierse Pourquoli est=ce que Jean ltaccompagne?

-as Il n'a pas beaucoup & falre.
be Il va acheter des blllets.
ce Parce qutil veut faire un toure

Fe You will hear ten statements in French, After each statement there will
be a question relating to ite From the possibilities on the answer sheet
select the most appropriate answer to the question in relation to the statement.

" le Philippe dcit se rendre au bureau de M, Mor:ln. Cyme il nfa pas
beeucoup ae temps il décide de prendre le métro, IL préfere ltautobus
mais le métro va beaucoup plus vitee Il ne prend pas un taxi car il
n'a pus beaucoup dtargent. Comment est-ce qu?il va au bureau de M.
Morin?

~ge I1 prend le métro.
be Il prend ltautobus,
ce Il prend un taxi.

2. Le bureau de M, Morin est au cinquiéme étage, Philippe doit monter &
pled car 1l n'y a pas d'ascenseur. Mais quend il arrive en haut il
trouve que M. Morin n'est pas 1d. Ie pauvre Philippe, il n'est pas
contente Qutest-ce qutil trouve?

ae Il trouve qu'il n'y a pas d'ascenseur,
be Il trouve le bureau de M. Morin.
=cy Il trouve que M, Morin est sorti.
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3 Madame Igbégue est sortie trés t6t ce matine Elle = beaucoup de
courses & faire. Elle doit aller d'abord & l'épicerie. Ensuite elle
doit aller & la boulangerie et & la crémerie, Oh est-ce quielle va
dtabord?

ae A la crémerie.
“be A 1l'épicerie,
ce A la boulangerie.

4, Jean invite Nicole & falre un petit tour avec lui, mais Nicole ne
veut pas aller avec lul parce qu'il y a des nuages et il peut peut-&tre
pleuvoir. Roger trouve qutelle a raisone Ils vont rester chez Nicole.
Guel temps fait=il?

ae Il pleute
“be Il y a des nuages,
ce Il fait beau.

5, Anne a acheté une nouvelle robe grise aux Galeries Lafayette. En
rentrant elle passe par la chambre de son amie Nicole pour lui montrer
sa robes Nicole trouve qutelle lui va trés bilens De quelle couleur
est la robe?

ae¢ Elle est rouge.
be Elle est bleue.
~ce Elle est grise,

6e Jean cherche une station de métro. Il s'adresse 2 un passant pour se
renseligner. Ie monsieur 1u1'd:lt de tourner a droite et qutil y a une
gtation Juste en face du cinema. A qui est-ce qutil stadresse?

ae A un agent,
=be A un passante.
ce A une passante,

Te Roger chexrche une chambre meublée, Il en désire une pas trop loin
de lfuniversité., Tous les Jours il achéte le journal et 1lit les
annonces. Ou est-ce qu'il veut trouver une chambre?

“ge Prés de l'université,
be Loin de 1'université.
ce Trés loin de ltuniversité.

8. Roger et Marie vont & la poste, Ils veulent envoyer un paquet & leur
cousin qui hebite & Paris, Pendant que Roger attend som tour devant
le guichet Marie va & un autre guichet ot elle demande des jetons de
téléphone. Le paquet est pour qui?

ae Il est pour Marie. L
be Il est pour Roger.
=cs Il est pour leur ccousine
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O« Fhilippe nlest pas en classe depuls trois Jjourse Son aml Jean va
chez lul pour lui demander ce qui ne va pas. Il trouve que Fnllippe
a un petit rhume, Ce n'est pas grand®chose; il sera en classe demain,
Pourquoi. est~ce que Jean va chez Philippe?

‘ 2e¢ Parce que FPhilippe est malades
“bes Pour lui demander ce qul ne ve pas.
ce Parce qu'il n'est pas en classe depuis trois jourse

Q 10, Mme Dupont va & Marseille. Elle va prendre un train girect ce aogr.
Avec les enfants clest bien ylus commode. Elle sers & Marseille a
huit heures dix demain matine GQuand est-ce qu'elle arrive a Marseille?

=8¢ A huit heures dix.
be A dix heures,
' ce Ce soir,

II. Recognition of Grametical Signals

As You will hear pairs of verb formse In the blanks provided on the answer
sheet indicate whether the forms are singular (S) or plural (P)s The members
of a pair may be the same or different.

le 1l sert, 1ils servent
\ 2o 11 rend, 11 rend

3¢ 1ls partent, il part

ke 11 fait, ils font

S5« Il dit, 1ls disent

6o 118 vendent, 1l vend

Te ils sortent, il sort

8e 11 finit, 1ls finissent

9¢ 1l dort, Jls dorment
10s ils accompagnent, ils accompagnent

Be You will hear pairs of adjectivese In the blanks provided on the answer
sheet indicate whether the forms are masculine (M) or feminine (F)s The
members of a palr may be the same or differente.

le blariche, blanche
2e¢ petite, petit
“ 3¢ grand, grand
[ ] he gris, gris
Se .longue, long ’ :
6o américain, américaine
N To allemand, allemande
S 8, interdite, interdit
9« froide, froide
10, frais, frafche

III. FPhoneme Discrimination

Ae You will hear five French utterances. In the second syllable of these

utterances you will hear one of three vowels /&/, /a/, or /8/. Indicate

vwhich of these three vowels you hear in the second sylleble by checking the

corresponding space on the answer sheet. The vowels again are: /&/, /&/ or
~ Of e '
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1. il enregistre /8/
24 encombrement 18/
3. réintégrer /é/
4o financiére /a/
Se rebondissement /3/
ii Be You will hear five French utterances, In the second sylleble of these

utterances you will hear one of three vowels /i/, /y/ or fu/. Indicate which
of these three vowels you hear in tho second syllable by checking the corre=

o) sponding space on the answer sheet. The vowels again are: /i/, [y/ or /u/.
1, une fourmilliére v/
2+ éducative Iy/
3¢ utilisable /i/
he publiciste /i/
e perturbation Iy/

Ce You will hear five French utterances, Indlcate by checking the appropriate
space on the answer sheet whether the vowel ycu hear in the gsecond syllable is
a nasal vowel or & non=nasal vowel.

l. impopulaire non-nasal
2¢ monomanie non=nesal
3. malencontreux nasal
4 nomination non-nasal
5¢ noctambulisme nasal

De You will hear five French utterances., In the al syllable of these
utterances you will hear one of four vowels /&/, /ya, v/ or/fde/. Indicate
which of these four vowels you hear in the finel syllable by checking the
corresponding space on the answer sheet. The vowels again are: /6/, [y/, /u/

OI‘/Oeo
le une visiteuse /63/
2. on le suppose /6
3. clest une statue lv/
L, cette malhenreuse [oe/
S5¢ 1l *ue les poules [u/

Ee You will hear five French utterances. In the Pfinal syllable of these

utterances you will hear one of three vowels /i/, /é/ or /&/. Indicate which

49 of these three vowels you hear in the final syllalle by checking the corre=
sponding space on the answer sheet, The vowels again are: /i/, fé/, or f&/.

1, il enchantalt [&/
(o] ; 2¢ 11 a failli /i/
3. 1ils périraient /&/
ke 11 est salé /é/
5¢ 11 s*habillait /&/
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F102 Final Examination

May, 1962

Oral Production Test

A, Imitation.

You will hear twenty short sentences in Frenche
be a pause for you to repeat the sentence.

20 points

sentence as closely as possible in every respect: pronunclation, rhythm,
speed, intonation, etce

1.
2e

12,
13.
1k,
15,
16,
17,
18,
19.

Ils vont y aller.

Marie en a combien?

Elle choisit la route.
Qulest~ce qutil a vu?

Cl’est son ami,

Ils s'en vont. )

La station est & gauche.

Il habite en Eurcpe,

La gare est tout pris.

Jean a deux sgeurse

Clest son pere.

Elle est trés bonne,

Quend est=ce qu'ils partent?
Voulez~vous des crépes?

Vos amis sont américains?
Qutest-ce qu'ils veulent?
Non, Je ne suls pas maladee
Ie bols est sece

Iis étudient & 1l'université,

/
!

&/
/:'; s o/

Intonation
m=stress

[s/

Rhythm=stress

20s Ot est-ce qu'il achdte son journal? Intonation

Bs Manipulation

l. You will hear four French sentences in which the verb is in the present

tense,

In the pause provided after each sentence repeat the sentence

transforming the verb to the passé composé.

Examples

&e J'achtte du paine

be Marie écrit & ses parents.
co Les étudiants vont & Paric.
de Ils partent vers midi.

Je déjeune & une heure.

Answer: J'al déjeuné & une heure,

2, You will hear four French sentences in which the verb is in the passé
composé. In the pause provided after each sentence repeat the sentence
transforming the verb to the present tense,

Example: J'al déjeunt % une heure., Answer: Je déjeune & une heure.

ae Ils sont’egrtis ce matin,
be Ils ont ete"é, Paris.
ces Roger a loue une chambre,

de Nous avons finit notre traveil,

After each sentence there will
You should imitate the model
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3¢ You will hear four French sentences in the affirmative. In the pause pro-
'v:I.ded after each sentence repeat the sentence transforming it to the negative.

Example: Je déjeune & une heure. Answer: Je ne déjeune pas & une heure.

aes La pharmacle est au coine

be Jtal parlé & la concierge.

ce Nous sommes rentrés tres tail.
de Ils l%ont acheté en France.

4o You will hear four declarative French sentences. In the pause provided
after each sentence repeat the sentence transforming it to the imperative.

Exemple: Vous allez & Parise Answer: Allez & Parise

ae Vous donnez le paquet & Philippe.

be Tu ne parles pas frangais.

ce Vous ntavez pas peure

de Vous achetez un Journal au bureau de tabace

5, You will hear two French sentences in which the subject will be 1n the
gingulare In the pause provided after each sentence repeat the sentence
transforming the singular subject to the plural in the same person and
meking any other changes which become necessary in the sentencee

Example: Je déjeune & une heure, Answer: Nous déjeunons & une heure.

ae Ie chauffeur choisit la route.
be Il vend l%auto & Marie,

6. You will hear two French sentences. After each sentence you will hear a
word with which you are to replace a corresponding word in the sentence you
have heard., You should meke any other changes in the sentence which become -
necessarye

Example: 1) J'at trouvé un texi, (meison) Answer: dJ'al trouvé une maison.

2) I1 a acheté la (1ivre) T1 a acheté le livres -
bicyclette. '
8. Ils ont parlé & la concierges 2facteur)
be Ils vont acheter de la créme. lait)
Respouse.

You will hear a series of questions in Frenche In the pause provided after
each question answer the question. You should make sure that your answers
ave both grammatically correct and meke senses You should not atteumpt to glve
witty or unusual answers. Make your answer simple and to the pointe Use
complete sentences,

a. Quel é@ge avez~vous?

be Estwce que vous &llez en France cet été?
ce Quel temps fait-il?

de Est=ce que vous avez des fréres?

e, Tu as vu Marie aunjourd*hui?
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De Look at the picture on the answer sheet., You will have 15 seconds to study
the picture and to prepare a description of it in French. You are to describe
what you see in the picture and what is going one You will have 30 seconds

in which to do thise. Begin studying the picture.
(15 seconds)

Describe in French wliat you see in the picture and what is going on,
(30 seconds) |

Stope Wait for instructions from the proctor.

R it i I
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e, Describe in'French what you scé in the picture and what is [oing one:
- T oAt N e, P N K o . .

~ Ston. Yait for :i.nstruct:.cns fram the proctors
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Y

F102 Final Examination
Name
le American fZnglish speakers m.ll often fail to distinguish between la mere

24

3e

Le

S

6.

Te

and le maire or le gargon and les cargons. At that point it.would d be
useful To point out that
- le In French, the stress always falls on the last syllable of a ~Jhratse.
2+ French vowels never change quality under different stress situations
whereas English vowels are often of neutral quality under weak stress.
French, unlike English, is characterized by open syllabification.

The vowel in French 1e is a central vowele

e

Le
In contrast to the vocalic sound of Engl:.sh sea, bay, you, and so, the
vocalic sound of French si, bée, vous, and SOt may be characterized as

1, longer and more tense

2 longer and more relaxed

3¢ shorter and more tense
i, phonetically similar

An American English speaker would tend to confuse the French J ean/ Jeanne
or attendre / entendre because
1, ZAmerican onglish has, phonetically speaking no nasai vowels.

2o In American IEnglish oral and nasal vowels usually do not contrast.
3¢ It is impossible for an American English speaker to produce a

) nasal vowel and a nasal consonent in immediate succession,
he American English does not havc a nasal a sound,

In phonology a minimal contrastive pair is a pair of words which differ

in meaning ad which are distinguished honetically by one significant

sound feature, For oxamdle, starting with vue, if one moves the tongue backe

ward, qecbtains vous, and vous / vue constitute a minimal jair, Wh:.ch of

the following pairs of words coustitutes a minimal @ ir?
- 1o plonge / planche
2. ronge / range
3¢ longue / lange
Lo fen’ce / vingt

The /p/ of French pire is closer monet:.ca]ly to which ore of the following
underlined English consonants?

1. y_art

2e Spln

3¢ gap

Lis pretty

Which of the following statements characterizes French articulatory habits?
1. “Tongue and lips are kept tense during sound productione
2 There is little forward or backward movement of tongue and lips,
i. The tongue is usually coucave,
®

None of the above,
Which of ‘the follomng statemenus describes the difference in pronunciation
of the vowels in English doup ,h and IF'reuch ¢os?
1, The French vowcl 1s a backvowel vhile the English i not.
4. The English vowel is unrounded,
3¢ The!? ngl:.sh vowel is higheor and shortere.
ke Nene of the above,

1
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8o Before which of the following groups of words would one have to use the
article le or lia? :
1, Thorloge, hétel
‘24 uny huit
e houille, hasard
e onze, hirondelle

9+ French mmerals have as meny as three variant forms conditioned by the form

of the following enviromment, ‘fith respect to the number of variant forms
as well as the type of variant conditioned by the following enviromment,
which of the following pairs of numerals are most alike?

la Coux, cing

2+ deux trois

3e trois, sept

h. daux’ Six

10. From the point of view of spoken Frenchy the possessive adjective form
mon / mon / is |
T 1. the form occurring belfore all masculine singular nouns or adjectives.
2o the form occurring before 211 masculine nouns or adjectives beginning
with a2 vowel, "

the form occurring before all gi wouns or adject ‘
e S Irm oceu g singular nouns or adjectives beginning

1.
4o she Torm occurring before all masculine si:
* beginning With BovoweL. singular nouns or adjectives

11, TFrom the point of view of spoken French the present stem may be defined as
the first person plural indicative form minus the /8/ (-ons)e Some verbs
have a shortened present stem in the singular indicative (e.gZe, nous finissons/
Je finis). Which of the following verbs does not behave as the others? '
1., partir '
2e vendre
3. manger
lie dormir \
12, How many forms does the definite article have from the point of view of spoken
French? - —
1, - L
2 3
3. 5
he 2

13. From the point of view of the spoken language petit / petite may be considered
as an example of the regular pattern for adjectives having special masculine
and feminine foms, That is, the feminine form yields the masculine by the
drop of the final prounounced consonant, By this example uhich one of the
following adjectives is irregular? ' |

1. doux/douce -
2a . blanc/blanche
3« sec/seche
ke chaud/chaude

Uie In vhich of the following verbs are the 3rd singular present form (il) and
3rd plural present form alike with regard to pronunciationst '
l. finissons finir
2¢ vendons vendre
3o partons partir
 he aimons aimer

e e e it e e e e i e i
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15,

16,

17,

) ,18.

19,

20,

21,

22,

23

S

Which of the following utterances are different with regard to promunciation?
le I1s aiment / I1 aime
2 Ils chantent / I1 chante ' | .
3s Ils mangent / TL manze
Le Elles parlent / Elle parle

thich of the following verbs belongs to a different class from the
other three? Consider the present tense and the Passe conmpose?

l, finir

2 Mnartir

3s conduire

e vendre

Waich of the following forms of the verb best show the base?
1, finir
2 fini
3, finirai
he Linissent

there is the "best" French spoken?
l, Touraine
2e Ch8teau country
3« seizieme arrondissement (Paris)
e Paris suburbs

Which of the following languages is not a2 Romance language?
1, Basque -
2o Rumanian
3s Catalon
e 014 French

What does the following correspondance prove about the three cited

langnages?
French:  1lit pis fait
Italian: letio pet.to fatto .
Spanishe lecho pecho hecho

le. That they are Romance languagese

2o That they are corrupted forms of Latin,
3¢ -That they arc genetically related.

Lo ' That French doesn't have final vowels,

Which of the following non-Romance languages is not spoken in France?
o Flemish -
2, Celtic
3« HNorse
e Gexman
Wiich of ‘the follow;ng Paris main thoroughfares.. are located on the left Bank? ,
e Champs-Ilysees
24 Grands Boulevards

3s Boulevard Saiyt-Michel
Le Place d 1'Opéra

Which of the following French provinces are located in the western part
of France? - |
1, Bretagne
2s Champagne
3. Provence
he Flandres ' )

' : ' - 3 T e 111 e | L e s 188 |57 [ o2 O LI 0 s 1.3l
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24, Which of the following is the meme of a French crack train?
1o autocar
2, Mlatral
3. autorail
b gare de Lyon

25, Vhich of the following countries is not separated from France by
- natural frontiers (mountains, river)?
l, Spain S
26 Ital}' el
' 3« Germany
- e Belgium

iy
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F101l Hour Examination January 9, 1963

This test 1s designed to measure your ability to understand spoken Frenche It
consists of fifty multiple choice questions and answers. The questions will be
Q presented to you by recording; you will select the correct answer from the pos=
gibilities listed for that question in the test bookiet and mark the corre=
sponding space on the answer sheet with an x.

Q The numbers of the questions will be read in French before the question (Muméro
un, Muméro deux, and so on)e After the question has been read, the number alone
wili be repeated as a signal that the question has been completed and that you
are to mark your answer.

I You will hear a statement in French which will deseribe one of a set of four
Pletures printed on pege 1 of your test booklete You are to decide which of
the pictizres is best described by the statement and mark the corresponding
space on the answer sheete Now lock at the sample question.

Numéro zéro., Iili a ses valises. ZEro.

Since plcture b was described by the statement, space b has been marked in the
booklete The test is about to begine

Numérec un, Philippe va & la tables une.
Numéro deux. Annette & acheté deux bouteilles de lait,  deux.
Muméro troiss Le cinéma est en face de la boutiques trols,
Muméro guatre. Guy dit, "Deux et dix font douze." auatre,
Muméro cina, | Le paquet est sous la tables eing,

3 1l. In this sectlon you will be asked common, everyday questions. From the possi-
bilities listed in the test booklet select the most appropriste answer and
mark the corresponding space on the answer sheete First there will be a sample

question.
Numéro zfiro. Oh est Fhilippe?
o : ge Il est malades .
= be Elle est couchée,
ce Oui, il est chez sa cousine.
de Il est & Nices 2éro.
- Only 4 was the correct answer to the question go space d has beén marked in the

sample ensver spaces Ready for question 6 on page 2 of the test booklet?

Juméro six. Tu as va Guy?
' ' 8¢ Cuil, tu as vu Guye.
be Oul, jtai vu Iili.
=ce Oul, j'al vu Guye.
de Non, j*al vu Guy,. 8ixe
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Muméro sevte Ch est le cinéma?
=ae. Il est & gauche,
be Elle est au bout de la rue,
Ce Il est chez Sabine,
de Oui, il est en face de la boutique.

Quel £1lm passent=ils au cinéma?
8¢ 8 midl

‘be Sabine ne sait pase.
Ce & cOtE

~de un bon film

Qutest=ce que tu as acheté % la
boutique?

ae ltavenue

be une villa
=ce de la salade

de la physique

Ch peut=on nager?
=3¢ & la piscine
be au cinéma

Ce Chez Mimi

de €n été

Numéro onze, Qulest=ce qutils ont bu?
ae du veau |
be une glace
ce de la salade

~de du café

Qi@ va=t=il avec sa cousine?
as Oul, avec elle,
~be & Nice

ce Non, toute seule,

de pas mal

Quand est=1l allé au Mexique?
~a, 1'6té passé

be Non, su Canada,

ce Oul, au Mexique.

de Il nty va pase

Muméro guatorze, Est=ce loin? .
ae Oul, ctest juste & cdté,
~be Non, clest juste & eBté,
ce Non, clest assez loin,
de Clest & coté du pont.

Numéro guinze, Qulest-ce qu'ils veulent faire?
ae Il va faire un géteau,
be Il veut failre du tennise
=ce Ils veulent feire du tennise.
de Il & falt un géteau. auinze.

.
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Numéro seize, O e~t=11 mis mon stylo?
- L ‘as Il les a mis 1a~bas.
be Ilsles ont mis li=base
ce Elle 1%a mis la~bas.
=de I 1lta mis li=base

Mméro dix-sept.e Quand est=ce qu'ils finissent?
ae I1 finit a. midi,
be Il finit dimanche.
=c, Ils finissent & midi. ‘
de Ils ont f£ini & midi, dix=sept,

IIT. You will now listen to a short conversation between two peoples From the
possibilities printed in the test booklet select the statement which best
applies to the conversation and mark the corresponding space on the answer
sheets First, there will ‘be a sample questione

Juméro zéro, M. Vous allez % Nice?
F. Non, Je va:!.s chez Nicole,
ae Anne va & Nice.
be Anne ne va pas chez Nicoles
ce Anne va chez Nicole,
d. Nicole va ?9, N:!.ce. 2E10,

c was the correct answere Space g has been marked in the sample answer sheet.
Ready for question mumber 187

Numéro dix=huit, Fo Vous avez loud vos places?
Me Non, jty vals & midi.
=5, Lthorme ve louer ses places,
be Lthomme a loué ses places.
ce La femme va louer ses places.
de L'homme ne va pas louer ses . gix~huit,
placess,

Fo Oh est-ce qu'on loue les places?
Me La~bas, madame, & gauche.
@+ Le monsieur demande ol on loue
les placese
be On loue les places en face.
ce Le monsieur ne salt pas ou
on loue les places,
~d, La dame ne sait pas ol on
loue les placeses

Muméro vingte Mo Oh ge~tu laissé tes valises?
' ¥, Chez ma cousine,
ae Ie monsleur a ses velises.
“be La femme nta pas ses vallses,
ce le monsieur a sa vallses
de Lo fopme nte pas sa velises vingb.
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Muméro vingt

i

un.

Numéro vinegt=deux,

[ — W o S ]

luméro vingt=trois.

Numéro vingtequatre,

Numéro vingh-gepte

L,

M, Est=ce loin?
Fo Mals non, elle habite & cbté
du ponte : :
ae Le monsieur n¥habite pas loin.
be Le monsieur hebite & cdté du
ponte ,
=cos Ce ntest pas loine -
de Le pont est loin,

M. Avez~vous vu Nicole?
Fe Non, elle est allée & Canness
as Ie monsieur a vu Nicole,
be La dame est allée & Cannese
=c, La dame nt'a pas vu Nicole.
de Nicole nlest pas allée & Cannes,

M. Qulest~ce qutelle fait li=bas?
Fo Elle passe deux semaines en
famille, )
ae Le monsieur salt ce qutelle
falt,
~be La femme salt ce qutelle falt,
ce Elle passe deux semaines chez
son emies
de Elle passe une semalne chez
gses parentse

M, Fhilippe est ici?

Fo Oul, mais il va & la bibliothéque,
ae La femme va & la bibliothdgnes
be. Fhilippe nlegt pas icl,
ce Fhilippe est & la bibliothtque,

_ =de Philippe va & la bibliothdques

Mo Qulest=ce qutil va faire 1t=bas?
Fo I1 va étudiere -
ae Le monsieur salt ce qutil va
falrees :
be La Temme ne sait pas ce qutil
ve falre.
ce Il étudies
wde Il va é@tudier.

M, East=ce qutll ¥ va tout seul?
Fe Non, il y va avec Faul.
=ge Il nty va pas tout seule
be Paul y va tout seul.
ce Il nty va pas avec Paul,
de Paul y va avec la femme,

7, O est le cinfma?
Mo La=bas & cbté du café.
=go Ie cofé est B cdté du cinémas
be I café est loin du cinéme,
c. 1e monsieur demande ot est
le cinéma,
de La femme demande ot est le
aafé,

A

vingtedeux

vingt=trois,

vingt~aquatre.

vipgt-cing.
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Numero vingt-huit, Fo Est-ce qutll y a du veau?
' Mo Non, madame, mais il y a Gu jambon, *
ae Il y a du veau.
=be Il y a du jambon,
ce La dame veut du jambone
9 de Le monsieur veut de veaue vingt=huit,

Numéro vingt=neufs Mo Voulez=vous du café ou du thé?
° Fo Du thé, s®il vous plait.
: as Ie monsieur veut du cafe.
be La femme veut du café,
~co Lo ferme veut du thé.
de Le monsieur veut du thé, vingt=peuf,

Mméro trente. Me Qulest~ce que vous allez acheter?
Fe Des chemises et un chapeau.
aes La dame a achete des chemisen.
be La dame a acheté un chapeau,
ce L monsieur dememde ce que la.
dame a acheté,
~de, La dame va acheter des habitse trente.

Numéyo trente et Fo Sals=tu oh hebite Paul?
1ne M. Non, demandez & Guye

8e. Ie mons:l.eur salt ou habite Paul,

be Paul sait ou hebite Guy.

~co, Guy.salt ol hab:l.te Paul,

de Paul ne salt pas oh habite Guy. trente et un,

IV, You will now listen to e longer conversation, After each person has spoken
you are to select from the possibllities in the test booklet the statement
which 1s correct according to whet has Just been salde There is no sample
questions Yournext answer will be number 32,

Numéro trente~deux, Fo Ca ne ,va pase Paul n'a pas
dvappétit et 11 tousse beaucoupe
ae Paul va bien.
b, Paul est malade,
ce Paul va mieux,
de Ga va biene trante=deux,

@ Numgro trente=troise M. Jé 1%al vu hier, Il falsalt du
tennis, Il éteilt fatigué,
ae Paul est fatigué.

® bes Paul falt du tennls.
=ce Paul & falt du tennis hiler,
de Paul 1%a vu hilere . Ireptewtrols.
Muméro trentew= Fo J%al vu Janine, Elle m?s dit
guatre, qulelle va & Nice samedl avec
ga cousine,

ae Jonine est & Nice.

be Janine va chez sa couslne,

ce Sa cousine est & Nice.

~de Janine et sa cousine vont & R
~ Nices trente-guatre.,
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Numéro trente=cinge M. Qu’est-ce qutelles vont faire
l2~bas? Elles ne peuvent pas
negere Il ne fait pas assez chaude
=a, Elles ne peuvent pas nager.
be Il fait assez chaud,.
ce Elles peuvent nagere.
de Elle ne peut pras nager. trente=~cing,

Numéro trente=sixe F, 81, il fait assez chauds Nous
‘ , sommes Je vingb male Clest le
début de 1%é&té,
ae Il ne falt pas assez chaud.
be Clest le quinze mais
ce Ce ntest pas le vingt mai,
~de Il falt assez chaud. trente=gix,

Numéro trente=septe M. Mo Ledoux a téléphonée Il veut
que tu lfeppelles, Il a a1t
qutil ne peut pas aller &
Toulouse avec Philippe.
ae Monsieur ILedoux va a Toulouse.
~be Monsieur Iedoux a téléphoné,
ce Monsieur ne veut pas aller
% Toulouses
"de Monsieur est & Toulouse avec
Fhilippes trente=gepte

Numéro trente=huit, F, Oui, je le sais déjh. J%ai vu
Mre Iedouxe Elle mta dlt qutil
doit aller & Lille,
ae Elle nts pas vu Madame Ledoux,
~ Dbe Elle a vu Monsleur ledoux.
“Co yonsieur Iedoux doit aller
e Lille,
de Monsieur ledoux est & ILille, trente=huit,

'Muméro trente~neuf, M. Son onele qui hebite li~bas est
, malade et 1l veut aller le voire
=n, Son oncle hebite & Lille,
be Son onele n'hebite pas & Lille,
ce Il a vu son oncle qui est
nmalade,
de Monsieur Ledoux est malade-

Numéro guarantes. Fo JViral en ville samedi, Il y a
T des tas de choges que je voudrals
acheter,
ae Elle ira & ILille sameddi,
be Elle!ve acheter des tas de choses,
wce Elle ire en ville samedie
de Elle voudrais aller en ville,  guarante.
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Numero quarante et Fe J'al vu un joli chapeau dans la
un, boutique en face du cinémae. Ils
ont aussi du tissue.
2e Elle a vu un chapeau au cinémae
.~be Elle a vu un chapeau dans la
boutiques
ce Elle & du tissu,
de Ils cnt un chapeau mais pas de

, tissue guarante et un,
Ruréxo guarante= Me Veux=tu passer chez Annie? Elle a g
deux, laipsé un paquet :lci hier, Elle -

hobite de ce nOté-1lh. Ca ne te
gene ras?
o In femme a laisse un paquet chez
Annie,
be Ie monsicur a lalssé un paguet
chez Annie,
ce Annie habite de ce cOté~lh.
«ds Annie a lalssé un paquet hier, qugrante~deux,
Numéro auarante= Fo Pas du toute Annie nthabite pas
trole, loin de la boutique, et aussi, jlal

leissé un fichu chez elle,
as Annie a lalssé un fichu chez
la dame,
be La dame a lalssé son fichu & la
boutique,
=co Annie nthaebite pas loin de la
boutiques
de Lo dame nthabite pas loin de la
boutiquee quarante=tirolse

Ve Now imagine that you are in a conversationes You will hear a question or a
statement for which you are to select the most appropriate response from the
possibilicles in the test booklets Mark the corresponding space on the answer
sheete Your next answer will be number 4l

Numéro guarantew Bonjour, Philippe; comment ¢a va?
® quatre, ae A Toulovse,

“be Pas mal, mercie
ce Non, elle ne wva pas bilen.

de Ce matine guarante~quatys,

Numéro guarantes= Vous allez % la finale somedi
cinge a Nice? \_
'=ge Non, Jje ne peux pase
be Oul, ctest & Nice,
ce Dul, vous allez & la finale, |
de Oul, la finale est samedl. duayante=cing,
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',Numero quar te- _ Pourquoi?. Qu'eet-ce qul ne va pas?
s:lx. ‘ . 8 Miml n'y va pas.

o . "~ _be Non, je ne veux pes.
) ' - ¢o¢ Non, je ne veux pas y aller tout seul.

® | ~de Je dois étudier & la bibliothéque.  ~ guarante-six.
Numéro guerante=- . Au revoir, Fnilippe.
o - 8septe as Mercl bien.
Y o | “be A bientdt.
T | ce Il n'y a pas de quoi. ‘ ' .
de Bonjour, Guye ‘ guarante=gott.

VI. You will hear a conversation straight throughe You will then be asked questions
about ite From the possibilities on the test booklet select the correct answer
according to the conversetion and mark the corresponding spaces on the answer
sheets The next question will be number h8. -

e

Me Bonjour, Pierre. ' -
Fe. Bonjour, Cuy, tu sais ot habite Marie?

M. Non, mais demande & Fhilippe. Il sait ou elle habite,

Fe Oh est Philippe?

Me Je 1l%al vu a la bibliotheque.

Fs Qufest-ce qu*il fait la-bas? Il n'y va pas d'habitude.

Ms Il m'e dit qutil devait étudier toute la journéeo

Numéro guarsnte=- Qui sait ob habite Marie?
h'lIi §. ‘ a. GW.
be Plerree.
=ce Fhilippe. '
de Guy et Philippe,. guarante~huit.
Numéro gusrante= Ou est Philippe?
neuf, =3, A la bibliothque.

be En classe,
Ce Chez lui, :
de Chez Marie, - - guarante=neuf,

Jupéro einquante, Qulest-ce qu'il fait ld-bas?
' as Il 1117 le Jjournal.
| be Il etudie avec Marie,.
& | ce Il étudie toute la matinée,
‘ =3 I1 n%y va pas d%habitude. einquante,
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R nfanecription of a tape recorded"D:lsplay Session
Date: Spring, 196k |
Instructor: ‘Weber Donaldson (£irst year with MCEF)

Keys

I = .Instructor -
Sl = Kathy @« Student 1
S2 = Jane = Student 2

83 = Pam --Student 3

Sk = Michel '~ Student 4
S5 = David = Student 5 .

Kathy, est-ce qu'il fait bon aujourd'hui?

Oui, 11 fait bon aujourd*hui. | . | -
Fst=ce qu'il a fait bon hier?

Qu'est-ce que tu as fait hier?

ﬁiei, Je suis allée a l’éélise. |

A quelle heure es~tu alléu Yy 1%église?

Je suls allée & 1'église & 9h36.

Tu es allée b 1'&glise avec Jane?

Hon, Je suis ellée % 1'église avec mon camarade de chambre , Cecilia,
me camarade de chambres |

ma cm:;drade de chambxres

Tu connels la camarade de chambre de Pem?

Oul, Je connals la cemarade de chambie’ de Pame.

Quel Age a~t-elle?

Pam, quel 8gee o o

e o o8& ta camarade de chembre?

a ta camarede de chambre?

Ma camarade de chambre a 19 anse

¢ o o8 dix=nouf ans comne toi? Tu as aussi 19 ans?

Moi auesi, j'al dix-neuf ans.

Michel, oh es=tu allé hier?
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. Hier, Jje .suls allé au théftree
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Au théstre? Clest vral? ;

Je éu:l_.s allé au o o o

eu cinfma. Quel £ilm as=tu vu jouer?
Ah, o o T

T as vu jouer un £ilm japonais, par hasard?

Jtal vu jouer un f£ilme, o <qul B'appelle e o oYOJimbo.

Kethy, tv-as aussi vu ce £11m? -
Non, je ntal pas vu ce filme

David » pourquoi es=-tu en retard?

- Je ne sals pase

NSRS WL e | A sm\

o~

Ty ne sals pas pourquol tu es en retard?., o +Est~ce qu'll est souvent en

retard? |

Non, il. o sOUL, 1l est o ¢ o

souvent en retarde David, tu es souvent en retard?
souvent?

ofi;en. Tu es souvent en retard? Ilate.

Non.

Alors, dis que %tu n'es pas souvent en retard.

Je nt?

Oui, vas=ye. dJe ne suls pase o o

Je ne suls pas souvent en‘rét#rd.

Tu as travallld hier?

Oui, jtai traveillé hier, J%ai travaillé dans ma chambre,.
Est=ce que Kathy a une camarade de chambre, Michel?
Kathy, as=tu une camarade de chambre?

Oui, j'al un camarade de chumbre,

UN cemarade de chambre®

oo .
i L
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3.
_ Sls une 'éatnarq.dé:de ct;a'mbi'e,.- Elle a‘appelig Cor’iiiie.“' -
I D'h vient-elle? A |
o st Elle vient de Sulpher City.
It Indama?
® Sl: Oui.
Iz T comneis Sulpher City, Indiana?
528 None |
sis Viens-tu de Sulpher City?
I: Parle plus fort, Michele’ »
Shs Viens-tu de Sulpher City, Indianet
Sls Noxi, Je viens de Elwood ,' Indlenae
I: Ok hebite David?
S3: David, ot habites=tu?
§5: J'hebite & North Manchester.
Is Este=ce éue tu connais Sulpher City, Indiana?
35¢ None
I: Cfest une grande ville?
Sl: Non, Sulphér City est & c6té de New Castle,
sh: Cfest au nord d'Indianapolis?
.Is Sulpher City est au nord d*Indianapolis?
o Sl: Non, & 1l'est d?Indianapolis,
Iz Combien de kilometres est Suly?hrer City de Elwood?
L shs de New Castles
I3  de New Castle, -
S8l: Je pense ques o eSulphexr Clty este o o

I: est &

Sl: est & dix kilomdtres de New Castles Je ne sais pass
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I: David, qu‘eét-cé que tu as fait semedi? -
S5: Semedl. ; .. | |
I: Parle plus :E‘ort » bavid.
4 B 85: Smneéi, Jlal o « » au lace
¢ I o |
558 Je suls allé au lac,
I aa lac Iemon?
S5: Non, an lace o oje ne sals yas.
I: . le nom, Tu ne sais pas le nom dﬁ lac? ‘
853 Il est & cing kilomdtres au nord de Martinaville,
Ié Tu as fait du ski nautique? ‘
§5: Non. |
k I: Sals~tu faire du ski haut:l.que?
85s Oule o
I: Dis que tu sals faire du ski nautique.
258 Je salse « o
J:  faire du ski nautique,
852 faire du ski nautique.
I3 Estece qu'il salt faire du ski nautique?
§3: Pardon?
@ I: Est=ce que David sait faire du ‘sk:l nautique‘?
53¢ David, est-ce que tue « o
- Q I sals falre du ski nautique? Estece qu':ll‘ salt i‘ai_re‘ du ski nautique?
g2s Oul, 11 sait falve du ski nautique, |
It Et tol, est~ce que tu sals falre du ski nautique?
823 Non, Je ne sals pas faire du ski nautique,
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